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IWHAT'S HEPPENING? . . . IDHY CHANGE?

Our werld is changing at an incredible raie. ‘u’érms like
“future shock” or “information explosion® have become a part of our
everyday language and life.

{ Between 6,000 and ?,000 scientific articles are written each
# day. Scientific and technical information now increases 13%, §
i which means it doubles every 5.5 years. But the new rate §

{ will soon jump to perhaps 40% per year because of new, §
§ more powerful information systems and an increasing pop- |
| ulation of scientists. That means that data will double every |
t twenty months ! |

in the present world of acceierating change, giobal inter-
action, shifts in values and aspirations and cultural diversity, -
citizens are becoming more aware of their own potentiai end
needs for seif-actualization. 2 |

Information, it is said, is exploding all around us. The |
1 literature tells us that information is being generated at |
i exponential rates. The estimated numbers of actual pages |
§ and documents produced is so large as to be almost mean- |
| ingless -- 30 billion new documents are produced each

year in the U.S. alone; 12 reading years (calculated on 13-

§ hour days) would be required to cover but one-tenth of

g one percent of the available information on any given

{ field of science or technology. . . . The focus must be not only
- § on the finding of information hut also on the appropriate |

| selection and utilization of that information.




Learning never ends -- life is not simple. The number of
i things we modern peopie would have to know in order realiy §

to understand what goes on around us has increased more §
{ rapidly than the number of things we do know. 4 :

IPHAT'S HAPPENING . . . IN EIIIICII“IIN?

it seems obvious thaet with the increased amount of
information being produced students need to be taught how to select,
process and utilize information. No longer is it adequate to teach
students a body of facts which are soon obsolete and will never be
sufficient to meet all their needs. Teaching styles have changed and
must continue to change to prepare our younger generations to cope
with the future. Curricula must be developed which focus on skills
that aid the student in becommg more self-directing and more fully
functioning.

Future Iiuing literacy means that s.chools‘ focus on
| developing competencies so that students can become

active citizens, make everyday decisions, and reach thelr
1 personal potential.

This idea has been expressed repeatedly in the last decade by such
futurists as Buckminster Fuller, Marshall MclLuhan, Margaret Mead and
Rivin Toffler; and has appeared as recently as 1982 In Nalsbitt's

Megatrends.
There is no denying that the age of technology is upon us
: and that it permeates neariy every phase of our lives...as
| @ result of the new technology, the teacher has the

opportunity to become less a giver of information and more
¢ @ coordinator of information and even a co-ieammer with the
§ student. 6
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With these changes occurring in education it is imperative that the
teacher-librarian embrace the role of coordinater of information end
teacher of information and study skills.

{ If schools are to move from @& classroom and j§
| teacher-dominated routine - already declared outmoded by |
| the students - to a learner-oriented environment, the {1
f medio program must emerge as @ key component, en j
! Integral part of the learning process.

HOIW TO GET ON BOARD?

If we think of schools as dynamic rather than static
institutions we have come & long way towards meeting the challenge of
educating future generations. When schools undertake a process to
establish educational goels they direct thet energy for change rather
than being swept away by it. Cleariy, society in the future will require
students to have skills in locating and processing information rather
than merely acquiring a finite set of facts, and school educational goais
must reflect this need. It is desirabie that policies relating to societal
and educational goals be in place at the provincial, the district, and the
Individual schooi level. The larger the constituency, the more difficult
it is to institute the procedures which will develop and ratify such
policies. It may be necessary for educators to work at all levels
simuianeously. : ' : .

‘ - Each teacher-librarian is advised to prepare @ policy
statement which states the phliosophy underiying the library resource
centre program and services. Such a document could be a discussion
point with school administrators. and staff, and lead to @
staff-developed poiicy of school resource centre function which is an
integral part of the school's educational goals. This staff-developed
philosophy should contain matters reflecting the needs of the
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community, students and staff while at the same time recogmzmg the
realities of time end resources.

The teacher-librarian is in an ideal position to heip mﬂaate
change at the school level. ' One prerequisite for effecting chenge is to
determine the scope and chearacteristics of the desired change.
Teacher-librarians who wish to take on the role of change agent might
compare the process to a journey by car. The destination, the vehicle,
and the driver's capabilities must be established. Taking time to study
the fliterature and map out personal goels is necessary. These will
direct the journey; refiecting the driver's philosophy of education, the
needs of the community and school, and the available time and
resources. Failure to set goeis will result in time wasting detours.

One goal of teacher-librarians must be to communicate their
role as a teacher as well as a resource persoen. The name "teacher-
librarian” reinforces the teaching role with students, staff and parents.
0ften a name change can be used to stimulate questions about roles in
the educational system. Teacher-librarians shouid be ready to answer
questions with philosophical and proctlcnl responses which relnforce
their educational role.

School library media specialists are first and foremost
educators. We chose a specialized field within education |
and are teachers . . .. Thus, we must know a good deal |

i about learning styles, instructional design, and sound |
i teaching strategies as well as management of people and
resources.

It Is necessary to have effectively functioning channels of
communication in order to institute change. Communication among
teacher-librarians, administrators, staff, parents and students is a
continuing process. While communication can be initiated by any of
these parties, commonly the change agent will be the teacher-librarian
In partnership with the administrator(s). It is of paramount import-
ance that teacher-librarians be able to “sell” themselves and their role
to their colleagues and community.



| Change must be an evelution not a revolution if it is to be

I satisfyingly successful. Instigating a creeping awareness ;
of changes that are to come must be part of the change
agent's strategy. Change must seem to be a natural
progression and, If seen as such, will not be percelved as
being threatening or fearful. ? | |

“As acceptance of the teaching role of a teacher-librarian
increases there will be more advocates but until that time the burden
of articulating this role falls on the shoulders of the teacher-librarian.
fis outlined in the Ontario Ministry of Education document Partners in

fiction: The Library Resource Centre in lhg School Curriculum,

The teacher-librarian has a responsibility to interpret the
role of the library resource centre in the teaching and
learning activities of the school to the principal, teachers,

- supervisory officers, parents, trustees and students. ... 10

Though this task may seem insurmountable, one aspect of the
principal's role as outlined in this document suggests:

E ... The principal can: .. . communicate to teachers, parents,

. students, superintendants, and trustees the role of the
! teacher-librarian. ... 1 '




the teacher-librarian cannot be overstated.
researchers have shown how chenge occurs at the school level. Their
findings support the idea that chenge can only occur with the help of

The importance of communication between the principal and

the school administration.

In any school, the principal is the major agent of change, §
both by authority and position ... . A librarian who wants to
§ bring about changes in a teacher or student use of the |
i 1.M.C. must obtain agreement ond commitment of the
principal or otherwise fail . . . The principal ‘must publicly
acknowledge that the change is - desirable and has

in some studies

administrative support. Under these circumstances, it is | |

not necessary to obtain every teacher's approval to bring
about its implementation. The change will remain in effect
only as long as the principal is interested and continues
support. 12

The most ualuable advocate for the = changed . role | of . the‘

teacher-librarian is the principal.
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DEHICLE FOR SUCCESS

DESIGNING R

AT THE DISTRICT LEDEL:

To ensure that all students in a district have equal
opportunity to benefit from library resource centre programs that are

purposeful, planned, and directly related to the teaching and learning
pregrams of that district, it is essential that a resource centre policy

be developed at the district level Teacher-librarians have a
responsibility to meet with district staff and request support for the
writing and implementation of such a pelicy.

With the support of trustees and senior officials, a
committee of district administrators, teachers and teacher-librarians
can then be formed to develop the policy.

The district library policy of School District # 81 (Fort
Nelson) includes the following:
a qualitative statement defining libraries
the functions of a school library program
the functions of the district library service
the qualifications necessary for teacher-librarians .
staffing guidelines |
recommendations regarding collections
a description of facilities, furnishings and eqmnment
the criteria for selection of instructional materials .
the procedures for the selection of materials
. the procedures for dealing with 'challenged materiais’
- procedures for the repair of audio-visual equipment
. @ Job description for the coordinator of district library |
services :
. duties of the district library clerk
- the duties and responsibilities of school library clerks ! R

Other schoe! districts have included other concerns, such as
flexible schedulmg, in their district library policies. The BCTLA pollcy on
ﬂeulble scheduling states that all school libraries should be scheduled




flenibly ~after planning between the classroom teacher and the
teacher-iibrarian, and that classes shouldv not be timetabied into the
librery to provide spare or preparstion periods for the classroom

teacher. 2

At the 1985 BCTF Annual General Meeting the fellowing
resolutinn put forward by the Burnaby Teachers' Association was
passed: . that scheduling of classes in the school library be a matter
of mutual consent between the teacher-llbranan and classroom teacher
on @ needs haﬂs

, Bill Scott, former BCSLA president, elaborating on the cnncept
of flexible scheduling in the May 1981 issue of The Bookmark, recalied
the saying 'the library is a service station, not @ parking lot.' Library
resource centre time should be scheduled as the classroom teacher and
the teacner-llbrarlan see Mit rather than as determmed by an
administrator who assigns classes to the library resource centre solely
for the. purpose of providing preparation time for the classroom
teacher.?

R STATEMENT ON FLEHIBLE SCHEDULING IN R
DISTRICT POLICY WOULD ENSURE A& FIRST CLASS
" UEHICLE FOR TRADELLING TOWARDS A SUCCESSFUL

- LIBRARY RESOURCE CENTRE PROGRAM. SAMPLE
. COPIES OF A UARIETY OF DISTRICT LIBRARY

“POLICIES CAN BE ACQUIRED BY CﬂNTﬁCTING THE
BCTLA UICE-PRESIDENT. -

lﬂ' IIIE SCIlllll LEDEL:

" A school-based library resource centre pollcy wil promde
guldellnes for services and use of the centre and for selection and
eveluation of media. It will be more specific than the district policy
and relate directly to the philosophy and goals of the particular school.
it should inciude philosophical statements on: :

1. the purpose of the library resource centre

\
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2. cooperative planning and scheduling units of work
3. o sequential program of research and study skills instruction
4. the selection of materials

it could also include specifics such as:

budgeting and ordering procedures

inventory and weeding procedures

circulation policies and procedures

student volunteers duties and requirements

parent volunteers duties and requirements

a job description for paid support staff

| The speclﬁcs could be incorporated into a procedures manual to
accompang more general policy statements. - o

owpwwr

When the pollcy is completed it should be ratified bg the
entire staff so that committment is ensured A written pollcy
statement is also an effective vehicle for oppnslng new staff members
of existing library policy.

'REFERENCES

| wiliam K. Scott. ‘*Developing a District Library Policy."BCSLA
nccassional Pan’er 'No. 16 (June 1982).

2 British Columbia School I.ihranans nssocmtlon "Minutes,” Fall
l:ouncll Meetlng. Nouemberl 1981. o

3 British Columbia Teachers F_ederatlon. T'Mlnutes," Annual General
Meetlng, March 31 - April 3, 1985, p. IZ | '

4 witiam . Scott "Flenibly Scheduled llbranes?' The Bookmark 22
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RESEARCH AND STUDY SKILLS

- Enpanding content coupled with rapidiy chenging facts and
concepts in the subject areas meke it necessary for educators to
abandon the guest for coverage, as it is no longer possible to teach all
aspects of a subject. skill development represents the best
investment of time in preparing students for continued leaming in &
comples, changing, challenging world.

- Since a major purpose of education is to teach students

"~ how to learn independently, any system of education must
acquaint students with sources of information and teach
students the skills they need to use the sources efficiently.

“When students have acquired such skills, they possess a
core of competence that enables them to espiore for
themselves any subject. Instruction in the use of various
sources is relevant to all academic areas. ! -

The core currictium emphasizes the importance of these skills:

The Ienlop-elt of research and study skills is
essential in all fields of learning and it is the
responsibility of ail teachers te emcearage this
development whenever appropriate. 2 |

Rs a direct result of changes in education, a Vstronger relationship is
developing between the classroom and the library resource centre
Cooper, when discussing the Canadian scene, says:

They (students) are encouraged to seek information on their
own, teachers are no longer spoon-feeding facts, but
teaching students to discover knowledge independentiy
within the framework of the curriculum.  Given this
- approach to learning, the scheol library is, in essence, the

. ‘support system of the curriculum and current educationel
'phuosophy
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Students deveiop skills most effectively when there is
systematic instruction and continuing application of the skilis. The
following primcipies of iearning and tescking heve been identified
by the National (U.5.) Councii for the Social Studies as the basis of the
developmental skills program. : -

The skill should be taught functionally, in the context of

a topic of study, rather than as a separate exercise. X
The learner must understand the meaning and purpose }
of the skill, and have motivation for developing it. ]
The learner should be carefully supervised in his first
attempts to apply the skill, so that he will form correct
habits from the beginning.

The learner needs repeated opportunities to practice
the skill, with immediate evaluation so that he knows
where he has succeeded or failed in his performance.

The learner needs individual help, through diagnostic
measures and follow-up exercises, since not all
members of any group learn at exactly the same rate
or retain equal amounts of what they have learned.

Skill instruction should be presented at increasing
levels of difficulty, moving from the simple to the more
complex; the resulting growth in skills should be
cumulative as the learner moves through the school,
with each level of instruction building on and - |
reinforcing what has been taught previously.

Students should be helped, at each stage, to generalize
the skills, by applying them in many and wvaried
situations; in this way, maximum transfer of learning |
can be achieved. '
The program of instruction should be sufficiently
flexible to allow skills to be taught as they are needed |
by the learmer; many skills should be deueloped
concurremly
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Ken Haycock stresses the importance of developing these- skilis on &
continuum at the schoo! level.

There must be & school-based, steff-developed skills §
i continuum for research and study skili development. Rt the

il elementary level this is reletively easy '_to develop, end at |

| the secondery ievel it is relatively easy to develop with
different subject departments. The process of involving §

| teachers in articulating specific information skilis at §

| different grade levels provides part of the framework or §-
| reference points for effective cooperative Pplanning. . For §-
- example, in planning a unit at the grade 3 level in sclence or,- i -
';‘at the grade 10 level in social studies, it is much easier to §
_refer with the teacher to the school's continuum of skills to. § -
'determme which skills should be introduced or reinforced

during that unit so that there is a systematic and
developmental approach to research and study- skills. 3

One goal of teaching research skills is to help students
become independent learners. There is little educational value in
teaching these skills in isolation. Research skills should be taught as
an integral part of the teaching and learning activities designed for the
students. These skills can be maost effectively developed through
cooperative planning and teaching by the teacher and the teacher-
librarian.  Joint planning sessions involve the formulation of
performance objectives for the unit of study which incorporate both
classroom instructional objectives and research and media skills
objectives. Performance objectives which specify observable student
behaviour, conditions of performance, and performence criteria
facilitate the integration of content and process objectwes into @
single umt of instruction.

Through such team teaching, students deveiop, extend and
master research and study skills in different subject contests and at
varying levels of difficulty. The importance of integrating learning is
clearly emphasized in the B.C. Ministry of Education statement ‘which
says: "It is only through staff planning that the integration of core
learnings wiil be achieved.”
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To facilitate the implementation of a skills program, a school
district K-12 research scope and seguence program that mandates the
Iintegration of such skills with all aspects of the curriculum should be in
piace. Then through individual school staff involvement, the district
scope and sequence should be medified to meet the needs of the school.
It is important that the school staff be involved in the writing of the
skills continuum for this lnuoluement brings about staff ownership and
commitment.

The following sources are available to provide guidelines for
i the writing of a research skills scope and sequence:

{ Ruth Ann Davies. “Think-Learning-Communication Skills
- Continuum, K-12," The School Library Media Program:
Instructional Force for Excellence. 3rd ed., New York:

R. R. Bowker, 1979, pp. 428-534.

Onterio, Ministry of Education. "Sequential Skills Chart for
Teachers and Teacher-lLibrarians, Kindergarten to
Grade 13," Partners In Action: The Library Resource
Centre in the Schaol Curriculum. Toronto: Mlmstry of
Education, nntano, 1982, pp. 30-32. |

| Research Skills: A Scope and Sequence Chart of I.ibra[g and
- Information Skills.  Calgary: Calgary Board of

Education, 1976.

In addition, a committee that has been established to
develop a research skills scope and sequence continuum at the district
or school level may wish to look at the skills lists in various provincial
curriculum guides, lists produced in other schools, lists developed by
other districts, and lists produced commercially. The current BCTLA
Uice-President maintains a policy file of research and study skiils

continuums that have been formallg adopted by Bnards of School
Trustees.
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COMMUNICATION . . .

As a prerequisite to establishing a climate of
communication, the teacher-librarian must be abie to define and
articulate the contribution that the library resource centre can make
to the development of life-long learmers and self-confident,
resourceful citizens.

It is the teacher-librarian's responsibility to create an
awareness of the library resource centre in the teaching and learning
activities of the school. When a climate for communication has been
established, the administrator, teachers and teacher-librarian are
able to examine how they, as partners, can create resource-based
programs which promote learning through active inquiry and the
mastery of research and information skills.

Strategies for facilitating communication must be carefully
examined since effective and open communication is essential to the
development of successful library resource centre programs.

CAMMUENICARTION IDITE THE ABMINISTRATOR:

* Meet on a regular basis to discuss library resource centre
programs as they relate to the role of the teacher-librarian and
cooperative program planning. Set priorities which specifically
address goals for this month, this term and this year. Gain support for
both short and.long term objectives, noting where assistance is
needed. Do teachers require release time for planning? fAre additional
-book and non-book materials required for a unit that is to be
cooperatively plonned and team taught? Be sure to specify the
resuits that will directly beneﬁt the mstructlonal program of the
school.

* Recommead ways in which the library resource centre can more
effectively meet the needs of the school's curriculum.

* Inwite the administrator to visit the library resource centre to
observe specific learning activities and special programs.
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* Submil reports describing the many ways in which. the library
resource centre is being used and is meeting its objectives.

¢ Eaceurage attendance at in-service programs and workshops
reiated to the improvement of library resource centre programs, since
current research indicates that the administrator's presence improves
the impact of such programs on other teaching staff.

=  PpPremote the sharing of staff previews to facilitate better
cooperative planning with teachers, especially those who make less
effective use of the teacher-librarian and the library resource centre.

s  DPelunteer to make presentations at staff meetings, to prepare

items for parent newsletters and to participate in the school's open
house or parent nights.

t:MMlNII:ﬂI!N BITH IEII:I[IS:? i
- Impalpe teachers in planning the library resource centre's
proegrams and be prepared to modify the program hg mcnrporatmg
valid suggestions into future operations.-
® Participate in grade, team and department planning meetings.
* Smggest teaching and learning stretegles such as individualized
reading programs, learning centres, and use of standardized formats

for notetaking, outlining and hibliographies. -

* Belp teachets feel comfortable with sharing, experimenting and
team teaching.

*  linform teachers regularly about new Ieammg resources through
discussions, newsietters, dlsplags and hlbllographles

* Imsite teachers to ulsit the Iibrarg resourc'e'centre to observe
particular learning activities or special programs.

® Distt classrcoms to observe activities and make presentations.



"¢ Demenstrote enpertise in research strategies and reference

work.

*  pPreseat workshops and in-service sessions.

* Be 'islllo ond get involved.

* Conduct yearly onentotloh sessions for new staff inembers,'
demonstrating the services and equipment that are available.

*  .laweive téacher# Iﬁ;ihe selection and evaluation of materials.

The school administrator, the classroom or sub ject teacher, and the
teacher-librarian all have specific roles to play in a successful
resource-centre program. These roles are best performed in

- partnership. Each of the partners has particular skills, knowledge and

responsibilities in the educational process. Each has a commitment to
provide successful and meaningful learning experiences for students.
fis a team they will most effectively ensure that there is eucellence in
the process and the outcomes -‘ : -

“Let's talk!"



HOW THE ADMINISTRATOR CREATES R TEAM!

i "The principal is the key person in the development of
| working partnerships among the school's staff.” 2

“Research on the principal is quite clear: the principal Is the
single most important factor in the development of a strong |

library program.” 3

STBFFING:

1.
2.
3.
4.
2
6

7.

Consider personality as well as professional qualiﬁcations when
interviewing applicants for positions as teacher-librarians.

Ensure the hiring of teachers who communicate well and cooperate.
Discuss with prospective staff the ways in which they umuld involve
the teacher-librarian in units of study.

Encourage adequate school board provisions for clericel aid.

Provide adequate paid aides from the school allotment.

Encourage parent volunteers in the school and recognize their
contribution by some token or event.

Support the use of student voiunteers.

RTTIT@DE:

At

® ~N o

‘Understand the teaecher-librarian's role and communicate your
expectations related to this role to teachers, parents. students,
superintendent(s) and trustees.

Rliow adequate provision of resources to support programs.

Promote library use and centralization of resources within the
school.

Establish lines of communication and promote a working relation-
ship between teachers and the teacher-librarian. _
Consider the teacher-librarian as a department head and curriculum
leader who contributes to planning and policy making and acts as a
learning resources representative for department committees.

.. Encourage discussion of new ideas and risk taking.

Foster a non-threatening environment for teachers.
Express both wverbally and in written form appreciation of

-accomplishments in the resource centre (by teachers, students, and
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eides). : :
Show an interest in student activities in the library resource centre

10. Reinforce appropriate student behaviour in the L.R.C.
11. Endorse implementation and maintenance of the mtegrated school-

based skills continuum.

IN-SERDICE:

o N

Initiate and arrange professional development for teachers and
teacher-librarians which are related to library resource centre
goals.

Encourage teachers to utilize a variety of teaching strategies.
Attend orientation and in-service programs presented by the
teacher-librarian.

IMI’I.EM[NTII'IIIN.

2.

S as

Initiate and/or encourage the deuelnpment nf a resource centre
policy.

Facilitate staff muoluement with the teacher—llbranan in cumculum
planmng and implementation.

Provide leadership in the development of a Ieammg skills
continuum.

Encourage optimum use of resources by all students

Enpect well defined ob jectives.

Ensure that the teacher-librarian has access to Mlmstry of
Education curriculum guldelmes board curricula, and course outlines

~ developed by staff.

TIME:

2.

@ &

. Maintain flenible scheduling to allow teachers and lhe‘ feacher—

librarian to cooperatively plan student use of the centre. .
free the teacher-librarian from outside duty and supervision of

~ entra-curricular activities to provide time for the plannmg and

development of a resource centre program.

Schedule regular times for discussion with the teacher-librarian to
deal with ongoing program concerns and goals.

Include time for the teacher-librarian on staff meeting agendas

_Request a yeaﬂy report. Send.this report to dlstnct staff.
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EDR1LBATIAN:

2.

3.
4

. Evaluate the library resource centre nmgroms effectiveness in

meeting curricular and student needs.

Ensure the progrem Is In accord with mejor educational research,
changing methods, and new curricula.

Assess whether yearly objectives have been met. .

fissist the teacher-librarian to set realistic goals and objectives for
the following year.

ENTENBING INFLEENCE BEVOND THE SCHOBL:

|
2.

3.

® ~

Work towards the development and adoption of district policy.
Influence district wide policy with reference to adequate
support staff and professional staff.

Invelve your school board's coordinator(s) and/or consuitant(s) in
planning programs using resources beyond those of the school.

Seek financisi and staffing supporl from superintendent(s) and
trustees.

interpret school resource centre policies to superintendent(s),
teachers, parents, students and the community.

Encourage community access and lnuoluement in the library
resgurce centre.

Facilitate sharing and use of other library and information services.
Publicize librery programs in newsletters to parents, in staff
bulletins, and on P.A. announcements.

Stress your positive attitudes toward the Hbrary resource centre.

FE :

1 for, Marguerite. “The Rdministrator and the School Library.” The
Baokmark, vol. 24, no. 2 (December 1982}, pp. 11-22.

Curriculum, Toronto: Mlnlstrg of Education, ontano,woz,
p. 12.

3 ken Haycock. “Strengthening the Foundations for Teacher-Librarian-

ship.” The Bookmark, vel. 26, no. 2 (December 1984), p. 91.
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THE ROLE OF TERCHERS

Teachers provide the vital link in establishing effective,
integrated learning experiences for their students by working
together with the teacher-librarian. With tremendous changes in our
society and the amount of knowledge students must cope with in their
lives, teachers are using a wide variety of teaching strategies: from
traditional methods through te inquiry, individualization and
independent or smali group activities. '

Teachers bring valuable information to planning meetings
with teacher-librarians. The teachers work daily with their students
and know their learning styles, educational needs and abilities. They
also have an overall view of how research and study skills identified
in their school's scope and sequence continuum fit in with the goals
and objectives of the grade/subject cumculum and with their class-
room program. :

- Teachers and teacher-librarians can work togethef- to
provide their students with appropriate learning experiences by:

* l'lallllg pro Jects or units that are the. outgrowth of goals and
objectives. |

* ltilizing a variety of teaching strategies.
- Rre students able to present information in various ways?
. (advertisements, brochures, audio-visual formats, charts,
interviews, trivial pursuit games, computer programs, as well as
fonnal reports)
- Do students use various sources of mfonnatlon before drawmg
conclusions, makmg lnferences, etc.?

* Previdiag for enrichment and remediation.
. - Are strategies designed for meeting student needs, interests,
goals, abilities, progress rate, concerns or potential? .
- fre tqsks assigned that can be completed successfully?
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* Estabiishing -0 timetable with sufficient flenibility so that
individuals, smell groups or ferger cnes can use the !librery resource
centre to work on cooperatively plenned units.

*  Placning assignments for wmch there are appropriete materials
available.

* Evaluating Jointly students' pt‘mlclpn‘tlon and achievement in
relation to gosls and objectives. |

*  Epaiueting jointly the effectiveness of the unit.

By working in partnership, teachers also contribute
valuable information regerding the selection of new media, both print
and non-print. Teacher-librerians are more able to build and maintain
collection that meets the school's educational objectives when there
is input from teechers.

BEFERENCES:

Auth Ann Devies. The School Library Medie Program: Instructional
Force for Encellence. New York: R. R. Bowker, 1979, pp. 89-91.
~ This book includes an outline of procedures the teacher and

teacher-librerian could follow iIn integrating classroom
~ learning with library media material, and in combining the
enpertise of both teachers in cooperative program planning.

Partnen f : | Resa Schoo

!l!llIIﬂl.l!lm. Toromo Mlnlstrg of Educatlon, Onterio, l982, PPp.
22-25.

The responsibilities that classroom teachers in Ontario have in
the areas of curricuium development, instruction, learning
enperiences, resource materials, evaluation, program
management and professional development are described.
Eleven supporting statements for pmctlclng cooperative
pmgrom planning are also given.
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LE OF THE TERCHER-LIBRARIAN

There has been a change in the role of the teacher-librarian
over the past decade. This new role was defined in the 1979 Canadian

School Library Rssocietion's statement on The Qualifications for School
Librarians. This document details nine areas of teacher-librarian

competency. The complete document is given in Appendiu A.

hile expertise in all nine areas is necessary to succeed as
a teacher-librarian, competencies eight and nine are particularly
relevant to the develiopment of a library resource centre program

based on cooperative pianning and teaching.

8. Conpotoncg' I:unntiu Pregram Planning .ld"

Teaching.
Cooperative program plannﬁng and teaching include the

ablility to participate as a teaching partner in the
accomplishment of identified learning ob jectives through a
knowledge of recommended resources and appropriate
teaching/learning strategies.

Indicalors of Competence:
The learning resource teacher is able to:

Develop. cooperatively with teachers a sequential list
of media, research and study skiils for cross-grade and

. cross- sub ject implementation.

Plan and develop units of work with teachen from the

. settlng of objectives to evaluation.

Integrate media, research and study skills with

classroem instruction for independent and continued

learning.
Pre-plan with teachers and teach skills integmted with
classroom instruction to large and small groups and

Integmte the blanned use of learning resources with

- the educational program.
. Provide leadership tc develop programs which
. integrate the promotion of reading with the total

school program and with individual teacher programs.
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initiate specific teaching units to encourage the
acquisition of skills aénd the effective use of learning
resources.

Provide curricuium reiated book and nonbook media
talks and celebrations.

Complile bibliographies, resource lists and hook and
nonbook medle lists as needed.

Competency: Professionalism and Leadership
Professionalism and leadership include the ability to

develop and promote the use of the human and material
resources of the schoel resource centre and its facilities

_’ through cooperative professional activities.

Indicalers of Compelence:
The learning resource teacher is able to:

2.

Develop a strong team approach with other teachers.
Lead in-service education programs on the effective
use of the resource centre; criteria for selection of

- materials; designing resource-based units of study;
‘using audio-visual equipment; promoting wvoluntary

reading; media, research and study skill development ‘

- cooperative teaching; community resources.

Share techniques end strategies for using learning

- resources.

Involve students and staff in estebllshlng learning
resources policy and service guidelines.

Plan strategies for developing, presenting and securing
support for learning resources services.

Serve on iocel and district curriculum committees.
Keep abreast of current developments in school
librarianship, library and information science, media
services and related fields.

. Pearticipate in the school's educational program by

serving on advisory groups and committees and
working with the student extra-curriculer program.
Teke advantage of opportunltles for continuing edu-
cation and professional development.

fAipply specific research findings and the principles of
research to the development and improvement of



! Ken Haycock, convenor. “The GQualifications For School Librarians."

2 Ken Haycock. "Editorial: liard Times. . . . Hard Choices." Eniergencg
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resource centre services. ‘

11. Maintain membership and perticipate in professional
education and library associations at. the locel,
provincial and national levels. !

With these competencies, the teacher-librarian is able to be

active in cwiriculum implementation and consequently more involved in
quality education for ali students. The area of competence most

important is that of program planning and cooperative teaching.

{ The single most important role of the teacher-librarian is
| cooperative program planning and teaching with classroom
t teachers. This major shift for the teacher-librarian from
| determining what the student is to do, to cooperatively
determining what the student is to learn, has resulted in
| the teacher becoming the primary focus. Cooperative
planning and team teaching not only provide better

"} opportunities for purposeful use of library resources and

the integration of media research and study skills with
classroom instruction, but also provide better opportunities
for classroom teachers and administrators to learn first
hand the role of the teacher-librarian as a teaching fartner,

| something quite different from a teaching adjunct.

REFERENCES;

Moccasin Telegraph, vol. 22 (Fall 1979), pp. 12-15.

Librarian, vol. 9, no. 5 (May-June 1982), p. 5.
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GETTING INTO GERRI

Once iong range goals and ob jectives have been established
it is time to set the cooperative planning vehicie in motien. R realistic
aepproach is the most likely to be successfui. The plannring task is
made easier for ell concernad if the teacher-librarian: 1) establishes
reasoneble expectations for the amount of work that cen be
eccomplished in the time available for developing the unit, 2)
emphasizes the enpsrimental nature of a first unit, 3) understands
the necessity for revision based upon the experiment, and 4) is willing
to take on the necessery entre role of coordination of team efforts.

If teachers view the planning pmcess‘ as useful in their
initial experience, then they will be more likely to use it in the future.
"If the first units planned are also successful, then the process wiil be
even more valued by the teachers. Total success is not essentiel as
long? as there is & consensus that the unit will be revised and improved
based upon the triel run. Students mey even be advised that they are
“guines pigs" and asked to improve the unit via their eveluation and
suggestions. _

in working on @ pianning team, several agreed upon
premises need to be kept in mind by all participants:

* @l partners want the best for their students and their reason for
participating in cooperative planning is based upon this motivetion.

* Cooperation is better than competition; therefore the combined
work of two or more people is desirable.

* fveryone hes an equal right to have their opinions and ideas
considered. -

* Professionalism is the key if the necessary trust between planning
pertners is to develop.

* Work should be shared as evenly as possible, with the recegnition
that on occasions when this is not possible there should not be any
negative feelings arising from this fact.

* The product of joint planning is jointly credited, but parties have
the right to use the product with others in the future, to shere it
with others, and to modify it for future use.

¢ Small probiems which arise should be discussed and settied within
the context of the esbove premises before they become large
problems.
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Approaching the planning process via this positive framework is a
much more productive method of operation than assuming that the
- process will fail because of weaknesses in or lack of motivation of the
other teaching personnel who are involved.

IPAYS TO INVOLDE RELUCTENT TERCHERS -
' by Joan Harper, S.D. #39 (Vancouver)

NDT[' Teacher-Librarian should make initial contact.

- 1. Make Bessurces’ lealllg Available:
* Al teachers should have easy access to mstructlonal
materials.
* New teachers should be invited to visit the centre in
September.
- * Teachers should be adulsed of new materials ( books,
magazines, filmstrips) at staff meetings or by other

means. For example, routing : Include suggestions of

how they could be used.

* Rush requests should be respected.

* Awareness of Instructional materials and equipment
should be created through staff room displays, posters,
etc. ' :

2. Make Services IeIIII’ Available:
* Select materials which meet the instructional needs of

teachers. Involve them in the process. fAscertain their

specific needs. .

* Prepare resource lists. - Arrange for a constant flow of
materials to and from the classroom. Help teachers to
use them.

* 0ffer materials and a quiet corner of the resource centre
for teacher preparation.

* Organize resources for units you know teachers are

~ planning.

3. Plan Rppreaches: |
@bligue ** Try a theme approach. Have teachers send
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topics they are planning to the resource centre in science
end soclal studies so resources won't overiep. Copies of
previews can be an elternative. This gives you & golden
opportunity to approncll teachers on heiping their
students:
develop research and study skills,
develop @ logicel pattern of inquiry and research,
develop critical listening, reading, viewing skills,
“ develop language skills, ‘
find a good book to read, and _
enjoy a comfortabie & inviting learning atmosphere
by cooperatively planning the unit together.
* Start by pinpointing o teacher's strengths or sphere of
interest.
For enample, "1 know that you do a super job teaching
‘Rocks & Minerals every yeer and now that the school has
developed a Scope & Sequence of research -skills | was
wondering If we could sit down and plan how some could
best be integrated into it."
Or, °! know you have been very active on the racism
committee this year and | have some ideas for doing
festivals arcund the worid as a research unit. Do you
think we could set a time to sit down and plan a unit on
this soon?” o |
Birect ** Don't overlook the obvious. Teachers when
polied overwhelmingly say they have never been asked to
plan a unit with their T-L. Say things like:
*Would you like a book talk to introduce a unit?*
“Would you like a lesson on using resource materials?*
"Would you like a teaching partner to teach part of
your unit on 727777" |

Plan, Plan, Plan:
* Establish your credibility as a teacher. Take risks in tms
- regard -- perhaps go into the classroom or invite a whole
class to the resource centre and teach an encelient lesson.
* Once you have established your credlblllty teachers will
look to you for leadership.
* Suggest to teachers alternate methods of teaching o unit.
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3. Inveive a Third Party:

* Usually this is the administrator but it can be another on
stoff whe is sold on cooperative planning and team
teaching. finother person touting your services is often
just the boost you need.

* Don't overlook school-wide projects in this regard. For
esample, some years ago nutrition was a district wide
priority in Vancouver and every class in the school

. cooperatively plonned a  unit with myself and the
principal to meet the district requirements.

-#..fAdvertise! The contribution of the media centre to the
instructional program should be kept constantly before
the staff. : :

* Remember the visible you! -Talk about incidents across
the table at lunch and recess. It is important that you

- socialize with the staff. Make alternate arrangements to

“keep the library open at lunch.. Close the library at
recess. ‘

in Clesng'

* Be skillful and diplomatic in requests for the return of

. overdue materials. :

* Gain an understanding of teachers' roles in cumculum
planning and learn to help, to understand and to guide
their students. ,

* fnd finally, finally! nemember that teachers are
overworked too.

l'llNNING R CROSS-GRADE INSTIIICI'IIINIII UNIT -
- by LIz Rustrom, reprinted with permission from Media Messages,

the newsletter of the Dancouver Teacher-Librarians' Association.

0asenmmm &

. Determine a need-------student
' - specielized knowledge

s teacner

2. I.ocate a specific subject area and
- topic which is suited to meeting the
. need and where the library resource
~ centre has adequate materials.

rurricvlum guides
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. Rpproach @ teacher who teaches the appropriate
grede leve! in the subject. It should be a teacher
with whom you have established rapport and o

degree of professional respect. Seil your idea to

(sa817sT88M )

. Approach the department head and discuss the idea. Invite his

. Present the idea to the teachers for consideration.

. Utilize & pleanning guide with your

or her reaction. fisk to be placed on the agenda of the next
depertment meeting or, better yot, at a specia
meeting of department members

who teach at thet level. Have the
department heaed sttend and introduce
the purpose of the meeting.

ofticiel Ses! \
\ or Spproval)

(sales pitch
\ /5 s01t sell

Be positive but not overly enthusiastic. If
you have done # 3 thoroughly, that teacher
will carry the bail for you.

. Have teachers designate one of them to act as team
partner with the teacher-librarian.
Have the group establish advance
criteria that the pienning team

must foliow. eqg. # of periods teachers
ore willing to commit to the unit, items that
must be either included or exciuded.

Establish genersl \
fxpecialions (

{ Preliminary Y
team plenning partner to ensure gnit Plan
that all facets of design are included;

for esamplie, skills, ob jectives, teacher

and teacher-librarian responsibilities, etc.

Have a second meeting of the teachers who will be invoived in
the implementation of the unit. (Invite the department head,
have coffee, etc. and schedule it for noon hour, if possible )
Have your planning partner present the
preliminary unit and revise it
according to other teachers'
suggestions. Agree on
preparation, teaching and

Flenibility but
Structyre

COMMITMENT
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eveluation responsibifities '
of tearn members. &

9. Before individual classes begin work on the unit, heve a brief
discussion with eech individua! teacher. it cannot be assumed
that all subject teachers participating

~ in a group plarning session will come
oway with the same enpectetions.
Expectations must be reviewed
separately and small ad justments

~ may have to be mede. A goed time to clamg
is when the teacher books into the Ilbmryoune centre.

Delinition of

N\ LAHCIRL

10. Rs students work on the unit, the team evaluates the process

while assisting students. When ali the classes have completed

" the unit and student product evaluation is completed, scheduie

o final meeting to evaluate the unit. Make note of ali changes
to be made on the unit for the subsequent year.

EDRLURTION
pe _
BEDISION

Beapeort unit te Principal
with participeling
leschers’ noames

NOTE: Aithough the unit planned will cover an entire grade, it does
not mean that the teacher-librarian must deel with ten classes all
doing the same topic at the same time. The teacher-librarian
controls the library resource centre bookings and can plan so that
the workioad is menageable and the resources sufficient. What
this type of unit planning does ensure is that all students at a
particular grade level will have had at [east one working
enperience with specific infermation, location, and analysis skilis.
These skilils can then be built on in subsequent grades, either

through reinforcement or extension activities.

expecltations is )
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E 85 @ BLEEPBINT

BSING THE PLANNING GBIE

The use of & planning guide cen make the cooperative
planning process much easier for both classroom teacher(s) and
teacher-librerien{s). First, it focuses attention on all those
components of &8 unit which must be considered If the unit i to be

‘successful. Neut, it provides a record of the consensus resched
during the pianning sessions so that both or all of the participants
heve the same understanding of what has been planned and what is
enpected of students. Then, it becomes wital in the evaiuative
process s one compares what was intended with what was achieved
and ettempts te meke revisions which will correct problems. Finaliy,
it records the key elements of the unit so that they may be shared
with other teachers or used again the following year, thus sauing
valuable pianning time.

The pienning guide is generelly brief, with cne to two page
formg being the most common, although up to four pages are
sometimes used. It is not intended to replace the detalied lesson
plan. Usualiy the planning guide is retained in & file foider or flie bowx
with any needed lesson plans, duplicating masters for student
meaterials, marking codes, bibilographies of materials used in the unit,
instructional transparencies, or other smeall assoclated meateriais such
es job cards. It is best If both pienning partners have copies of the
completed pianning guide.

One method of ensuring that access to planning recerds is
not overiy complicated is to file by the simple system of designating
flrst by grede (slementary libraries), or by subject & grade
(sacondary libraries), then by topic, and finally by skill. For esemple:
* grade 1 - communrities -siphabetization to the second letter®; or
“Science 9 - space euploration - periodical indices / notetaking”.
Storage systems for planning guides and related materiais, as for any
othasr materials in the library resource centre, shouid seek to house
simliar moterials side-by-side. In this case, units appropriate to a
specific grade or course are the first priority since it wiil be a teacher
of @ specific grede or course who is interested in the unit. The next
priority is the topic because the teacher hopefully will have a topic in
mind before consuiting with the teacher-librarian. The last priority is
the skili, since frequently the topic and its associeted materieis
dictate the necessary skill. It is a good idea, particuleriy in a large
school, to file ss that you and the classrcom teachers are guickly
reminded of cther approaches that other teachers may be taking for
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similar topice. f, in addition, the teacher-librarien meakes it clear
that units will be shered with others whoe are interested, the
resulting cross-fertilization will produce wery positive results for
better units. The secondary school timetable with its rewolving
periods necessitates the teacher-librarian taking some responsibility
for ensuring thet agreed upon skills are incorporated at idenmtified
grade levels. Compiiing an overall one page unit pian, plus this filing
system for planning guides, cen provide the necessary focus.

f second method of orgemizing the access to planning
records is to establish separate flies for each teacher in the school.
finy unit planned during the current school yeer is kept in this file so
that both teacher and teacher-ilbrarian ere reminded of strategies

- and skills that have been incorporated in units with that specific class
in thet school year. At the end of the year the teacher-librarian

places the units into topic files which correspond to curricule et
specific grade levels. These files then become e source of ideas for
other teachers who may be teaching similer topics in succeeding

years. This method is most appropriete in a smalier school or en

elementary schoel where there are enly a few teachers teaching sech
grade. One strength of this system is that the responsibility for
ensuring that ali students have the opportunity to iearn and practice
the skills identified by the school's scope end sequence is very clearly
shared by the teacher and teacher-librarian.

The typical pilenning guide has places to record the
following elements: grade, content of unit, ability level and number of
students, prior skilis taught, general goal(s), specific isarning
ocbjectives, minimum exnpectations for student achievement,
necessary numbers and range of rescurces, time allocation and
scheduling, activities, responsibilities for preparing and teaching
components of the unit, and eveluation. Al of these eiements shouid
be discussed in detail end the jeint decision recorded on the guide.
Other planning guides include such additional things as
appointments for planning sessions, divided sections for activities
for whole ciass, smell greup, and/or individuols, end effectiveness of
maoterials. Sometimes there are seperate sections for comments on
the evaiuation of students' success end the overeli success of the

unit. in other instances there may simpiy be a space for "Evaluation”

and the target is not specified.

The type of pianning guide selected by the teacher-librarian
may depend on the personel preference of the individua! eand also
upon the type of unit in question. Some teacher-librarians prefer the
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simple checklist to emsure that they have not forgotten sn siement
while planning. Others want & one pege summeary of the whole unit
with e little more detell then a checklist permits. Dthers prefer guite
@ lot of detail. There ere forms iwith blank spaces, blank boxes, or &
combination of both; forms with a lot of space or & very littie
spece. if lesson plans are written, then perhaps the checkilist or one
page summary is a practicel choice, since the unit is elready recorded
in some deteil and perhaps only an overview sheet is needed. it is
wise to stert by using @ more detailed, capacicus planning guide
format. |

The unit in question may be o one period, single skiil, iimited
content unit. If this is the case, then brevity is desirable; particulariy
. 80 if the classroom teacher involved will be using the guide another
year, or possibly in another school. If the guide is too onerous to fiil
in for the content covered, the teacher may be turned off by the
pianning process. Onr the other hand, if the unit is complex end
invoives many periods when different activities all contribute to the
overell learning process, then it is necessary to use & longer, less
restrictive planning guide.  fAccording to need, then, a teacher-
librerian mey decide to use & wariety of pianning guides instead of
relging on one format aione.

The plnnllg' guides on the foliewing pages are
samples of the ane page, twe page and muiti-page formets.

S22V ESSL OS2 EB 00000 0CERS USR0S B2 LSS RBEDB2SO0S

NOTE: The planning process is a process of accretion. One success
leads to enother. If programs are evaluated, revised, improved and
maintained from year to yeor, ond new units are added by teachers
who have experienced a positive cooperative planning process with
the teacher- librarian, then gradually an entire library-based research
and study skills program and curriculum can be developed. it wiil not

happen in one or two years in most instances, but it can begin in one
year.

B 2 . . .
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MYTHICAL ELEMENTARY SCHOOL

TERCHER'S NAME: " ___ GRADE:

-~ UNIT/TOPIC/PROJECT

OUTLINE - Sequencing of Content to be taught
SKILLS T0 BE EMPHASIZED .

- ACTIVITIES a) Class

b} Small group

¢) Individual
LOCRTION OF MATERIALS
DISCUSSION OF PRUCEDUR[S‘ FOR EVALUATION: i :
' a) 6rowth made by students in planned skills
: Eualuétion of Process
" Evaluation of Final Product

b) Effectiveness & Use of Material



DURCE CENTRE

(bu Liz Rustrem, Uancouver)

MBJBR BBIECTIDES 8F YHE BNIT:

SKILLS INCORPBRATIR IN FTHE ONIT:
(1) specialized subject skills:

(2) research and study skilis:

BESPONSIBILITIES BF VERM MEMBERS:

(1) Teaching Responsibiiities of Subject-Teacher:

(2) Teaching Responsibilities of Teacher—libmn‘an:

(3) Other Responsibilities of Sub ject-Teacher:
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BESPBNSIBILITIES BF TEAM MEMBEBRS: (continued)

(4) Other Respensibilities of Teacher-Librarian:

TIME BLLSTTED:
(1) Pre-librery preparation:

(-2] Library periods:

(3) Activities in post-library periods:

METERIALS 7O BE ATTACKER 70 THIS PLEN:

(1) Unitplan.................... yes
(2) Detailed lesson plan(si e 7. ... yes

3 .ﬂssignment sheet(s)......... .. yes
(4) Bibliography ‘of‘ resources. ...... yes

| (5) Student Illofksheei(s) ..... . Qes
(6) Résourcé List........... e yes
(?) Evaluationform.........0..... yes
(8) Other: e yes

SPECIRL CONSIBERATISBNS:

T8 BE REDISED FOR NENT TIME:

TERCBER-LIBEARIAN COMPLETING THIS FORM:
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R ELEMENTARY SCHO

(by Patricie Shieids, Dancouver)

SNIT: SEBSECY: GRRBE:

TEECHER(S):

A. CHECKLIST / POINTS FOR DISCUSSION:
1. Students' ability levels: ____ Comments:

2. Review previous skills & activities: ___
3. Refer to research & study skilis continuum: ____
4. Preview resources for suitablity & appiicability: __

GENERRL GORL:

€, BRARINSTORM TO DEVELOP @ WEB OF CONTENT OBJECTIUES:

8. BRAINSTORM T0 DEUELOP A IWEB OF SKILL OBJECTIDES:

E. SEQUENCING OF CONTENT:
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TEHCHINB STRATEGIES AND ACTIBITIES / CHECKLIST:
1. introductory Lesson: When, Where, iPhat, Who

(g

2. Centres: What, Who

3. Whole l:l_ass. Instruction: When, Where, What, Who

4. Individuail Instruction: ’hen, Illheré, What, Who

3. Concluding Lesson: When, Where, What, Who

LOCATION OF RESOURCES:

i. Library Resource Centre:

2. Library Resource Centre on Reserve:
3. Classroom:

4. Other:

H. DISCUSSION OF PROCEDURES FOR EUALUATION: STUDENT EDALUATION
1. Pre-instructional evaluation (eg. pre-tests in the form of
checklists, rating scales, etc. to assess content, skilis,
attitudes)
‘Comments:
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2. On-going evaluation (eg. observation, anecdotal comments,
teacher checklists, student seif-evaluation forms, etc. to
assess and provide remediation)

Comments:

3. Post-instructional evaluation: (eg. formal testing in the form
of multiple choice and/or essay-type questions to assess
mastery level of content and skill ob jectives established at
the outset of the unit.) '

Comments:

~ 1. DISCUSSION OF OUERALL EFFECTIVENESS OF THE UNIT:
1. Use / effectiveness of materials.
Comments:

‘2. Strengths of unit:

3. Changes needed to improve the unit:
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BT SERPICES PLONNING CBIBRE BND
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" More then sis years ago, when plenning & half-dey workshop on
cooperative program planning for ail teacher-librarians in Vancouver, a
group of teecher-librarians identified the need for @ pienning guide to
provide structure for the in-service program end support for follow-up
in schools.

Working with Ken Haycock, then Coordinater of Library Services,
RButh Lingaard provided the originsl impetus for a district approach. The
group, which aiso included Ceroi-fnn Haycock, Patricia Shielde and Ken
iWaiters, shared planning guides end processes for cooperetive planning
which they had used successfully in their schools. The committee
consolideted meny different ideas and structures and developed & draft
guide for district use. The resulting "model® was field-tested in @
 number of schools prior to district workshops end revised eccordingly.

Following the half-dey inservice program run for groups of
teacher-libreriens, additional field-testing took plece in more tham 75
schools. The original guide of four pages was expanded to sim;
objectives and evaluation were placed side by side to ensure evaluation
of objectives rother than simply completion of activities; formet was
revised to allow inclusion in three ring binders; and a number of smaller
changes were made.

The revised guide is used extensively throughout the district. In
most schools it is used for referring to the plenning checkiist end for
recording units so they can be revised and adapted rather than begun
again each year. Many teacher-librariens, however, do use the forms
while planning with teachers. Everyone is looking for more efficient
and effective weys to plan and this guide has provided considerabie
direction and support to that end. [t aiso facilitetes the achievement of
the district's goels for research aend study skilis acquisition via
cooperatively pianned and taught units of study throughout the system.

Rithough there is a district planning gulde for Uancouwer,
schools are urged to develop their awn guide, incorporating elements of
the pianning checklist, if they ere not comfortable with the district
guide. The plenning guide is not the issue -- systematic cooperative
planning is. \



VANCOUVER SCHOOL BOARD LIBRARY SERVICES

COOPERATIVE PROGRAM PLANNING AND TEACHING

" PLANNING GUIDE
AND |
RECORD OF UNIT OF STUDY

SUBJECT , TOPIC

GRADE AND ABILITY LEVELS

TEACHER(S)

DATES/IIMES FOR PLANNING (1) . - . '.(2) (3)

~ CHECKLIST

In planning sessions, communication will not proceed in a rigid way nor
in this order necessarily and occasionally some steps will be undertaken
simultaneously. Nevertheless this information is crucial for successful

. - programs.

___ Initiate Contact and Schedule Planning Time
— Establish Subject/Topic/Grade and Ability Level(s)
Review Previous Skills and Activities
Establish General Goal
___ Establish Specific Objectives --~ Define/Refine/Structure Topic
* content/concepts to be emphasized - )
* skills to be emphasized (research and study, map and globe,
human relations) - includes how to locate and use materials
and the information within (how will students obtain information?)
Select and Locate Resources
Determine Teaching Strategies and Activities
Identify Scheduling of Léarﬁing Activities (time, sequence)
Minimum Expectations To Assure Success For All Students
Who/Where/When/How will the unit of work be introduced?
Identify Location of Students and Activities
Who is responsible for preparation and teaching of each component ?

How Will Student Competence in Specific Skills and Content Be Measﬁred?

Record and Retain Unit (note strengths/weaknesses on completion)



GENERAL GOAL PRIOR SKILLS/CONTENTS/ACTIVITIES

TIME ALLOTMENT DATES/TIMES

INTRODUCTORY LESSON(S)/MOTIVATION

How will students be prepared for purposeful research (e.g. know
essential vocabulary, have written directions, be assured of success)?

CONCLUDING LESSON(S)




NOTES

RESEARCH AND STUDY SKILLS
GENERAL CLUSTERS

Resource Centre Orientation
Research Strategies
Locating Information - General Sources
Locating Information - Subject Sources
Acquiring and Analyzing Information
Organizing and Recording Information
Communicating and Presenting Information

BE VERY CLEAR - SPECIFY AND ARTICULATE SKILLS

SPECIFIC EXAMPLES OF EACH CLUSTER WILL BE IN THE SCHOOL'S
SCOPE AND SEQUENCE LIST (FOUNDATION CURRICULUM GOAL 6)




RESOURCES

ARE ADEQUATE RESOURCES AVAILABLE?
CHECKED COLLECTION SPECIALIZATIONS LIST, DISTRICT COLLECTIONS,
INDEXES TO PERIODICALS, UNION LIST OF PERIODICALS, ETC.

EASIER MORE DIFFICULT

PARTICULARLY GOOD RESOURCES

EVALUATION OF UNIT

STRENGTHS WEAKNES SES

RECOMMENDATIONS FOR REVISION

ACKNOWLEDGMENT

Prepared by Carol-Ann Haycock, Ruth Lindgaard, Patricia Shields and Ken Walters
with Ken Haycock, Coordinator of Library Services, and with considerable field
testing and input from teachers and teacher-librarians of the Vancouver School
Board, British Columbia.
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STHER SBUACES SF PLANNING ASSISTANCE:

Davies, Ruth Ann. The School Library Media Program; Instructional
Force For Excellence. New York: R. B. Bowker, 1979.

‘Includes what Davies calls "Pittman Leerning Guides" which
are essentially planning checklists. Davies is a strong
advocate of a "systems approach to media programming.” (p..
113) Appendik L is alsec of great assistance to the planning
process. It is a Thinking- Learning -Communicating Continuum,
K-12.

Nelson, Yvonne, Barbara Hall and Kim Lancaster. Research and Study
Skills; a Resource Book for Secondary Teachers. Prince George,
B.C: School District # 57, 1980. | |
Essentially a selection of sample lessons which include all of
the eiements of good planning. For those who have difficulty
with performance objectives as they relate to research skills,
there is a section which transiates general objectives into
performance objectives. This skill definitely eases the
tnbulotlons of evealuation. ‘ '

Partners in ﬂctlon The Library nesource Centre _in the School
- Lurriculum. Toronto: Province of Ontario, Mlmstry of Education,

1982.

Simple planning guides used by teachers are included on pages
26 and 27. A very simple skills chart is on pages 30 and 31.
Transition steps from a traditional school library to a resource
centre are identified in a table on pages 16 and 17. The
outstanding aspect of this document is that it is a statement of
government policy. ,ﬂll teacher-librarians should read it.

Pratt, ‘llouid Curriculum llesngn and Developm ent New York:
.Harcourt Brace Jovanovich, 1980.

Pratt does not include planning guides per se, but does
incorporate flow charts in his planning system. His chapters
on “Entry Characteristics of Learners”, "Selecting Instructional
Strategies®, and "Managing Aptitude Differences” are particularly
worth reading.
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School Library Program buidelines. Halton, Ontario: The Halton Board

of Education, 1981.

Centraol to this presentation are fold-out cherts listing skills in
four categories: “Locating Information”, "Finding information -
Print", “Finding Information - Audic Uisual®, and “Using
Information.” The charts are much simpier than many others
that are availabie. The bookiet also discusses planning in the
context of the roles of the planning partners, and giu'es a2 one
page flow chart of a library program planning model.
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STOBENT EPRLURTION:

Student evaluation should be an integral component of any
‘unit of study. Measurement of student learning is best defined in
terms of the instructional objectives established at the outset of the
unit. What should the students have learned after completing a
specific educational activity? Effective evaluation tools assess the
degree to which students have learned the intended knowledge and
skiils which are relevant to the unit. Therefore, it is advisable that
the teacher and the teacher-librarian jointly develop techniques for
evaluation which consider the following strategies:
1. pre-instructional evaluation (eg. pre-tests ln the form of check-
lists, rating scales, etc.)
2. on-going evaluation (eg. observation, anecdotal comments,
teacher checklists, etc.)
3. post-instructional evaluation (eg formal testing in the form of
multiple choice, essay-type, etc.)

These strategies fall into two broad categories of student
evaluation: formative and summative. Formative evaluation occurs
before and during the unit, assessing student progress and indicating
where remediation is necessary. Summative evaluation occurs at the
conclusion of a unit, measuring student progress in terms of the
overall goals and objectives of the unit.

During the pienning process, adequate dlscussmn between
the teacher and teacher-librarian relating to student evaluation
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ensures success-oriented units. Consistency and continuity in the
monitoring end remediating of students' work is fer more fikely to

- occur when both teachers have jeintly planned the strategies for

‘assessing the unit.

Al

Student assessment is an integral part of the professional
teacher: diagnosis of learning needs, development of &

program to meet those needs; assessment tc determine the

degree of attainment; and to gather information for

progrom revision. For the teacher-librarian these activities

are underteken jointly with the classroom teacher as en

equal teaching partner,_' '

EDRLBATING ANY GNIT OF :

Base evaluation upon both knowledge and skiil ob jectives devised
at the outset of the unit. (See sampie 1 on following page)
Consider which formative and / or summative evaluation tech-
niques will best assess the goais and ob jectives of the unit.
Consider assessing the students’ abilities by having them transfer
and apply research and study skills in another contesnt. Outllmng,
for example, could be evaluated through observation when
students are required to use the skill in a subsequent activity.
Rlways evaluate research and study skills in a meaningful and
integrated context; evaluation of these skills in isolation is
inappropriate.

Evaluate both preduct and process. (See sample 2, followmg)
Develop a checklist with an appropriate set of criteria thus
allowing students to effectively self-evaluate their effoerts. (See
sample 1 on following page) ’
Discuss students' seif-evaluation results with them, pomtlng out
teacher-perceived areas of strengths and weaknesses.

~ Develop evaluation tools which can be easily sent home to parents

or included in students’' report cards. (See sampies i and 3 on
following pages)
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SBMPLE !: Patricia Shields (Bapcouper)
INBIC CENVTBES - EBALUATION FORM

CENTRE  SKILLS ~ " possible  Pupll's  Teachers'
' ’ Mark Mark Mark

-comvect & complste
glossary format
MUSIC - accurate model of
‘ @ muslical Instrument
- - neatness & organization

_.
& ON & &

- comprehension of
materiel presented
‘ on & flimstrip’
ManantTUIIING - understanding of terms
enport and import
- neatness & organization

an &

map reading skills

bar graphing

visual literacy

cause & effect relation-
ship (to do with food
‘supply problem)
'neatness & orgenizetion

AGRICULTURE

-b
cnlo

- listening skills
' ‘ - accurate sequencing of -
FOLKTRLE - events :
~ neat, clear lllustretlons_
- accunta summary of
each Hustration

anvu N

"~ - comprehension of
' ~ meterials read S
FOODS & - legible, neat charts to
FESTIVALS Impart information

awn

. - comprehention of
materials read
© - relevant, logically
MARRIAGE & ordered noles .
THE FAMILY - perag. using own words
‘ - good topic sentence
- neatness & organization

N=8 & &

-
13 ]
N

- comprehension of
materials read
- evaluation of material
RELIGION read
- visual literacy
- neatness & organizetion

aNK @
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SAMPLE 2: Ken Walters (Bancouver)
: PIIN[!I LIFE IN ERRLY CANABA

CACHOF TRE SIATOPICS BILL BE EBALURTEDAS FOLLOES:

1. PRDCESS ] E PUPIL'S TERCHER'S
| MARK MARK MARK
Follow) Instruct 5
" Locating Information 5
Relevant, logicelly ordered notes _ 10

Toplc senlence

‘Paragreph writing using own words 10

Summary 3
_Co__ parisons 5
Fmofroqdlng 5
Egg__\sgﬂ_l_l_,laglbn to group;
" organlzation 10
§m9 5
Bisual Presentation 5
Knowledge of subect 10
| TOTAL 80
PRODUCT (bookiet) POSSIBLE  STUDENTS  TERACHER'S
Accuracy 15 '
@M}ss 15
m;lond minlmum 10+
lllustrations with captions (min. 2) 10
Mp_a_ig_téonerl 9
Table of t:onumts~ 3
- Bibllography 5
- Neatness & attractiveness ]
TOTAL 70

NOTE: 1. Students who copy orlet someone copy thelr work will_lose half thelr marks!
"~ 2. DUE DRTE: Allbooklets must be completed by
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SRRL PRESENTATION CRECKLIST

1. INTRODBCTION: :
- éffecllue and Interesting opening
2. METERIBL:
a) Organization ;
- Ideas clear and well arranged
- Iogli:nl order of presentation
b) Content
- méterlal Ihterestlng éml sullﬁlilﬁ
- covers all necessary material |
- enamples & facts are well chosen & appropriate
—~ emphasizes he main points |
3. BILIDERY:
- a) Language
- words are enact, appropriate and vivid
- avolds sleng and jargon
- commect sentence structure
- sentences lead neturaily from one to the other
- = pronuncietion and enunciation are correct
b) Uaice '
- Is audible
- Is clear and projects well
- has good tempo /
- controls the attentlon of the audience

COMMENTS:



- 5‘ -
EFEBENCES:

! . D. Hedges. Evaluation in the Elementary School, Holt, Rinehart,

and Winston, 1969, pp. 84-85.

STHER RESOURCES:

PS! : _Evaluation ¢ arch and Study Skills, by
Michele Farquharson, Joan Harper, Patricia Shields and Ken
Walters. Vancouver, B.C: Vancouver Schoo! Board, January

1985. (Curriculum Resources # 69)
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RELEL SYSTEMS FINE-TUNED

Once a resource centre program is underway, the teacher-
librarian has the task of maintaining and refining components of the
overall pragram. Conseqently, evaluation is necessary to assess the
weaknesses and strengths of the existing program and provide an
insight into developing improvements and new directions.

IWhile measuring quantitative factors such as facilities,
materials, staff and budget expenditures are useful, they are but one
aspect in assessing the many services of a resource centre. A far
more nebulous task is that of assessing the effectiveness of the
resource centre program. Is it meeting the needs of staff and
students? Several technigues such as checklists, user surveys and
rating scales have been developed hg districts, administrators,
teacher-librarians, and staffs to determine attitudes to and
perceptions of whether the resource centre program is meeting the
needs of school programs and students. Many of the questions that
appear on these lists or forms are categorized into areas similar to
those discussed as competencies in Appendix A, "The Qualifications
For School Librarians” report. [Dhen evaluating the effectiveness of
the cooperative planning and teaching component of the role, the
following points for discussion may be of assistance:

1. the relevance of the library resource centre program to the total

school program.

the use made of time set aside for conperatwe planning.

the number of integrated units of study cooperatively developed.

the development of a staff designed school-based scope and

sequence of research and study skills.

3. the commitment by staff to ensure that research and study skills
are consistently taught.

6. the willingness of the staff to work as a team to ensure that
students are given the instruction necessary te learn the skills
and also opportunities to practice them.

7. the willingness of the team to evaluate programs and student
achievement and to revise programs to make them more
effective.

ol i a
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8. the ability of the teacher-librarian to communicate goals and
objectives of the library resource centre progream to staff,
students and parents.

9. the willingness of the teecher-librarian to adjust teaching
strategies to meet the needs of staff and students.

10. the ability of the teacher-librarian to identify those staff
members who aere not using the library resource centre
effectively and to develop strategies to involve them.

11. the solicitation of regular feedback from the staff and the
incorporation of wvalid suggestions into future activities or
operations.

12. the ability of the teacher-iibrarian to organize and delegate,
when appropriate, clerical tasks to student monitors, volunteers,
and clericai staff.

13. the institution of flexible scheduling of the library resource
centre facility to permit planning between the professional staff
for the most effective way of using the facility to achieve
educational goals.

14. the recording of cooperatively pianned units so others caen use
them in future years.

XS L LRI FLE TR EE ST ESELBDXERCBEBE VTS BEOCL BV CE B AL LS

These suggested points for discussion may also assist teacher-
librarians in determining the stage they have progressed to in the

development of a total library resource centre program.
520XV LSRR LBBECSLEEVCVEES XSRS SEESECIDOE

By regularly discussing these important topics with the
administrator(s) and staff, the resuiting on-going evaluation will
assist in the setting of yearly goals and objectives. With continuous
overhauling, adjusting and recenditioning, the resource centre
program will become an efficient vehicle designed to meet the needs
of the whole school program.
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IEBN’ BEDRS & BEBIIS l MNIWIISE BRYE & SCIFNCE
Kindergarten & Grade 1

* TEACHER-LIBRARIAN: Mr. Daryl Sturdy
TEACHER: Ms. Jane MacEwan

SCHOOL: General Gordon Elementary School, S.D. # 39 (Uancouver)

A. BNIT BACKGREEUND

Daily, for four weeks
Products: 1) Teddy Bears' Picnic Oisplay including stuffed teddy
: bears made by the students
2) Nlustrated stories

B. PROCESS DI;"V PLENNING

1. [Initiatien
Some of the ideas for this unit came about as a resuit of the
Uancouver School Board puhllcatlon, Cnnnectmns, Kindergarten
and the School Resource Centre, also auallable from the B.C.T.F.
Lesson Aids.

2. Bbjectives
The student will:

- develop fine motor skiils.

- listen for a purpaose.

- understand that a story has a hegmmng, a mlddle and an end.
- create stories to be orally presented.

‘3. Bctivities | . ,
See week by week activities listed under Actual Unit.

Preparation & Teaching Respengibilities
The classroom teacher is responsible for the . classroom
activities. The teacher-librarian is responsible for the library
resource centre activities.
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3. Eveiuvation of Student fAchievement
Students’ stories and oral presentations are evaluated on a
three point scale: § = Satisfactory; G‘ = good; E = Encellent

C. BCTEARE BNIT
Only the first half of the unit is included. The second half of the
unit deals with real bears. The habitat, food, and enemies of
certain types of bear ( brown, grizzly, poler, etc.) is studied. The
concept of fiction versus non-fiction is introduced and developed
by comparing stuffed bears to real bears.

CLASSAGOM LIEBARY RESOURCE CENTRE
Beek Bne: | |
a) Design a teddy bear. ~ a) Read various teddy bear stories

to the children: Winnie the
Pooh, Paddington , Goldilocks
and the Three Bears , etc.
~ b) Make a pattern. Follow this pattern:.
(on cardboard) Day I: read story.
Day 2: recall story & retell
| | | | . story, using the pictures
" ¢) Cut pattern out. - , : for recall.
'd) Sew and glue body of
bear together.

Heek twe:

a) Complete work on a) Continue reading & recalling
teddy bears. teddy bear stories.

~b) . Once the bear is stuffed b) Discuss beginning, middie and
- details such as eyes, end.

nose and mouth can be
glued on. :

¢} Parentvolunteersto . c)  Discuss the human character-
heip with sewing. istics of the bears in the

: stories. ,
d) Set up listening post ‘d) Recall beginning, middie and

with various stories. . end.
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fAsk group at listening
post to recail beginning,
middle and end.

Week three:

. a)

‘) ‘.

b)
c)

d)

Discuss the qualities each a) Each student introduces their

teddy bear possesses. bear to the teacher-librarian.
Name each teddy. (May take 2 sessions)

Make a name tag for b) Teacher & teacher-librarian

each teddy. make-up and present stories

Plan, prepare and have using the bears as characters.

a teddy bears' picnic. ¢} Students in groups of 3 make

up own stories.

Week four is in the Library Resource Centre

The teacher-librarian sets up a display
on a picnic table in thell.nl: with’

Student Work:

a)

b}

~ a middle and an end.

_picture what is- -
happening.

the teddy bear display.

in groups of 3 a hot air balloon,
make up teddy
bear stories.

Draw a beginn‘ihg,
Print underneath each

a basket full of
teddy bears,

tach group reteils .

‘their story to the

teddy bears
0N a picnic,

whole class.
Each group's story .
can become part of

and in the background, a disbl_ag of
library books and the groups' stories
about teddy bears.

EUALUATION AND REDISION BF THE UNIT

Not included.
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SEEDS ANP PILBNTS / SCIENCE
Grades 1 & 2

TEHCHEH-[IBHBMHN:' Barbara Smith

TEACHERS: Pattn Stewart Cathy Shave, and Candace Martln

'SCHUI]L Burrard View Commumty School s.0. # 44 (North Uancouuer)

A
<t .

ENIT BRCKGROUND

6 weeks (6 - 40 minute periods for each grade)
Products: 1) "Seeds and Plants” student booklet

2) llarid'u‘; large chart-type displays

PROCESS BF PLANNING

" Initiation

This unit began when 1 overheard a ‘conversation ‘between
three primary teachers in the staffroom. | invited myself to
their planning meetlng where we shared ideas, set up general
objectives for the unit, and outllned areas where I could best
support the unit. : -

We already had-a Research and Study ‘Skills Continuum in
the school, so | selected lesson topics which lent themselves to

“certain skills which needed teaching or review. The work in the
~ classrooms varied, but was coordinated with a unit preview
-“and lesson .plans which included sample worksheets. |

prepared these beforehand and dlscussed them with the
teachers. : |

This flrst attempt at cooperatlue program planning and
teaching for the classroom teachers could have been better
organized. However, it was a success because when the next
unit was to be planned they included me!

Objectives: Knemledge @ Skill
Those incorporated in the library resource centre section nf the
unit are listed on individual lesson plans under Actual Unit.
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Gectivities

" §cience units from the verious prescribed teutbook series wers
enemined, as weli as books from the lbrary rescurce centre
and media listing. The STEM Science level 2 teachers’ edition
(Rddison-iesiey, 1977) was particuiarly heipful. We exemined
the materiels end developed @ list of desired isarning ocutcomes
in the content area. We then sequenced the iearning outcomes

by compienity end by Ilogicel sequence. For example,
germination comes before growth which comes before
- flowering and seed production. -

siilities

'I | tought ths concepts which Ient themselues to medie

presentation or which inciuded reseaerch & study skiils.
it was my responsibility to prepare this portion of the unit.
The classroom teachers introduced, reviewed or developed the
other concepts. Rctivities in the LRC. were decided, in general
terms, at the first planning meeting. 1t was my responsibility
to deveiop detalled piens and to report beck to the group so
the ciessroom teechers could make sure their progrems were
coordinated.

The il bookiet evaluated. fomal observation and
orei quiz technigques from the Ministry's science curriculum
guide were used to spot check lsarnings es the umit

-progressed. In the library resource centre an activity checklist

was used during the course of the unit.

The content end actlulties covered in the Iibmry resource centre
~ included: -

a)
b)
c)
d)
e)

g)

identifying seeds, and sorting them ‘

Seeds eaten by both pecple end animais.

iWhere seeds are found.

Ihet seeds are. - :

Kow meny seeds are in a fruil or in another grouping.
How seeds travel. ‘

Whet seeds need to grow.

Plent growth charting.
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Materials needed:

2) Four types of seed were used: marigolds, scarlet runner beans,
pumpkin, peas.

b} Small plastic pots.

¢} Potting seil and natural sonls from the school ground

-d) Collections of seeds.

e} Uarious "seed” storybooks and non-fiction titles.

f) . Several copies of the S - Sn volume of Worid Book Encyciopedia.

, Editers' mote: . The Golden Bock Encyclopedia, Compton's
Precyclopedia or Childcraft are easier resources for most .
students at this grade level. The questions and activities may
need revision when different resources are used.

g} 12 or 14 test tubes (preferably plastic) for soil study.

Lessen | (Grades i and 2)
a) Knowledge Objectives: The student will
- define "seed".
- name some seeds.
- - name some methods of seed dispersal.
b) Skills Objectives: The student wili .
- recall facts from a media presentation.
- in sentence form, state facts from a media presentation.

. ¢) Student Activities:

- Diew PEMC video (VLS 39) What llo Seeds no”

- Discuss the video, especially noting: definition of a seed,
names of some seeds, some methods of seed dispersal.

- Print some of the facts on a large chart paper.

Lesson 2 (Grades | amd 2)
a) Knowledge 0b jectives: The student will
- identify facts about seeds (the facts will vary dependmg
on the non-fiction read-aioud which is chosen]
b) Skills Objectives: The student will :
‘- cheose a book which will give facts.
- distinguish between fiction and non-fiction.
¢) Student Rctivities:
- Look at a celiection of fu:tlon and non-fiction library books
about seeds and plants. -
- fis a group, classify the books-in two categories. Begin by
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reading one short non-fiction book aloud, and one fiction.
We chose How a Seed Grows, by Heiene J. Jorden (Crowell,
1960) and Once Under the Chem; Blossom Tree, by Rllen Say
(Harper, 1974).

- Discuss how the books are dlffereni

- Discuss the author's intentions (no book is entlrely fact or
entirely fiction).

- Grade 1 pupils can jointly complete the worksheet as a
‘chart.

- Grade 2 pupils can do it individually, and glue it into their

~ science booklet. ' The worksheet is not included, but it
simply lists a number of tities in which seeds play a part
and asks students to designate them as fiction or
non-fiction.

Lesson 3 (Grade 1)
a) Knowledge Objectives: The student will
- hame and draw one type of seed.
- describe hows a seed might travel.
b) Skills objective: The student will
- express facts in picture form.
¢) Student Activities:
- Enamine some pictures of seeds and/or seed collections.
- Name the types of seeds; discuss how a seed mlght hide
itself; review seed travels from lesson 1.
- Read Find the Cat, by Elaine Livermore (Houghton, 1973).
- Each student chooses one type of seed and draws it
concealed in a picture.
- Put the pages together into a booklet. Later, in the class-
_f’oom,'students find their page and print an appropriate
sentence on the facing page. They may also draw their
seed above the sentence to help their clossmotes fmd the
seed in the picture.

‘ Lessen 3 (Grade 2)
a) Knowledge Objectives: The student will
- name two kinds of plants which have seeds
- name small and large seeds.
- name a plant scientist (botanist).
b) Skills Objectives: The student will
- - locate information in an encyclopedia.
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- locate main headings. :
- locate the author of an encgclopedla artlcle
- - locate specific information in an encyclopedia article.
¢} Student Activity: Note - There must by sufficient copies of the
"§ - Sn" volume of _iorid Book Encgclonedl a for small
- groups of 2 or 3 students to study.
- Use the encyclopedia volume to complete the worksheet as
@ group.
- Put the worksheet into a student science booklet.
d) Student Worksheet synopsis: (Rdd appropriate spacesl

.******;****#******t**t*#********#*t*t#*#*#**#*******t*#*#**t
: A . N

" Look up "seed” in The World Book Encyclopedia.

1. Print the main headings. There are six.
2. Print the author's name. :
3. What is the word fora plant scientist?

‘6. What is the largest seed? _
© IDhat is a very small seed? :
?. Does a small seed always grow mto a small plant?

- .. "Yes_-_ No
-8. Does a small seed mean the plant mlll have mang seeds or
few? Yes No

9. Name a plant that does not have seeds"
10. Print one fact about seeds from the encyclopedia.

t**************i*******t********t****t****t****#****t**tt******tt

Lesson 4 (Grades 1 and 2)
e) Knowledge Objectives: The student will
- name 2 types of seed-beoring plants: ﬂowenng (angio-
sperm) and cone-bearing (gymnosperm). -
- recognize pictures and exampies of each.
b) Skills Objectives: The student will
- classify information and report it in a chart format.
c) Student Activities: : X

- Look at exomples of cones and flower-formed seeds.
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- Look at pictures of cone and flower-bearing plants.
- Develop vocabulary 'angiosperm’ and 'gymnosperm'.
- Prepare large pieces of chert paper with these words at
the tep.
- Cut out pictures from old magazines and glue on to the
chart.
- Review different appearance of these plants.
Note - We used two charts for angiosperms, one chart for food
pictures which were also seeds and another chart for plants.
The students created a giant bow! of food on the food chart end
‘an attractive garden around a house on the plant chart. The
gymnosperms made @ forest scene. A fourth sheet was
necessary to dispiay the non-flowering plants such as
mushrooms. : '

Lessom 3 (Grade 1)
a) Knowledge Objective: The student mlll ‘
- review and practice the vocabulary of seed plant study.
-b) Skilis Objectives: The student will
- review A B C order to ist letter.
- be introduced to R B C order to 2nd letter.
¢} Student Activity: (The teacher-librarian has prepared sets of
cards with all relevant “seed” vocabulary, and form sheets for
a picture dictionary with space for five words and five pictures
associated with one letter of the alphabet.)

- Groups of students put card sets in A B C order.

- Distribute one page of the "seed” dictionary-to-be to each
student, with 1 letter of the ealphabet in the upper
right-hand corner. The student prints .at least one
seed/plant word on the page and illustrates it. {Some
letters of the aiphabet will be easier to find words for
than others. Slower students should be gmen the easier
pages.) :

- Stapie the pages together to form e dlctlonary it may be
added to as the unit progresses.

. Lessen 5 (Grade 2}
a) Knowledge Objective: The student will
- review facts about seeds.
b) Skills Objectives: The student wili
- find and use a filmstrip.
- entract facts from pictures and other media.
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Student Rctivity:

- Students receive one of the four guiz sheets from their
clessroom teacher.

- They read over the quiz sheet so theg know what facts
they are looking for on the filmstrip.

- The students come to the library resource centre to find
the filmstrip.

- The teacher-librarian shows the students how to locate a

filmstrip (how to use the card catalogue, aithough no
attempt is made to have students proficient in its use).

- The teacher-librarien directs each group to the correct
filmstrip eand demenstrates the use of filmstrip viewers.

- Riternately, four groups of students view the filmstrips for
the required information. Al facts are found in the early
part of each filmstrip.

- When the data is found, students print it on the worksheet.
The worksheet is added to the science notebook.

- tach group shares the facts they found with the other
groups. These facts can be added to the charts begunin
Lesson 1.

One of the 4 "quiz" sheets used is given below. (ﬂdd necessary
spaces) The other "quiz® sheets follow the same pattern.

#*t**t#*tttt*t***ttt#*#ttt**t#t*tt*t*t**tit*t#t**t**tt*tt*t*ttttt

2. They grow from

Find the filmstrip set Seasonal Adventures;_the Worid of Plants
and Animals. In this set find the filmstrip and tape called
“from Spring to Spring: Plent Survivel.”

Find three facts about seeds and plants;

- What are three ways plants start to gfow in spring?

1. They grow from _

which live through the winter. _
3. They grow from - __ on the woody branches
on trees and shrubs.

Draw a picture here to go with one fact.

22k e a2 2 a2 2 e 3 ok e 2 age 2k o3 K o a3 afe o o e 3390 08 a8 ol o o 2 ol ke K 2 ke a2 ae e ok a2 ok o i a ko e ok e a8 e ok e o o o e o e o
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Knomledgo nbjectinss The student will -
- describe the colour end tenture of two soil types and note
the differences.
- select the soil which is more sultebie for plani grouwsth.
Skills Ghjectives: The student will -
- record findings pictoriaily in greph format.
- record findings pictorially in chart format.
Student Activities: Children work in groups of twe or three.
Prepare chead:
* two large test-tubes in @ test-tube rack for each group;
* two buckets of soil, one with good icam with jots of dead
ieaves and bugs, atc. and the sther with o sandy end gravelly
mud;

| . * a jug of water;

* paper towels;

* plus s sufficient number of worksheets.

Give each group two peper towels, marked either "Soll &" or
“Soil B". Put o tablespoon of ench soil on the appmpmte

- towels.

- Students eaomlne soll for quollties identifled by the
teacher-librarien: elements present, colour, texturs, and
emount of water present in the sampie. Findings are
recorded on the worksheet which simpiy has 2 square for
each soil where the student can draw what is observed
and a space to describe the texture and coiour. The
directions advise students to iabel pach drewing.

- Students place samples in the test-tubes, add water to
- olmost. fill the tube, then shake it well end aliew it to
gsettle for a feww moments. Students observe the
proportions of light, suspended and heavy particles; end
record their observations on duplicated sheets with
pictognphs of the test-tubes.

- Students piant bean seeds in pots of each solf, for
observation over the nexut weeks. They predict which
plants are ilikely to grow best.

- Worksheets are put into science notebooks.

Note- For Grade 1 students, use the same formeat but make up
large charts instead of individuai worksheets. Fili in the charts
as a group exercise.
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Coiminating Activite: DANBILION BRY?I
a) Cooking dandeiion greens.

b) Dandelion salad. '

¢) Dandelion songs.

d) Dandelion clock folklore.

e) Dandelion coffee (roast roots, grind and brew)
f) Dandelion art. :

g) Graphmg dandellons ina local ﬁeld

EBALBATION & REBISION OF THE BNIT

~ Little revision was required. The classroom portion of the unit
centred on collecting, classifying, germinating and observing seeds

-and plants. 1t was incorporated into many parts of the day. Many

of the seed and plant experiments were suggested by the children.
Note was made of the more successful experiments or those where
the results were most obvious. One surprise: the seeds planted in

. our 'type B' soil - (gravelly, sandy mud) grew better than those in

rich loam. Reason: it turned out that the gravelly soil came from a
spot where septic tank seepage contaminated the water and made
it very fertile! '

Editers’ mete: An additional resource for this unit is
Scienceland; The Secrets of Spring, vol. VIli, no. 67
(May 1985). 3

This primary magazme would be useful when studying
dandelions. The illustrations are photographs whlch
provide a "close-up” of the dandelion.
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TEACHER-LIBRARIAN: Mrs. Debbie Hartley

TEACHER: Ms. Mary Siddals

SCHOOL: Hart Highlands Elementary School, S.D. # 57 (Prince George)

UNIT BACKGROBEND

Products: 1) Big book

4.

2) (WWritten report

PRBCESS OF PLANNING

initiation
The unit was initiated to provide research activities suitabie for

the ability level of each reading group using 6inn Reader Level
8, How it is Nowadays, unit 2: “A Whale Calied Apple.*

Bhjectives

The student will: ‘

- read, locate, classify and organize facts using non-fiction
materials.

- ‘produce notes, then organize the notes into paragraphs

- develop an outline for a written report.

- listen for a purpose.

Student fictivities _

The class was organized into 3 reading groups, and, at different
times, each group was given an oppartumtg to. use the unit in
the library resource centre. :

Specific actnmhes are listed under Actual Unit.

Preparation & Teaching Respeusibilities
The teacher-librarian conducted a brainstarining_‘sessian and



compiled questions - for both Group R and Group B. The
clessroom teacher supervised the organization of the students’
assignments and the preduction of good copies of reports.

izcinatios of Student Achicvement
Evaluation was done by comparing the student- produced big
book to the Canadian Starter Newfoundiand, and by assessing
student porticipation and responses during discussion

throughout the unit.

ACTERL BNETY

Greep 6. Gbeve gperage reading lepel - uemfoundlnd

1.

™

We read the Canadian Starter British Columbia and carefully
examined the format. The children concluded that the book
asked questions and then .proceeded to answer those
questions. (At no time were the cmldren told they would be
designing a Big Book.)

In a brainstorming session we listed mang questlons about
Newfoundiand.

. " The teacher-librerian compiled and grouped all these questions

topically on chart paper, leaving room for pencnlled-m answers
in note form.

Each child was given appropriate resource reading material on
Newfoundiand (except the Canadian Starter) They were to
read their books and to pencnl the answers to the questions
onto the chart. ‘

The group met again to discuss and review all thelr answers.
The enswers were then compiled onto a FACT SHEET.

Each child was assigned o group of focts from the fact sheet
and was required to use these to write ‘one or two
well-constructed sentences. _ N

The sentences were printed on strips of chart paper.

tach sentence was glued to the bottom of a sheet of 12 & 18
white construction paper, and a corresponding picture drawn at
the top. Only pencil crayons were used because each page had
to be laminated. The set of pages was then coil bound. The
children had created their own Big Book on Newfoundiand.

As a summary, we compared our Blg Book to the Canadian
Starter ‘Newfoundiand. -
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Group B. fAverage reading iesel - Whales

During the first session each child was given a book on whales
and asked to research appearance, food, home, and habits.
Alithough most of the research was completed in the library
resource centre, further readmg was done in the classroom and

- at home.

fit the second session in the I|brory resource centre the 4 ma jor
headings were written on the blackboard, and during a

. brainstorming session facts were recorded under the

appropriate headings. :

The teacher-librarian copied the results of the bramstormmg

session onto paper and this fact sheet was distributed to the

classroom teacher and the participating students.

The remaining tasks were completed in the classroom, with

students working individually.

a) Students made an outline using the gmen headings, and
selected a minimum of 5 facts per heading.

b) Students organized their facts. ‘

¢) Students put facts into sentences and arranged thelr
sentences into paragraphs.

d) Students produced a written report. They included a titie
page and illustration.

Greup C. Below average reading ievel - Bhales
tasy material was selected.

As the teacher-librarian read aloud, children llstened for facts
which would assist them to compiete the following outline.
ibhen a student identified a fact she would stop so the group
could add the information to the fact sheet.

'*****t**t****tt******#*****t*******#*********#**************

IVHALE HESEHHCH - NllTES - _(Rdd space as needed)

1) Kinds of whales

2) Words describing whales. (10)

3) ll!herg'if lives.
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4) What it eots.

Y

5) Facts about babies.

6) 0ther interesting facts.

#*#***#t*****#**###t******************#*********#*****#*t***

2. The fact sheet develioped by Group B was introduced and
discussed so that Group. C students were exnposed to more facts
about whaies. :

3. In the classroom, the teacher worked with 6roup C to organize

. facts into sentences.. These were compiled into a special
"whale” stencil.

B. EVRLGATION ANB AEDESION BF THE ONIT
Not inciuded |
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Grode 4

TEACHER-LIBRARIAN: Patricia Shields

TEACHER: Carolyn Neighbor and Chris Stachiw

SCHOOL: Lord Kitchener Elementary School, S.0. # 39 (Uancouver)

2. BNIT BECKGRSUNS
20 hours in the library resource centre
Products: iWorksheets and booklets accumulated from the sin

centres.

initiatien |
The Grade 4 classroom teachers wished to develop a centres

‘approach which incorporated an euxperiment centre. The

teacher-librarian wished to integrate a computer centre
into the content area to illustrate to students that information

is located in a uadptg of resources.

Shjectives

See attached.

' . I- il-

The teacher-librarian taught a note-taking lesson and the
classroom teacher taught a lesson on sound to develop the
initial vocabulary and basic concepts, such as pitch, vibration
and how sounds are made. The students then began working in
the L.R.C. on the six centres.
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4.
The classroom teachers and the teacher-librarian each
prepared two centres.

5. Evaiustion of Studont Achicpoment

See attached evaluation form.

Only one job card has been included from the Research Centre.
There are six job cards in total, to insure that all students will have
resources appropriate to their reading levels.

The Listening Post Centre includes the instruction card, word
bank card, and student bookiet. f tape should be prepared by the
teachers to include the following information:

1. For the first page, "Listening to sounds, Cen you guess?”,
record the ten sounds found on the word bank card. Students
are to listen and identify the sounds, then use the word bank
card to assist them in correctiy spelling the word. Finally the
students alphabetize the words.

2. For the second page, teachers should record approxsimately two
to three paragraphs discussing noise pollution. Instruct
students to record appronimately 5 to 8 notes to answer the
question.

3. For the third page, teachers should record a description of
how sounds affect people and then instruct students to drow a
smoll illustration and describe sounds that they like and dislike.

EBRLUATION AND REPISION OF THE BNIT

This unit was first implemented over a yeor ago. This year, we
reorganized the Exnperiment Centre booklet and added the Computer
Centre.



-73-

SCIENCE OF SOUND

PATRICIA SHIELDS

: ’ EQUIPMENT/MATERIALS
NAME OF CENTRE SKILL OBJECTIVES CONTENT OBJECTIVES AT CENTRE
RESEARCH -note -taking -how a person hears - job cards
~-paragraph writing -vibrations
-topic sentence -pitch
-sonic boom
-echo )
LISTENING POST -listening for a pur- identification of ~ cassette

pose
-listening to take
notes

sounds

-noise pollution
-how noises affect
people

-sounds and feelings

- listening post
-- student recording
worksheets

EXPERIMENT -predicting -pitch ~tin-can telephone
-concluding -different vibrations -triangle
~recordine high or low sounds -metal tongs, rubber
-sound vibrations mallet head, piece of
travel through air, wood :
water and solids —-three large cookie jars
-string and spoon
-student recording work-
sheets
DICTIONARY -pronunciation -eleven sound-related -instruction card
-syllablication vocabulary words -construction paper
, -accent marks
ENCYCLOPEDIA -use of index ~understanding of -student recording
-alphabeting decibles worksheet .
-understanding of ~how our vocal cords ., -Golden Book Encyclopedia
encyclopedias - work ’ ) B
-parts of the ear
-animal ears
-demonstrate com- -identification of -student instruction

COMPUTER

puter awareness
-information is
located in a
variety of re-
sources

musical tunes
-composing a ‘song
-playing a song

assignment sheet




- 74 -

RESEARCH CENTRE INSTRUCTION CARD

Each of you will complete one research job card given to
you be the teacher.
Take a piece of rough copy paper and write your question
on the top of the page.
Read the Note-taking Information Card.
Using the Table of Contents.and index to help you find and
record your answers. REMEMBER TO TAKE NOTES

) Auricle
Convert your notes into paragraphs.

Remember to start your paragraph

with a topic sentence.

NOTE TAKING
start each note with a dash
use your own words
locate the correct information and read it
close the book and write notes
keep notes brief
put notes in logical order by numbering'them in the left hand margin
capital letters are not required at the beginning of eaéh note
periods are not required at the end of each note

from five to eight notes are required for each sub-heading
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SOUND

Anderson, Dorothy. Junior Science Book
of Sound. Ernest Kurt Barth, illus.
Garrard Publishing Co. Champaign,
Illinois. 1962.

A. Sound

1. How is sound produced when
we speak?
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Choose a leader to operate the machine
Have one Listening Post Booklet in front of you

ready to listen

Avricles
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HURRAY! A GREAT )

E)(Perimen‘t' | FoOH of Science )
\_ CXPERIMENTS
\_ Foff HiDS/

Book|et




Eandebeiinianinion

Object to hit
with

List of Objects to Hit

Vibration (soft or loud)

Predict

Observe

Arrange sounds in order
from Loud to Soft

. Metal pole at adventure

playground

. Tree

. Front cement stairs

. Plastic éhaif

Rubber Mallet

Head

. Metal pole at adventure

playground . -

. Tree

. Front cement .stairs

&

. Plastic chair

Metal Tongs

. Metal pole at adventure

playground

. Tree

Front cement stairs

. Plastic chair

TR

CONCLUSION: Now that you have arranged your sounds frpm loud to soft, why do you think some objects produce louder

sounds than others? - :




EXPERIMENT 2

What happens when you suspend a triangle and hit it with a metal mallet?

.What happens when you hold on to the triangle with your hand and strike
it at the same time?

What happens when you submerge a vibrating triangle into water? Why?




a)

b)

c)

d)

e)
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EXPERIMENT 3

Fill one jar half full of water. Tap it with the spoon. It should, make a
deep sound. ' o ' '

Fill the second jar a little less than half full. Tap it.  The sound should
be higher than the first jar.

The last jar should have just a little water in the bottom. Tap it. It
should sound higher than the other two jars. - '

Number the ‘jars as shown in the picture.

L4

L. 4

The different levels of water produce different PITCHES 'of sound.
Play the song "Mary had a Little Lamb." Here are the first 3 notes-
play the rest of the song and record the correct numbers from the jars.
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EXPERIMENT 4

Work with a partner. Stand on a chair beside the

pamphlet file. Take each end of the string and place
it in your ear. Swing the spoon so it hits
the pamphlet file.

What do you hear?

What does your partner hear?

What invention is based on this

concept?

Can you think of another one?
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EXPERIMENT 5

Try the different tin-can telephones.
Think about these differences:
loose-tight string,
long-short string,
close to - far from the ear

What is the best way for you to hear using the tin-can telephone?




DICTIONARY INSTRUCTION CARD
1. Choose one word from the list of "words about sounds" found below.
Malke sure no one else has chosen the same word.
WORDS ABOUT SOUND*
vibrate vocal cords
sourd noise
sound waves larynx
voice thunder
5 transmitter echo ;
| . :
| decible !
2. Take a piece ¢f rougn copy paper and write your word at the top. ;
3. Get & dictionary angd find the following for vour word: ;
&) definition i
b) syllables i
¢) pronunciation i
d) accent marks !
e) write a sentence using the word :
4. Have a teacher mark yvour rcugh copy :
5. TYou are now ready to complete your good copy.
Thir: of an interesting shape that would reminc people of 'sounc'.
{eg. an ear, radic,). Try to think of an original idea.
£. Get a piece cf the Zrawing vaver. Trace and cut out the outline
' of your "sounc" shape.
7. Comzlete your good copy on this large "sound" shape.
. i\
8. Have it checked by a teacher. X \ [
\ . j ’
I :
b e e —_

J. V(_-“ [a 2N 213N
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ENCYCLOPEDIA INSTRUCTION CARD

1. Read the Index Iﬁfdrmatidn'Card.
2. Read the Note-taking Information card.

3. Where possible answer questioms using notes.

4. Take 1 booklet called "Learniné!About Scund

using the ..... Golden Book Encyclopedia'.

5. Each person should start on a different page.

¥

3
o]
K
K

INDEX INFORMATION CARD

An index tgllé you where certain information may be found. The
index to an encyclopedia lists subjects in abc order. It tells
the volume or book's number and the page number where the subject
is found. The index is ﬁsually at the end of a book or the last

book in a set of encyclopedias.

Look at the example below to see how to read an index.

Subject Volume . .. Page Number

So-und "a

O,ther(__ echo 5-444: phonograph 12:1091; radic
) 15-1158; tape recording 14-1326:
- telephone 14-1333; thunder 9-809:
voice 15-1127
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*Note:
—

ASSTONMENT SHEE

LOAD DISK

TYPE LOAD "§$V, 8

PRESS RETURN

TYPE LIST

TYPE LOAD “PIANO", 8

PRESS RETIRN

WHEN € SAYS READY TYPE RUN

PRESS RETURN

WHER € SAYS PIANO CLASSY INTRODUCTION - TYPE Y
WHEN 0 SAYS PICK OKE TYPE 3

WHES € SAYS ENTER NOTES TYPE INGHG FODFG SDF DFG

CHG FNDFG SCDAA

PRESS > BUTTON
(3

WHAT SONC DID YOU JUST HEAR?

CIAME THAT TINE '@' ).

When you see the letter "C" in the directions, this means computer.

PRESS RETURN,
WHEN 60 SAYS PR oMo TYes A
COMPOLT YOUR OWN TEXE

> BUTTON
-

v RETURN

WHED € SAYR PICK ONE TYPE 3

FHESE OF A COMMON CTESE AND SFE TF YOU CAN TYPE T INOT THE COMPUTER. I'Ul

THE LR PERS FoROFPE 0TUS ON THIS LINE:

FRACTICE YorR SUNE.

WIS ¥ TIHISK YOUE PUNE OIS RECOGNIZABLEL ASE A TEACHER TO LISTEN TO SEE 1F

SAME THAT TUNE S

prs




TERCHER-LIBRARIAN: Mrs. Patricie Shields

| TERCHER: Mrs. Sheilq !lerm_an

sCHooL: Lord Kitchener Elementary, $.0. # 39 (Vancouver)

- HR

Ten 6rade Five Enrichment pupiis engaged in @ study of puppetry for.
a period of 13 weeks, employing the iearning skills of creative and
critical thinking in order to develop an appreciation for literature.
Acting as agents; they encouraged the eppreciation of quality
literature by other students of Lord Kitchener Elementary School.
Products: 1) Puppets

2) Scripts

3) Puppet shows

g : S5 R} AS
RS K BN H &

i. [pitietiem ‘ ~

The classroom teacher was concermed about the lack of
appropriate communication skilis enhibited by her students.
Some were very introverted, while others shewed disruptive
patterns of communication. She wanted to plan a unit with the
teacher-librarien which would foster the confidence necessary
to good communication aond the awareness of whot is
appropriate and when it is appropriete.

2. Shjectives
The student wilt:
- explore the field of puppetry. ‘ |
- develop script-writing and story-telling ebilities.
- bring stories to life.
- perform puppet shows for the student body in an ‘effort to
foster literary apprecietion and motivate students to read.
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- extend the Learning Enrichment Centre students' experience
in orel expression. '

- develop a knowiedge of and love of literature.

- share this knowledge and love of literature with the student
body. :

To encourage the develepment of higher levei thinking skills
such as analysis, synthesis and evaluation, resource persons
were used to introduce the pupils to the art of puppetry

These resource people provided a structure for the enrichment
pupils to design and create puppets based upon their own
original scripts.  Through peer involvement the pupils
develeped such socializing skills as cooperation, communication
end appropriate interaction. The activities culminated in a

- format presentation to the other classes, and promoted the

4.

appreciation of . literoture. Week-by-week activities ore
outlined in the section ACTURL UNIT.

fis dscribe in ult otle. T

A pretest (see Sheetn Lug[g_m[e_s_umgg) and a post-test
(Sheet D - Critical Thinking Skills Test) were utilized. However,

observation leading to anecdotal reporting was the
main method of evaluation.

1)
2)
3)

9

The L.E.C. teacher and the teacher-tibrarian introduced the unit.
Students completed the Literature Survey (Sheet f).

Both teachers demonstated how to make and present shadow
puppets.

Students prepared shadow puppet pley based on an Resop's
Fable.

Deek 18

1

Students pmsented their shadow puppet plays.
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2) Students discussed the moral of sach of the plays.
3) Students evelueted the presentations. '
4. Teechers demonstrated the rolled paper puppets.
|3 Individual students crested puppet presentation using
- different types of puppets besed upon & differemt feson's

 Eable.
Boek 101

1) Puplis worked in pairs syntheslzlng tmo febies to cmate e new
puppet presentation.

2) Students presemed discussed end evaiueted esach of ﬁhe
presentations. : S

1) l! resource person from the Dencouver Puppetry Guild presented

a workshop on (a) creating different types of puppets using &

 variety of materials, and (b) steps to denelop en effective
puppet play.

2) Students breinstormed to compile a list of meterials needed to
make puppets. They were asked to bring these materials to
school.

Baoek P

1) Students enperimented in the creation of a puppet play based
on a nursery rhyme. They weare required to

(a) change the content of the nursery rhgme

(b) maintain the cadence ,
(c) creste & new puppet with materials not previousiy used.

N
1) Teachers directed e discussion of effectiue storytelling
techniques. "

2) Pupils implemented these techniques by drematizing e stery
theg creeted eheut themselves

Beek DIl |
1) Terri Clark, Children's Librarien from the Uenceueer Public
Librery (Main Branch), demonstrated and discussed the
" techniques of effective storyteiling using puppets.
2) Students recorded and summarized ma jor poims rejated to
utlllzing puppets as an aid to teliing stories. (See Sheet B -
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ln pmpamtlon for & sﬁory to-puppet adaptetion, students
completed the Critica! kjils Test (Sheet D).
2) One teacher read ths ston_g w;_n, while students

~ completed the Story-Puppet fidantation (Sheet C) indicating
how they would adapt the story into a puppet play.

3) Teochers performed the puppet pley The Crone Maiden.

‘ Rfterwards the students discussed and svelueted how the
script waes adepted to a puppet play.

4} Students then selected an:appropriate primery. librery book.
When sultability of choice wes confirmed by the teacher, the

same Story-Puppet Adaptation (Sheet C) was to be completed
for their book.

- Peak IR

1) Eech student was assigned the tesk of creating one puppet
script based on their fibrary book after theg complieted the
Script Proposel (Sheet E)

2) Teachers provided direction and assistance where needed.

Doek B . .
1) Students edited and perfected scripts to be submitted for

typing.

Deek Ei ‘

1) Students created approprinte puppets copltalizlng on the
various types of puppets as demonstrated by the Puppetry
Guild workshop teacher during Week 1U.

Beek Bl |
1) Each student designed sets, prepared props, and recorded
sound effects for their individual puppet productions.

in honour of National Book Week, students cooperatively planned a
presentation which consisted of:
(2) narrator's introduction te the specific primary mmlrg books
(b) the individual students' puppet plays.
NOTE: Al students were expected to perform various roles in ali of
the piays. This encouraged spontaneous performances fmm those
students whe were most reserved.
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B. EDRLUATION GND BEDISION BF TRE UNIY

Evaluation was based upon:

"
2.

3.

a survey carried out prior to and following this project.

on accumulated record of the enrichment pupil's participation
and achievement.

productivity and appreciation of puppetry and literature as
demonstrated by the number of students who participated in
the creation of puppets and scripts in the permanent puppet
centre located in the Library Resource Centre.
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Name: I
SHEET R
LITERATURE SURVEY
Timeline of my favorite literature
345 years 5 - 7 vears 7 = 9 vears 9 vears & _up

(3%
.

How were you introduced to these stories?

3. What were some things that contributed to impressing vou about these

Do these stories fall under anv special categories? List them.

I~

5. If veou were going to trv to share vour stories how would
vou do it? ' ’

6. I1f vou wére going to try. to encoufage others to develop
an appreciation for literature how would you do it?

stories?




" I, STORY- TELLING USING PUPPETS

A. PRESENTING AN EFFECTIVE PUPPET SHOW

B. CHANGING AND ADAPTING-:A STORY INTO A SCRIPT

C. TYPES OF BOOKS TO USE

&mnmm?.?-ﬁf'nnwmmmm-:=:.- T, e




STORY- PUPPET ADAPTATION- GRADE 5
LEARNING ENRICHMENT

INTRODUCTION: CHARACTER:

PROBLEM: CHARACTER:

RESOLUTION: OTHER

NAME :

SHEETC




L. E. C. Grade Name :
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SHEET D {fromnt)

Critical Thinking Skills Test

I. Fluency:

a) List as many characters (human) from books as you can.

(continue on other side, if necessary)

1. Flexibilitv:

a) Name all the tvpes of books in which your characters
can be found?
(add any others you can think of)

11T, Originalitv:

Think of a new invention which might be used to solve the
problem of a character in one cf vour favourite books3.

Description:

L T AL AT A

S YA v e

T

3
M
;
i
i
K
U




SHEET D (back)

Briefly Sketch your invention

b — e e e et e e

IV Eiaboration:

Brainstorm: how might we change our dailwv schedule to have
more time for reading?

Fvaluate a hook vou have ‘just read. List

all of irs good ~oints.
List all o its bad noints.
Tel! wie wou weuld or would not recommend it to a irienc.




Grade 5

SCRIPT PROPOSAL
LEARNING ENRICHMENT

List Characters:

How many scemnes

3. Setting for:

Scene T
Scene I1
4. List props:
5. Other:




TERCHER-LIBRARIAN: Joan Harper

TEACHER: Eileen Anderson

SCHOOL: Maple Grove Elementary, S.D. # 39 (Vancouver)

IZperiods S
Product: Bookiet

4.

8. PROCESS BF PLANNING

Initieting

The teacher-libreriean initieted and dewveloped the unit to
eliminate the cveriap of the exnisting 6rade 7 social studies
curriculum with the new Grade 8 social studies curriculum.

Bbjectives

The student will:

- study the cuiture of the people of one geogmpmcal area in
depth.

- develop mapping skills.

- use specialized encyclopedias.

- know some Meditervanean ports.

- know. some of the land and sea enimals of the Mediterranean.

, ntii-i'gieg

Sin centres each including: | title page (sampie i'ncludéd‘ for one
only), an instructione! job card and student worksheets.

Teacher—lihmnan prepared the job cards while the teacher
prepared the student werksheets and student notebooks. ‘



Emch centre was eualuaﬁed om M 20 possibie marks The
teacher-librarion end teacher each evaluated three centres.
The following criterie were usad:
&) compieteness

 b) accuracy of content
c) application of skilis
d) finished product

Ihe complete umnit is mcﬂuded em:ept for title pages for centres #2
through #6. See following pages.

It ubesno set tnme Iamnsfor studentsto complete each of the sin
centres. See follewing material for details on evaluation, etc.

The Mediterranean Portfelio was developed as a
teacher-student resource to estend the curriculum by designating
materials for siu stetions. 1t should be noted that each section of the
portfoiio couvid be further developed as @ specific unit of study.

fis the portfolio is designed, it could be used to support any one

of the foliowing “Orgenizational Structures for Teaching Life in the
Mediterranean”:

fi. Classroom - One wey meteriels on the Mediterranean could be
housed and used is entirely within the classroom. Sets of The
Mediteryanean, its Lands and Paoples by B. Clee, i), Hildebrand and
M. mooﬂeg are available as well in most schools to support this
approach. (n addition, materiels from the schoel's resource centre
are evailable (see attached bibliography). “The Pertfolio on the
Mediterranean” which accompanies this document was developed
specificelly for this unit and lends itself to adaptation and use for a
variety of tesks by a teacher choosing to work in this way.
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B. Classroom and Resource Centre - An alternative to using and
- housing materials in the classroom Is to orgenize the materiais
“much as in the previous description but to assign one component as
a student research essignment. (One of the feflowing activities,
“Mediterranean Ports of Call° iz an enampie of such an assignment.)
This approach must be plenned cooperatively with the
teacher-iibrarian. Times need to be scheduied for students to
work in the library. The teacher-librarisn must teke teaching
responsibility for students working under his/her direction on the
research component of the unit, end the classroom teacher
must take responsibility for the content covered in the classroom.
it is importont they complement each cther. :

€. Resource Centre - This unit on the Mediterranean also lends itself
to being taught entirely within a school resource centre. 0Often a
station approach is most successful when an entire class in working
in a library at one time. Ysually six to eight research stations are
planned with -the teacher-librarian. Students are divided into
groups and rotate through all stations (see attached enample of
stations). This approach requires careful planning with the
teacher-librarian. It is necessary to know exactly what is going to
be covered, how it is to be covered, what materials are going to be
used and how the unit will be evaluated. It must be decided who is
to prepare which materiais and who is to mark which parts. This is
a team teaching situation where both the teacher and the
teacher-librarian werk with the students in the resource centre. It
has the advantage of reducing the pupii-teacher ratio.
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MAPBING Stetion =

IoLis
quide yau place the narme
surrounding the Mediterrenazn

noliticel men provided Tor thy

2. Using the Oxicrd Schacl Atles e
quide you place the names of the phusica!l

Testures of the Mediterranesn region on the map
znowing physicsl festures proviged fer this
stetion

dbenebortdetd ettt dhetitih b ctboteh ctbeatd o adad ok




Countries
. Albania
Algeria
Bulgaria
Cyprus
Eggpt.
France
Greece
taly
Israel
Jordan

Lebanon
Libyo
Malte
Morocco
Portugaol
Spain
Syria
Tunisia
Turkey
Yugoslavia



M!w!

Seas Mountains Is». .3
Ebro Adriatic filps Balearic
Danube fiegean fipennines Corsica
Dnieper Black fitias Crete .
Don ionian - Dinaric Alps  Cyciades
Jordan Marmarr Pindus Cyprus
Nile Red Pyrenees lonian
Po Tyrrhenian Sierra Nevada - Malta
Rhone Tarus Rhodes
Tiber | Sardinia

T AN A USicily
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ANIMALS OF THE MEDITERRANEAN - Station #2

1. From the chart provided at this
station choose one Land Animal native to the
Mediterranean region. Using the Wildlife
Encyclopedia research this animal enswering the
questions on the sheet accompanying this

station.

2. From the chart provided at this
station choose one Sea Animal native to the
Mediterranean region. Using the Wildlife
Encyclopedia research this animal answering the

questions on the sheet accompanying this
station.
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ANTHALS

Description:
a, -.Size, shape, color, special markings
b. Slmllar species
¢, Methods of Drotectlon against enemies

Where“found? X What part of the Mediterranean?
Habitat, ex. forest, ocean, etc.
Food
Reproduct ion |
a. How many young does it hove at once°

b, | How does the- mother look after the youn9° '

C, How long do the young stay with their
mother?

Is the animal helpful or harmful to man?

Draw a picture to show as much as possible of
the above,



Land Animals of The Mediterranian
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Sea Anumais 6f The Mediterranian
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Sea Urchin

Sardine and Anchovy

Tuna

Gctopus



-112-

6reen Sea Turtle

White Shark

' Monk Seal
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MEDITERRANEAN PORTS OF CALL - Stetion #3

Plan 8 cruise around the Mediterranean
Ses on your own yacht . Select eight ports at
which to stop. You will start and finish in

Malagas, Spain. Fill out fact sheets provided for
this station for two of the ports at which you
call

GRENFELL LIBRARY
RESOURCE CENTRE
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MEDITERRANREAN PORTS OF CALL

FACT SHEET

Name of port

Country it is
located in

The capital citg. of this country
is ——

The populstion of this country is -

Our currency is measured in dollars. The currency of this
country ‘1s measured in

The spoken and written language. of this country is
Some sights visitors might want 1o see era:

| The major industries of the country produce the following products:




-115-

HMEDITERRANEAN PORTS OF CALL

On the lines below list 8 ports at which you are going to stop on your trip
argund the Mediterranean. You will start in Malaga, Spain and return there
for a flight home to Vancouver, B.C. Orgenize your-trip so you will have as
much time for mghtmg as possmle

PORT COUNTRY = MAP INDEX

Piace a dot for each port and Malaga on your map of the Mediterranean.
Pr1’nt its name beside it.
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THE MEDITERRANEAN REGION - Station #4

1) The Mediterranean region is often referred to as the “cradle of
civilization”. Using the books provided at this station and from your
~own knowledge in 4 or 5 sentences describe what this means.

2)Mediterranean civilization grew up on the shores of a great sea so
men. used the sea as a means of transportation. Choose one ship
from the chart "The Beginning of Navigation” and {ind out more
about it. Use the books provided at this station to help you. Write'a
paragraph describing the ship you chose including the features that
made it distinctive and 1t's uses.

Reference: Heyerdale, Thor
Early Man and the Oceans
Doubleday 1979 or Random 1980

MEDITERRANEAN FOODS _ Station #5

1) This station provides you with books about food in countries
around the world. Find one recipe for each of three different
Mediterranean countries. Copy them and say for what meal or
occasion you would use the recipe.

2) Plan a three course meal. Each course may come from a different -
Mediterranean country or they may all come from the same country.
Copy the recipes and illustrate the meal. Explain in a few sentences
how this meal is similar to or different from one you would eat in
vour home.
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CHIP TALK - CLIMATE AND ENVIRONMENT - STATION.#6'

1.

Read the article “Climat? and Vegetation“*’proQided at this
station. Be prepared to discuss it.

Chip talk

Take 6 chips from the box provided. The group at this station
will discuss how the climate influences the lives and activities
of people living around the shores of the Mediterranean Sea.
Think before you contribute - each person in the group will get
6 chances to express his/her opinions. Each time you talk, you
put one of your chips back in the box. .

Write a short paragraph describing the term ''Mediterranean Climate

Prepare a drawing of the landscape showing a variety of the crops
identified on ""The Location of Crops''.

Select an appropriate article for this a:tivity.



The Location of Crops
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BIBLIOGRAPHY FOR UNIT ON "CONTEMPORARY WAYS OF LIFE...MEDITERRANEAN REGION"

Antonion.” Greece: The Land and Its People. Macdonald Educational, 1976.
‘ ‘ (Macdonald Countries).

Batchelor, John & Julie. The Euphrates. Wayland/Silver Burdett, 1981
(Rivers of the World).,

Bolwell, Laurie. A Journey Up The Nile. Wayland, 1984. (River Journeys).

Browne, Tom. Rivers and People. Silver Burdett, 1982

Campling, Elizabeth., Africa In the Twentieth Century. Batsford Academic
& Educational, 1980.

Carson, James. Deserts and People. Silver Burdett, 1982

Cross, Wilbur. Egypt. Children's Press, 1982, (Enchantment of the World).

Dostert, Pierre Etienne. Africa. Stryker-Post, Washington, D.C. 1983.
" (World Today).

Gallant, Roy A. ‘Earth's Changing Climate. Scholastic/Four Winds, 1979.

Hickman, Gladys Minnie. New Africa. 3rd ed. Hodder & Stoughton, 1980.

Haag Von, Michael., Egypt: The Land and Its People. Macdonald Educational, 1977.
(Macdonald Countries).

Hotham, David. Turkey: The Land and Its People. Macdonald Educational, 1977.
x ' ‘ (Macdonald Countries),

Hornburger, Jane M. African Countries ‘and Cultures. D. McKay, 1981,

Irizarry, Carmen. Spain: The Land and Its People. Macdonald Educational, 1976.
(Macdonald Countries).

Kubie, Nora Benjamin. Israel, Franklin Watts, 1975. (A First Book).

Lawson, Don., Morocco, Algeria, Tunisia and Libya. Franklin Watts, 1978.
- ” : ' (A First Book).

Leech, Michael. Italy: The Land and Its People. Macdonald Educational, 1976.
(Macdonald Countries).

Macdonald's Encyclopedia of Africa. Macdonald Educational, 1976.

Munir, Mustafa, Living In Cairo. Wayland, 1981. (Living in Famous Cities series).
Newman, Gerald. Lebanon. Franklin Watts, 1978. (A First Book).

Newlon, Clarke. The Middle East - and Why. Dodd, Mead, 1977.

Paul, Geoffrey D. Living In Jerusalem, Wayland, 1981. (Living in Famous Cities Series)
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Sirof, Harriet, The Junior Encyclopedia of Israel. Jonathan David, 1980.

Thomas, Benjamin. Africa.- Fideler, 1981. (World Culture Series).

Thompson, Wayne C. & Stewart, W.C. Western Europe. . Stryker-Post, Washington, D.C. 1983
. ‘ " (World Today Series).

Warren, Ruth.. Modern Greece. Franklin Watts, 1979. (A First Book). -

Williamson, Lyn. First Picture Atlas. Warwick Press, 1981.

Worthington, Bafton. The Nile. Wéyland/Silver Burdett, 1978.° (Rivers‘of.the World).

Zohar, Danah. Israel: The Land and Its People. Macdonald'Educational, 1978.
g (Macdonald. Countries).

* The visual geography series is dated in some instances. However, the series
is continually updated one country at a time. :

Egan, E.W.' France In Pictures. Sterling, 1975. (Visual Geogfaphy Series).

Egan, E.W. Italy In Piétures. Sterling, 1975. (Visual Geography Series).

Lollar, Coleman. Tunisia In Pictures. Sterling, 1973.. (Visual Geography Series).

McLellan, Jill. Bulgaria In Pictures. Sterling, 1972. (Visual Geography Series).

Mann, Peggy. Israel In Pictures. Sterling, 1975. (Visual Geography Series).

Masters, Robert V. Greece In Pictures. Sterling, 1974. (Visual Geography Series).-

Mirepoix, Camille. Egypt In Pictures. Sterling, 1983. (Visuél'Geography Series).

Mirepoix, Camille. Liberia In Pictures. Sterling, 1973.. (Visual Geography Series).

Nach, James. Turkey In. Pictures. Sterling, 1974. (Visual.Geography Series).

Nach, James. Yugoslavigiin Pictures. Sterling, 1975, (Visual Geography Series).

Sheridan, Noel, Morocco In Pictﬁres; Steriihg,‘l974. (Visual Geography Series).

Squire, Christy. Spain In Pictures. Sterling, 1975. (Visual Geography Series).

The Middle East & North Africa 1983-84, 30th edition.

Europa Publications, 1983. .

NOTE: SPECIAL REFERENCE $120.00

A very detailed reference book that could be used by the teachers. It is
available at some of the Vancouver Public Library Branches.

M‘ Al titles listed in this blblldgraphy were in prim as of
S ~ June 1985. SR |



TERCHER-LIBRARIAN: Mrs. Pat Parungeo

TERCHER: Mrs. Judy Touzeau

SCHOOL: Kiliarney Secondary School, S.D. # 39 (Vencouver)

misis smrl 3 period assignment te deveiop percepmeﬂ
awarcness end response to musical comedies.
Product: student worksheet bockiet.

i @il

The music 8 teacher, Judy Touzeau, wanted her students to
better appreciete the musical comedy, since Killarney presents
one each spring. She approached the teacher-iibrerien te
deveisp a cooperetive umit on the topic. She hed aiready
plenned ssverel units with the tescher-librarian and feit
comfertabie with the epproach.

The studem wedle:

- dewvelop approciation of musicel comedies through am
expanded beckgound of information about the art form

Other objectives are specified under Actus! Unit, and are

accompaenied by activities and seample questicns.

tlcate and‘ entract specific information.

Follewing the initial contact, appropriete books were pulied by
the librery steff in preparation for the scheduled planning time.
When the teacher and teacher-librerian sat down together,
they found that there was not & lerge number of materials
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availablie. This problem wes easlly solved, since Judy Touzeaw
wanted the students to undsrstend specific wvecabulary
pertaining to performances end the theatre. Om checking, it
was ascertained that general dictionaries coverad most musical
terms. Judy Youzeau estabiished the vocabulery list. Then the
team followed & format from the Haycock/Retciiffe workshop
called "Computer Literacy Program” for the student vocabulery
worksheets. From thes teacher-librarien's point-of-view the
incorporation of so meny dictionery skilis at the grade @ level
wwas very beneficial to students' skill deveiopment. During the
warking periods both teachers assisted the students.

% Epeinaiien Mudern Bhigs

Both teacher and teacher-tibrarien perticipeted in evaluation

after e discussion which esteblished criteria for an "A°, a "8°,

etc.

C. BCTERL BNET
Objectives, activities and semple questions from the student
bookiet are listed for each of the thres parts of the assignment.

Part i: Pocabularg (2 periods)
b jectivas
The student will:
- jocate sources of definitions for 26 words.
- understand the basic vocebulary of the musical comedy.
- paraephrase definitions in order to demonstate
understanding.
Bctivitiss
- 1. Teacher-librarien reviews the procedure for locating @ book
and has the students copy possible subject headings; eg.,
MUSIC - DICTIONARIES,
THERTRE - DICTIONARIES, and
ENGLISH LANGURGE - DICTIGNARIES.
2. Teacher or teacher-librerien reminds students to use the
Table of Contents, inden and/or Glossary of @ book if they
use any book other than a standard dictionary. 3
3. Students are cautioned to locale a definition that is
appropriete for @ musical comedy, since many definitions
ore general; eq., Preducer or Director.
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4. Students are requested to paraphrese the definitien. _
5. Students must include the compiete title and page numbers
from thelr source.

_ '.-'.. Lol §_ SRS NI 9

Compiete title —— . ‘
Complete Call # ‘ Page #s
Befinition (in your own words) '

Complete title —
- Complete Cali # _Page #s ____
Definition (in youa' own words)

me sﬁudent witl:
-become familiar mlth a widm varletu of muslcal comedy
, composers
- = name the major musicais cmnted by a composer (or teom)
- locote information such es the mein songs ond piot of one
musical comedy.
Betipitine
1. Students copy possibie subject headings; eg.,
MUSICRL REVUES, COMEDY, ETC.,
MUSIC - RISTBRY AND CRITICISM,
surmemes of composer, ete.
2. Teacher or teacher-librerian reminds students to scan for
_ informetion, end that sometimes & book has more than one
index. Students wiil iikely require more than one book to
locate the necessary information. .
3. Informetion may be gethered from regular non-fiction
books, mfsrence saction books, or from record jackets.

1. Name me mljor musicais (by title) which were created by
Your COmPpOSer.
2. Select the most famous of the musicels. Briefly describe the
story iine. Remember to inciude the titie of the main song,
- cherecters' nemes, satting end piot. ’
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!!.ﬂ_!.!].: The Stggb' (Z;'péﬂods)l

Shjnctives

The student wili: ‘

- deveiop perceptuali awsreness of the stage s‘emng ‘of a
musicel comedy.

- locate sources of definitions for 14 words.

- identify parts of & stage from a floor plon.

Rctivities
Same as Part 1, but substituting or addlng approprlate subject
headings.

)| ampl

1. Same format as Pert I. Possible vocabulary: backstage,
ivings, apromn, etc.

2. identify perts of the illustration by filiing in the blanks with
the correct terminelogy from the list. (Floor plen and
vocabuiary list given).

Part 1P o
The ciass, foliowing this five period assignment in the library

resource centre, would tour the scheol's stage, backstage, etc.
areas end hopefully wouid attend Killarney's major musical

~ presentation. ideally, long-term benefits would include students’
" future ettendance, appreciation end support for musical comedies.

ﬂsstudents worked on the unlﬁ and preblems were ldentlﬂed
changes were racorded on a copy of the student worksheet. The
strength of the unit was that since so meny reguler dictionaries

' were possibie sources, the leck of an extensive specialized music

coliection did not cause insurmountable problems.  Additional

resources were purchesed for subsequent years, but were not

_ahsolutely essenlleu to the success of the unit.

PV
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TEACHER-LIBRARIAN: Gerry Kovach

TERCHER: Merilynn Armstrong (Sociel Studies) & Lee Denables (Science)

SCHOOL: Cedar Junior Secondary, S.5. # 68 (Nangimo)

B- ,_’ ’ . ‘R R
Science unit:

‘ a e 80 B A
AL 73 53 5 A )
o I P 2 A PR IR
bl iy B 050 DI %) U G
S P U\

y B

3 periods: 2 in library resource centre and 1 in ciessroem for
_ presentations.
Product: Orel presentation of paragraph or speech outiine

soclal Studies unit:

One initiel period in the library resource centre. Students
aise weorked on their cwn over @ 3 week time period, and
were individually allowed LRC time when they were finished
their reguier ciassroom activities.

Product: Time line

B. PRBTESS BF PLENNING

initiation
The teacher-librarian initiated the unit, basing the original

- formet of the unit on BCTF Lesson Aid # 2062, assignments 3

and 4. The three teachers invoived wanted assignments
strengthening grade 8 students' note-taking skills. However,
they did not want to confuse the students as both the
classroom teachers planned to use the note-teking unit et
approximately the same time. it was decided that a
biographical approach would best suit each subject area's
regquirements.

8bjectives

The student wiil:

- become aware of the role of individual peopie Iin the history
of a subject.
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- develop note-teking skilis.

- produce an eutline from the notes teken.

- sefect important events in the life of the individual studied.

- utliize 4 sources and produce a bibilography of these sources.

3. Betipities _
Students compieted independent research on @ person sejected
from en established list. See student assignment sheet which
is given following the outiine of the unit.

4.

The teacher-libmnan deueloped the assignment formet , the
student worksheet, end the chert posted in the llbrary
Resource Centra titled "How to iiirite o Bibliography. Another
‘responsibility wes to check that the awvaileble resources
supported the lists and to suggest necessary revisions where
materiais were lacking. The teacher-iibraerian eisc supervised
and assisted the students in the LRC.

The classroom teachers supplied the original lists of names to
" . be researched. The science teacher was also responsible for
supervising and evaluating the cleassroom presentation.

3.

Fhe teacher-libranan d ‘ h | note-taking and the
bibliogrephy while the cisssroom teechers marked the final
product. :

C. BCTURL BNiT
Included are assignment sheets used in the Ilbmry resource centre,
with aliocation of marks oumned

Ihe umque aspect of lhese umts is mm theg were cooperatively
planned end taught between two subject areas and the
teacher-ilbrarien. The objectives were common, as was the format
of pert | of the assignment. Part |}, the presentetion of the
information gathersd, differed from ene subject aree te enother.
The only revision found necessery was that in en LAC with limited
resources, students should be required to utilize three sources
rather than four for the Science unit.
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(assignment shoet)

The peopile listed below were important during the time of the
Reneissance. Choose one of them for your tomc, then enswer both Part
{ and Part 1. :

PROCEDURE:

i. Consult at ieast 4 sources. - o

2. For each source that you use you are to make notes ON NOTE-TRKINE
STRIPS summarizing the main events in your subject's life and the
dates on which they occur. Write only one fact per strip. Use a
separote page of note-taking strips for each of the 4 sources you
use. You moy need more thnn one page for each source. smple_
them together. '

3. Using your notes as a gulde, decide on about 18 major events in lhe '
life of your sub Ject Illme out tnese 10 ma jor events on a sepnrate.
page. :

4. Make @ mmiographg of the sources you use. llse the chart on’
displey in the library resource centre, How Y0 | B ‘

as your guide. Submit the note-taking strips, outline page and
bibliography.

BIOGIII’" - the wrmen storgof operson s llfe, i
BIBLIOGREPEY - a list of boeks and articles -

TIME LINI

PROCEDURE: ‘ -

i. Study the attached time line* of the life of Marco Polo. You are to
prepare a similar time line for the person you chose as your topic.

2. From your notes and outline sheet summarize into brief phrases,

the major events in the person's life.

Decide on a visual way to present each major event.

Prepare your time Ilne remembenng the wisual lmpression Bs very
important.

B W

= gae BCTF Lesson Aid # LA 2062, p. 14 for the time line.
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Note-taking

Sources
Butiine - choice of events
Product - dates
- accuracy (scale)
- informetion
- neatness
- bonus
Prince Henry the Navigator
Columbus :
. Cortes
Pizarro .
Peter Minuit
Louis Joliet
fFrontenac o
fiffonso de Albuquerque.
Amerigo Despucci
Baitboa .
Sir Francis Drake
Cabral

Denis Diderot

iitliam Harvey

Nicholas Copernicus
Jean Jacques Rousseau .
Johann Sebastian Bach
Montesquieu

Johannes Kepler

ibilliam Shakespeare
John Celvin

Johann Gutenberg
Michelangelo

Lorenzo de'Medici

John Knox

Johann Tetzel
Bruneideschi

Jan van Eyck

Boccaccio

- ‘28"

25
12
13
10

20
10

- Erasmus ,

. §ir Thomas More

-Petrarch

‘Boldassare Castiglione
Samuel de Champlain
Jacques Marquette
Bartolome de Las Casas
Bartholomeu Dias
Ferdinand Magelian

John Cabot

- Henry Hudson

‘Jacques Cartier
John Locke
Sir isaac Newton

- Wolfgang Amadeus Mozart

 Galileo Galilei '
Thomas Hobbes
Doltaire
Niccolo Machiavelii-
ignatius Loyola
Leonardo de Vinci
Pieter Bruegel -
Miguel de Cervantes
Ulrich 2wingte |
Martin Luther
Donatelio
Raphaei ,
filbrecht Durer
Rabelois



The scientists listed belew mede importent contributions to Science.
Choose one of them for your topic, then answer both Pert I;\_nd Part 1.

PROCEDYRE:

Consult at least 4 sources.

2. For gach source that you use you are to make notes nu_um_mmug

STRIPS summarizing the main events in your subject's life and the
detes on which they occur. Write only one fact per strip. Use @
separate page of note-teking strips for each of the 4 sources you
use. You may need more then one page for each source. Staple
them together.

Using your notes as & guide, decide en about 10 ma jer euents in the
life of your subject. Write out these 106 major events on.e separate
pege.

Make & blblmgrephy ef the sources gou use. Ilse the chert on

display in the librery resource centre, How | [
es your guide. Submit the nete taking smps, outline pege eml
- bibliogrephy.

llssﬂlrl? - the mntten sﬂergef a persen s life, &
BiBLISCRBPEY - a list of books and articles

From your notes, select the main contribution that me penen you
have chosen made to the aduencement of science.

.EJ_IHEB

OB o
.Combine the releuent information from your notes into e

- Prepere & gpeech outline from your notes that will describe this
person s contribution to Science;

paregraph or two describing this person's contribution to Science.



BOST §

$ir Francis Bacon
Robert Boyle
Cherles Darwin
Charies Hell

Robert Hooke

Sir isaac Newton
ilhelm Roentgen -
finton ven Leeuwenhoek
Jules Verne

Louis Agassiz

Henri Becquerel

~ John Jacob Berzelius

finders Celsius
Nicolas Copernicus
Sir IPilliam Crookes
John Daiton

Sir Humphrey Davy
Daniel Gabriel Fahrenheit
Sir William Herschel
James P. Joule
John Kepler
Antoine Lavoisier
Dmitri Mendeleef -
Joseph Priestiey

~ J.d. Thomson
Avogadro

Ptolemy

Biaise Pascal
Ermest Rutherford
James Watt

Kelvin

Roger Bacon
Francis Baily
Hennig Brend
Jeames Hutton
John Dollard

- Christian Huggens
- Hans Lippershey
~ J. S. Plaskett

Alastair Pilkkington
Joseph Black

H. L. Callendar
Rene de Reaumur
Karl Jansky

Julius R. Mayer
Lothar Meyer
6rote Reber .
Jean Rey

Ole Roemer

Count Rumford (Benjamin Thompson)
Thomas Seebeck
Marten Stromer
Harold Urey

Nete: Each note-taking sheet has space for the student's name, alid
space to write the author, title, place of publication, publisher and year

for the book used for that sheet.

it also has nine strips in which notes

are to be written, and a caution thet there should be one fact only per

strip.
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DIDES ADBERTISING LQ!HM‘;_E!!Q ATigN 18

TEACHER-LIBRARIAN: Mr. 1. J. Pope

TEACHER: Mr. F. Gigliotti

| SCHOOL: Como Lake Junior Secondary school, S.D. #,43'(toquitlam)

This unit extends over a period of three weeks, both in class and
after school. Students watch commercials at home and then
observe and analyze several teacher-selected ones at school in
order to understand how the commercials achieve their intended
effect. These activities culminate in a discussion of the elements
of successful commercials. Then the class is divided Into groups of
three to script, perform, film and edit a one-minute commercial

- which wiil be judged on the basis of content creatmltu and
g credlbllitu : :

EI.IIZESS_!LH.IHH[NE

1. Initiatien
-Not included.

2. Sbjectives
The student will: '
- develop critical judgment regarding telemsnon commerclals
- become aware of techniques used to persuade.
- discriminate propaganda from information.
.- identify "loaded" words.

- develop creative skills in writing and performance
- develop technical skills in fiiming, video and audio editing.

3. Activities

Individual and groun activities are included es described under



4.

- 'l‘ne subject teacher teacnes the concepts associated mitn
advertising, using the chapter "Dealing with the Merketplace
/ RAdvertising" from the course tent Looking ot the

nsumeyr. Other titles from the school district's audio
visuai library and the Provincial Educational Medie Centre
are incorporated into the lesson.

- The teacher-librarian teaches the technical skills of video
production and encourages the creative side of the project
while highlighting scripting, performance and editing skills.

- In spite of these established priorities there is some overlap
of responsibilities dunng the actuol morklng tlme untll
students » : .

9. [Evalustion of Student Achicyement
Not included. T :

C. ACTEAL BNIT - : ,

Period 1 - The subject teacher directs students to watch
several commercials at home, analyzing how the advertiser:
makes the product seem desirable or necessary; appeals to
a group of consumers (teens, married couples, etc.); and
focuses the viewer's attention.

Period 2 - The subject teacher and the teacher-librarian
conduct a discussion of the home assignment.  This is
followed by o viewing of pre-recorded commercials which
students observe in order to answer a set of questions.
Students aiso view several student produced commerciais
from a previous class. :

- Period 3 - The subject teacher and the teacher-librarian assist
the students to plan and script their commercials. - Students
prepare a scene-by-scene “story board" script, including
lists of props, costumes and supplies, and specnf ication of
filming locations.

Period 4 - Scripting and plenning of the commerciais contmue
The filming and editing schedule is prepared; rehearsals
‘begin. Instruction in equipment operation is given as
needed. -
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Outside class (appronimately 2 weeks) - The subject
teacher and the teacher-iibrarian supervise and assist with
video filming, editing oend assembiy, inciuding lp
synchronizetion, end the oddition of sound effects and
music. Editing is done at the district teacher centre,
aithough most work could be done in @ school with twe YCRAs.
Last Dey - The Culmination: A Film Festivel! Another class,
parents and the principal are invited to the estraveganza.

EDRLERYION F TEE BRI

This creative unit assists students to become critical viewers of
television. Moreowver, since it involves considerable small group
instruction it is very appropriete fnr.c'oop;emtinge team teaching.

cil i
9 : NN ¢
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TEACHER-LIBRARIAN: Berb Hall
TEﬁCllEil: Greg Drozda

SCHOOL: Duchess Park Secondary School, S. 0. # 57 (Prince George)

8. BNIT BECXGROUND

3 - 6 periods in the classroom
. 4 periods in the library resource centre
Product: 3 to 5 page essay with attached outline and hibliographg

B. PROCESS OF PLONNING -
1. Imitiatiom

The project was originally initiated by the teacher after a
discussion with the teacher-librarian on student use of
periodicals and other current sources of information for
research essays. The teacher involved teaches all of the
Writing 11 courses in the school. The teacher and the
teacher-librarian brainstormed to come up with many topics
so students would not be using the same materials.

2. Shjectives
Writing Skitls: in our Engllsh 10 program, students are required

to write a research essay which must include a thesis
statement supported by several well developed paragraphs.
The essay form rather than the paragraph is emphnsuzed as
a writing skill.

Reading Skills;  Other skills incorporated into the asslgnment
are: (1) encouraging the students to distinguish between
fact and opinion, and (2) helping the students become
more aware of biased and slanted writing. :

Research Skills: Skim reading and note-taking; constructing
o detalled outline; bibliographic citation; using current
sources of information such as periodical indexes,
pamphlets & newspaper clippings; using specialized
dictionaries.

»
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ities

acher in the Classroom (3 to4periodsi
. nemaw oﬁ ouﬁasnmg and note-taking.
. Discussion of several ewampiss of argumentative writing
. (see attached enampie on teievision vislence, developed by
6reg Drozda).
¢. Students choose a topic and deveiop 8 thesas statemani Neo
more than two students per tepic - one pro end one con.
(see ottached student essignment).
d. Review of standerdized bibiographic format used in the
- school as developed by the teacher-librariens in
consultation with all department heads in the school.

acher and Teacher-iibrarian in the Library (3 to 4 perieds)

Period - Ihe temher-ubmrﬁan gives a generel introduction
to all the studenis emphesizing the use of specielized
dlctionanes for deﬁnmnns and outllmng access. to vertical
file material. Greenha Opposing Diewpoints series and
New vork fimes Curre Pifairs ﬁlmstnp series are
|dentiﬁed as good sources of information.

| The teacher then tekes haif of the ciass and helps

them locete information while the teacher-librarien takes

. the other haif of the class and teaches the use of periodical

‘indenes. Ril of these students find at least one. magazine
article on their topic by the end of the peried. (

Period 2 - The next dey, the tencher-lihranan takes the
remaining half of the class to teach the use of the
periodical indenes while the teacher works mlm the- first
half. NOTE: If the schoel has @ doubie- blocking system, it
is effective if periods 1 end 2 ere scheduled for e double
block.-

Periods 3 & 4 - The teacher and the teacher-libranm momﬁor
the students’' seerch for information. They check students’
~ outlines, note-teking and - bibliographic formats. . Any

edditionai reseerch must be done on the students own
time.

Teacher in the Clgssmom (2 peniodsl

The teacher marks outlines, end students write rough drafts
of their esseys from the notes taken in the librery. The
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students then exchange papers and comment on the
strength of the erguments presented. Good copy
production is assigned for homewaork.

4. Evaivaiiop of student schiovement

The teacher gives a mark for the outline, the finished essay
end the atiached bibiiography. Results are discussed with the
teacher-librarian. ‘

C. ACTURL UNEY | ,
Assignment sheet, and a sample of an argumentative essay
approach follow.

B. EPALUATION @ REPISION OF THE BNIT
This project has enpanded to include every Grade 10 English

class in the school. Some teachers have adapted the assignment
to include a 3 - 5 minute speech on a controversial topic but the
preparation to the rough copy stage is done in the same way.

it is an encellent opportunity for the teacher-librarians to
teach every student in the school the use of periodical indexes and
other sources of current information. |

It has aiso promoted a more standardized format for outlining,
note-taking and -bibiographic citation throughout the English
department of the school.

When | taught on English 10 class myself last yeor, | became
even more aware of the classroom teacher's part in the project
which led to even more refinement in the assignment.

We are continually revising topics as students have success or
failure in finding information, and are continually introducing new
topics as new social, political and economic issues arise.

Our collection is continually changing to include more materials
on these issues, ond we are encouraging students to use
magazines at the public and college libraries. To this end, we now
‘have a listing of the journals available at these libraries, ond
students can search in the indesxes in the school library and then
request the noted issues from the other libraries. We also
have microfiche copies of the public and coilege libraries’
collections which heip to supplement our collection.
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$tedent assigaem Sheet

Choose an issue from current events or recent history which
involues controversial opinions or opposing arguments.. Choose
one side of the issue and deveiop & 3 - 5 page essay on the topic
which conforms to the fellowing outline.

‘A. Introduction

1. identify your topic. Be specific. |

2. Eunplein the basic nature of the contrnuersg Illhat is the
argument?

3. Establish your side of the argument ‘ Estahllsh your
mempoint or opinion. This is your thesis statement

B. Body

1. Give any historical information needed to understand the
origin of the controversy.

2. Present several arguments and oplnions supponlng gour
side of the issue. Rrrange your ideas in some logical order.

3. Give concreie exampies to prove your arguments

4. Beck up your epinion with facts. :

€. Conclusion
1. Enplein the effects which the controuersg has or has had on
society.
2. Enplein the importence of finding a solutmn to the
argument.
3. Leave your reader with something to think about. What will
happen if this argument is not solued"
Procedure:

R. Research your topic in the library.

B. Make a detailed outline of your argument.
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C. Takes notes from Your research to fill in the ocutline.
D. iInciude @ bivhliography stating your sources.

E. IWrite a rough draft of your argument from your notes.

e YgU MAY CHOOSE FROM THE FOLLOWING LIST OF SUGGESTED ISSuts OR
CHOGSE R TOPIC OF YOUR OIUN.2osescssssosscsssssssssssssssssssss

the use and treatment of animals in scientific research
the abortion issue
the nuciear arms race

" the use of nuclear power
the use of chemical fertilizers in modern ognculture
the use of chemical pesticides in modern agriculture.
the enistence of alien life
acid rain
Starwars research

10. the effects of TD on society

11. foreign investment in Canado

12. the use of chemica! additives and preservatives in food

13. the effects of the women's movement

14. the role and effects of unions

15. Expo 86

16. bilingualism in Canada

17. capital punishment

18. gun control

19. sport hunting

20. the Newfoundland seal hunt

21. trapping

22. the BC wolf kill

23. two worker families

24. USA policies in Nicaragua

25. restraint in education

26. government restraint policies in general

27. immigration policies

28. privatization of government services

eeNSNADNE



29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
. cruise missile testing in Canada
41.
42.
43.
. native land claims
45.
. the monarchy in Canada
42,
. Sunday shopping legisiation
49.
30.
91,
92.
33.
24.
93.
56.
57,
58.
59.
60.
61.
62.
63.
64.
65.
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Meares istand

the Pietnam War

the use of the "A" bomb on Kiroshima
viclence in sports

Jjob sharing

automation in industry

euthenasia

genetic engineering

test tube babies

pornography

the internment of Japanese Canadians during WL 31

the use of credit cerds
Western Canadian seperatism
fimerican influence on Canadian culture

Louis Riel - Hero or Rebel?
foreign aid

Jews in Palestine

Cuban missile crisis
Olympic boycotts

the Cuben revolution
the use of drugs in sports
smoking in public places
children's rights
responsibility for forest resources
eugenics

Baby Fae |

Quebec separatism
prostitution legislation
marketing boards

free trade :
selling Conada’s water
frctic development

‘hydroelectric development
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(Ezempie of Brgamentetive B riting)

bu Breg Ilrozda

The term "development” in writing refers to the amount of
information and explanation a writer is able to give to a specific topic.
One's ability to write a well developed paper, therefore, depends on
how much he knows about a topic and how well he understands what
he knows. Knowing and understanding are not necessarilg the same
thing.

The depth of develiopment in most students’ writing can be
judged by the writers' use of three basic components, ali of which are
required in a well developed paper. Those cnmponents are:
identification , explanation , and illustration

Identification is the precess of gimng one’s audience the main
ideas necessary to understand any discussion of a topic. Some
students' knowledge of a topic is so limited that they can go no
farther then identifying the main ideas that should make up their
paper. An "essay” on T.U. violence containing nnlg the |dent|ﬁcatmn
of main ideas might read as follows:

"l‘ll violence is bad. 2SOmn people imitate the violent acts
they see on T.D. 31.0. violence also promotes violence and
aggressive behaviour as a valid means of solmng problems.
4Tinally, violence on T.U. desensitizes society to the real
violence going on around it. |

Though well written, the above example is totally inadequate
as a well developed essay. It is no more than a paragraph enpressing
three main ideas, each of which could be the topic sentence of a
paragraph which should be an entire section of a well developed essay.

To increase the depth of development of such a paragraph,

enplanation, the second component or step in a well developed paper,
must be added. To incorporate explanation into an essay, the writer
must have a clear understanding as well as knowledge of his topic. The
previous example with "enplanation” added, reads as follows:

'Teleuision has become the dominant media for education
and entertainment in society today. Rs T.1.'s role in society
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has increased we have become more critically aweare of the
influences it has on our daily lives. Despite its many benefits,
1.0. sisc has negative effects on its viewers. One major
cause of concern today is the problems resuiting from viewing

vicience on T.U.
2Parhape the most obuvlous influence of viclencz on

television is the imitation it fosters. Children often imitate

cheracters and actions they see on T.U. When those actions
ore violent or aggressive, the results can obviousiy be
harmful, especieily when committed by youngsters who
cannot distinguish between reality and fantasy. Adults, too,
tend to imitate the characters they see and admire on the
tube. : :

i mitation is not the only influence T.U. has on people,
however. T.U. aiso affects our attitudes and beliefs. One
consequence of the violent entertainment people view today
is that they are being unconsciously taught that violence and
aggression are quick and acceptable means by which one can
soive his problems.

40) Finaily, and perhaps most seriously, Tll viclence
desensitizes us to the horror and brutality of violence. This
desensitization works on two very simple principles. The
first is the fact thet enposure fosters complacency; when
people see something often enough or iong enough, they get
used to it. When we become complacent about vioience,
vielence Is on its way to becoming normal. When it becomes
normal, vioience will also be acceptable.

) The second principle which allows T.U. to desensitize
us to violence is the fact that T.. is a highly stimulating and
entertaining medium. Uiolence presented on T.U. is usualiy
very exciting and is often humourous. The use of murder,
bloodshed, or any other form of viclence as entertalnment
can only make us less sensitive to the pain and horror of real
violence and suffering.

5leleuislon has had a tremendous impact on modern
tociety. it informs us, entertains us, and influences the way
we think about ourselves and cur fellow man. Such a
powerful medium must be used wisely for If it is not, it cean
have a very detrimental effect on our ability to meintein @
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civilized society. Present trends in the use of violence on
television must be checked before they lead society into &
situation from which it will be herd to recover.

This second draft is now truly an essey. It has an introduction,
@ thesis, an orgenized aend relatively well developed body, and a
conclusion which restates the thesis. This depth of development is the
basic requirement for an essay at a senior secondary level. Depending
on the nature of the topic, howewver, "enplanation” may not represeat
as full o development as is possibie.

To deveiop such am essay even further, the element of
ilustration or exampie needs to be added. Note how illustrations give
full development to’the previous essay.

Yelevision has become the dominant media for education
and entertainment in society today. As T.U.'s role in society
has increased we have become more criticaily aware of the
influences it has on our daily lives. Despite its many benefits,
T.U. also has negative effects on its viewers. One major cause
of concern today is the problems resulting from wviewing
violence on T.U. R

zPemaps the most obvious influence of violence on
television is the imitation it fosters. Children often imitate
characters and actions they see onT.0. Many toys today are
based or T.U. shows and their characters, and in playing with
those toys, the children act as their favourite characters do.
When those actions are vicient or aggressive, the results can
obviously be harmful, especially when committed by
youngsiers who cannot distinguish between reaiity end
fantasy. _ A

2q) Many children have accidentally killed or mutilated
their playmates imitating their favourite cartoon characters.
ibhen Fred Flintstone is hit over the head with a frying pan, he
sees stars end hears little birds sing; not so with little sister.
More than once a child has learned to his horror that when
you fire Daddy's gun in socmeone's face, his hair doesn't just
go frizzy and his eyes pop out. No one laughs. His little
friend is dead. R nine year old in New York was recentiy put
on trial for the murder of @ senior citizen. He had acted ocut a



- 143 -

scene he viewed on T.1. _ |

b] fidults, too, tend to imitate the charecters meg see
end admire on the tube. Most aduits have the dascrekion to
distinguish between fentasy and reelity, but & growing
number of peaple in modern society are sitting on the edge of
mental instabiiity. These individuals are very much at risk of
being influenced by the “enterteinment” they watch. One of
several incidents recentiy occurred in Ontario. Two provincial
pelicemen were killed by a young man who was acting out &
personal fantasy based on Sylvester Stallone's movie, First
Blood. Two wives and four children are now without
husbhands and fathers hecause of the visient sntenainmem
aired on T.1.

3 imitation is not the onlu influence T.b. has on people,
however. T.U. aiso affects our attitudes and beiiefs. One
consequence of the vioient entertainment pecple view today
is that they are being unconsclously teught that viclence and
aggression are quick and accemable means by which one can
solue his probiems. ,

3a) Aside from “sitcoms”, tne ma jomg of enteﬂainmem
programming on T.D. involves shews with high levels of
violence end aggression. - Programs such as "U°, °T. J.
Hooker", “Kill Street Biues®, “Magnum P. L.°, “Rinweif®,
"Matt Houston®, “Knight Rider®, “The Fall buy", "Simon and
Simon®, and “The R-Team", just to name & few, all present @
view of the world in umncn vielence and aggressive action are
the accepteble, and even admirable means by which heroes of
the programs soclve thelr problems and gein success and giory
in their lives. Such a bombardment of the message that
“violence is good” cannot heip but have @ strong influence on
the attitudes of soclety.

3b] This promotion of violence is especially dmgemus
when applied against the impressionable minds of children.
These wviclent characters  are the herces of an entire
generation. Mr. T, as a hero, is a roie model for chiidren. fs a
"hero® he is the kind of person a chiid is supposed tc admire
and want to be like. No mattier how noble Mr. T's goals mey
be, his only meens of achieving them is by “"bustin’ heads®. In
the real world such metheds of probiem solving are aliways
peinful, destructive, and usuaily create more problems than
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they ever scive. The T.U. generation, howewver, is not seeing
this truth. Their heroes are lying to them.

4 Finally, and perheps most seriously, T.U. vioience
desensitizes us to the horror and brutaiity of violence. This
desensitizetion works on two very simplie principles. The
first is the fect thet exposure fosters compliacency; when
people see something often enough or long enough, they get
used to it. When we become complacent about violence,
violence is on its way to becoming normel. When it becomes
normal, violence will aiso be acceptable. ‘

4a) This principle of exposure breeding complacency is
weil illustrated by the current suffering and starvation in
Rfrica. Bhen British T.U. reporters released the first film
footage of emaciated children in Ethiopia people in the West
were shocked and horrified. Millions of unsolicited dollars
poured into relief organizations to help alleviate the
suffering. At first, everyone from farmers to school children
was raising funds to help starving Africans. Continued
exposure to the probiems In Africa has not maintained
financial support. The orgenizers of African eid groups are
worried that the barrage of horrifging images has dulled our
sensibilities. We are no longer shocked and have begun to
accept such suffering as unavoidable. Complacency towards
the suffering is making us less willing to help.

) The second principle which allows T.U. to desensitize
us to violence is the fact that 1.U. is a highly stimulating and
entertaining medium. Diolence presented on T.U. is usually
very exciting and is often humourous. The use of murder,
bloodshed, or any other form of violence as entertainment
can only make us less sensitive to the pain and horror of real
violence and suffering.

4c) we do not have to look all the way back to ancient
Rome to see a saciety that thrilled itself by watching the real
violence and brutality. The old joke "I went to a fight the
other night and a hockey game broke out” hints at a potential
danger in our society. - Many fans are disappointed if a
hockey game ends without at least one bench-clearing brawl.
Some players are even hired because they are specialists at
starting fights. '

4d) Even outside sports and the media, violence is
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becoming a passtime. In many urban areas, gangs of youths
entertain themselves on weekends by having fights, often
resulting in serious injury. Some teens go to parties with the
intention of fighting or at least watching them. Studded wrist
bands and gloves are becoming items of fashion. This
tendency towards viewing violence as a passtime is directly
related to the abundance of violence on T.U.

3 Television has had a tremendous impact on modern
society. It informs us, entertains us, and influences the way
we think about ourselves and our fellow man. Such a
powerful medium must be used wisely for If it is not, it can
have a detrimental effect on our ability to maintain a civilized
society. Present trends in the use of violence on television
must be checked before they lead into a situation from which
it will be hard to recover.

TP TP I P SIE R At P Tt 2 i Pt i it 2 ftt 2l f Ll Sl it gl gl ldd

Make a detailed outline of the espanded essay on Television violence.
Use the correct headings and sub-headings to show the writer's logical
development of the argument presented.




TEIICBIEH—HBMBWNS: " Debre Simmons and Wendy Shaiw |

TERCHER: Ms. S. Tanabe

SCHOOL: ,Tgmplet'nn'Sec'ondarg School, $.D. # 39 (Vancouver)

8. ENIT ngcxéiqlnn

Two periods '
Product: A student answer bookiet for 25 stations

B. PROCESS SF PLANNING

" This unit was developed in response to a request from Ms.

Tanabe, a Sociai Studies 10 teacher who wished her students to
develop a mental image of the physical regions of Canada.
Even though the skills being taught were completely different,
she was comfortable with the stotions approach because she
had participated during the previous year in a cooperatively
planned unit which used this strategy. That unit had developed
visual literacy in geography for her Social Studies 8 classes.
Each of the 40 stations in the grade 8 unit included a location,
resource material, end questions.  The unit's objectives
emphasized the development of a variety of research skills as
well as learning about the cultural achievements of india, China
and Japan during the Middie figes. The process of finding
information in books and oudio-visual materials was aos
important as the information itself.

Sbjectives

The student will: .

- develop a visual memory of the flve geographic regions of
Canada to which technical terms and concepts can later be
attached. o
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- make inferences end draw comclusions based upon the

visuals presented end the questions posed for consmemtlon
- apply previously learned infnnmailon !ocaﬁion skms

-.gctlgﬂtﬁeg

The grade 10 umt incomﬁmted. only' wisual ma&enlé.
Questions at the 25 stations: were designed to stimulate
speculation and encourage the drewing of conclusions because

- ‘@ higher level of abstract reasoning was desired. A stations

4.

. epproach usually emphasizes individuel work, “however, in this

unit students sometimes worked together. Students gsined
certain insights through discussion due to the speculstive
nature of many of the questions and the fact that meny of the
stations had more thar one item to study. Where appropriate,

_pairs of students worked together, combined information,

argued points eand reached conclusions. Where only one item
had to be studied in order to-answer the question, then ‘oniy
one person could occupy thet station. - Thus @ vanetg.nf ‘
motenals, questions and learning situetions presented
themseives. . g S ' '

The teecher provided the teacher-librarians with a written
description of eech physicel region that would be used to
introduce the topic to the class. Thus, the teacher-librerians
knew specificaily what images end concepts to find in pictures,
maps, slides, filmstrips and charts. For each image or set of
images questions were devised to emphasize particuler points.

- Frequentiy; compearisons and contrasts were used because the

characteristics of regions might appear similer. For esampie,
both the Cordillera and Rppaiachian regions have rugged
coastiines, but, as anyoné visiting PEl knows, BC looks
different. .~ Using pictorial material these differences
become epparent. The teacher-librarians were responsible for

- developing ond producing: the bookiet end for setting up

stations. The social studies teacher and a teacher-librarian
assisted students during the two werking periods.

Students ansmered questlons in pmnt form in answer booklets.
The teacher-iibrarians graded answers, judging them according
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The teacher-librarians graded answers, judging them according
te the question's intent. There were definite answers for
many, but others had to show an understanding rather than a
“right" answer. Each bookiet was graded with number correct
over number attempted. The subject teacher then had to
~ decide the “value® of the numbers. This was no easy matter.
For instance, is ? correct out of 12 attempted better or worse
then 4 correct out of 4 attempted? ,
Ms. Tanabe used the stations to provide 2 common visual
- aHperience. She then used the examples to build more complex
_cancepts and provide a technical vocabulary.

CTuSL BNIT . - o
Questions for 5 of the stations are included. In the actual bookets
on IBM Orator type was used and more space for answers provided.
fi resource list follows the EURLUATION section. The two page
introduction to the regions of Canada is not included. (Editor's
note: When developing @ unit of this nature, key concepts and
terminology should be introduced by the classroom teacher as was
done in this unit via the two page introduction.) '

i

Station #4 |
PR.¥4 | PICTURE ;
1. MAKE TIWO STRTEMENTS ABOUT THE CLIMATE OF THE ARER IN THIS
PHOTOSRAPH. -
R) B) *

2. WHAT INDUSTRY COULD THIS REGION BEST SUPPORT?
3. IWWHICH GEOGRAPHIC REGION OF CANADA IS THIS PHOTOGRAPH
MOST LIKELY TO REPRESENT? WHY?
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Station # 5
912.12 IESTERN PRAIRIES
PRA
SLIDEP.R.#5

1. WHAT ARE TIVO FORMS OF TRANSPORTATION YOU CAN SEE {N THIS
SLIDE?
2. IUHICH BUILBINGS SHOW THE TYPE IIF CROPS GROWN IN THE
AREA?
3. IDHAT KIND OF LAND SURROUNDS THE TOIIN?
4. WHY DO YOU THINK A TOIUN GRELW UP HERE?

Station # 13 '
Lonadian 6eographic FISHING
JE/JL 1985,p. 9

HERE ARE TIVO FISHING SITUATIONS. THE LARGER PICTURE IS OF BC,
THE IVESTERN MOUNTRIN REGION. THE SMALLER PICTURE IS OF
NEWFOUNDLAND, THE APPALACHIAN REGION. GIVE FOUR
DIFFERENCES IN THESE SCENES THAT TYPIFY THE TIDO REGIONS.

- LANDSCAPE:
FISHING ACTIVITY:

Statien # 24 . , |
9172.13 TRANSPORTATION
ONT |

SLIDES

1. THERE RRE FOUR 0BV1OUS MEANS OF TRANSPORTATION IN THE ST.
LAWRENCE LOWLANDS. NAME THE FOUR.

2. NAME AT LEAST FOUR PRODUCTS MANUFRCTURED IN THIS REGION.

1 ’ ’
3. AFTER LOOKING AT THESE TIWO MAPS, EHPLAIN IWHY THE TRANS-
- PORTATION ROUTES ARE LOCATED LHERE THEY ARE




1]

- 150 -

Slation # 25 -
PICTURES REGIGNS OF CANRDR

LOOK AT EACH PICTURE SET OF CANADA. STATE WWHICH GEOGRAPHICAL
REGION ERCH REPRESENTS AND TIVO REASONS FOR YOUR ANSIVER.
REGION 1WwHY

f. o f) -

B)
2, ’ )

- B)
3. A
| B)

4, A)

B)
5. f)
NBIE: Students were encouraged to complete this station
after they had completed most of the others s0 that it bscame
a concluding activity. - -

EDRLUATISN B

Both students and teacher were asked to evaluate the project.
Students were asked to say specifically what they liked and
disliked. Responses were comfortingly consistent. Examples
mclude

1) .. it invelves 'seeing’ things and not as much reoding, which is

a refreshmg change.” :
2) "The questions went right to the point and you didn't have to sit
~ there for a half an hour trying to understand the question.”
3) "It was brief, but helpful.”

4) “There should have been more questions [per station] because

once you get into the topic, you want to keep going.”

9) "Quality of slides made it difficult to see things."

The sociol studies teacher made the following comments: "1 feel

that the stations approach is a wonderful wag of learning. Here

are my reasons:

1) 1t gives the students the opportunity to mix and mingle not
only with other students but also with different types of
learning techniques.

2) It gives the students the opportunity to use a different type
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of skill (observation) rather than reading.

3) it reinforces previously acquired knowledge and yet combines
newly acquired knowiedge.

4) It helps the students associete the 'theorg (readings from
tent) with actuality.

3) it promotes cooperation among the students and teacher-
librariens. Students become very familiar with library
personnel and surToundings.

Overali, | feel very pleased about this type of learning."

The teacher-librarians were very pleased with the result of this

visuel approach to resource-based learmming. Students were

provided with an siternative to reading, given tests which were
seemingly easy yet required both cognitive and affectiue Iearnmg
ot the analysis and synthesus level.

ESBBRCE £ 8
1. hend-heid siide viewers
2. portable flimstrip projector
3. mounted and laminated plctures from discarded books and
magazines
4. books and II ll kits as follows

= lionary. Houghton Mifflin, 1982.

mm_m_mmg lKutl Mclntgre, 1979.

Bodsworth, Fred. The Pacific Coast. Natural Science of Connda,
1970.

Braithwaite, Masx. Mg_m_lgm, Natural Science of Canada,
1970.

British Columbia [Kit}) Mclntgre, 1977.

~Canadien Geographic. June/July 1985, p.9.
' | | June/July 1984, pp. 38- 44

- Eocus On Canada. Mc6raw-Hill Ryerson, 1978.
Hocking, Anthony. Cananda. Mcbraw-Hill Ryerson, 1979,

~ Moon, Barbara. The Canadian_Shield. Natural Scnence of
- Canade, 1970.
Naticnei Atlas of Canada. 4th ed. Macmiilan, 1974.

 Nelson, Samuel J. The Face of Time: Geological History of
Western Canada. lllberto Soclety of Petroleum Geologlsts,

1970.
Gntario [Kit] Mcintyre, 1982.
Preirie Provinces [Kitl Mcintyre, 1927.

Weir, 7. R. Atlas of the Prairie Provinces. Oxford University
Press, 1971. ‘



TEACHER-LIBRARIAN: Liz Rustrom

TERCHER: . Bryant Know

SCHOOL: Eric Hamber Secondary School, S.0. # 39 (Vancouver)

ENIT BARCKGROENDE

Sin weeks of prior study of the short story in the English classroom;
two one-hour library periods, separated 'bg one period in the
classroom; plus several working and presentation periods in the
English classroom. .
Products: 1) “Analysis” sheets for two short stories
2) Original short stories written by groups of three
3) Five to ten minute classroom presentations of
short stories

'B. PROGCESS OF PLANNING

1. Imitiatien _ R

The English teacher approached the teacher-librarian with the
idea that they develop a8 unit which would have a creative
element and which would require students to use some of the
literary terms that had been studied in class. Since students
had studied a limited number of short stories, the teacher- .
librarian suggested that the application be connected with
different short stories in order to entend appreciation of the
literary form. In discussion it was decided that the unit would
include creative writing and a classroom presentation.
Structure was edded by usmg newspaper articles as the
stimulus for the creative writing, and by incorporating s
glossary of literary terms in the short story analysis sheets, in
the creative writing process, and in the classroom
presentations. "
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2. Bbjectives
The student will:
- read and analyze two -short stories using en established
format.
-~ understand literary terms associated with short stories.
- = perticipate in writing and presenting a short story which
incorporetes elements identified in the glossary of terms.

3. Bctipities
Includes both individual and group activities. See ACTUAL UNIT.

The teocher-llbmnon wus responsible for prepering &l
maoterials used in the library resource centre, and for securing @
coliection of short stories sufficient for 160 students to hawve
free choice. it was necessery in this case to borrow additional
materiels from other schools. The classroom teacher was
responsibie for preparing the giossary of literary terms (not
included). The clessroom teacher was responsible for teaching
all the necessary content in the classroom; while the teacher-
librarian demonstrated the application of that content in the
booktalk session. Together the English teacher and the
teacher-librarian modelled the group process of adapting and
deveioping a plot outline from a newspaper story. The English
teacher supervised and assisted students with the creative
writing process in the classroom, and with their subsequent
presentations. :

3.

The English teacher evaluated the group presentations and the

short stories, judging them on artistic unity as well as on how

weil and appropriately the glossary elements were

incorporated into the short story. The teacher-librarian marked

the enelysis sheets since she had read meny of the short
- stories selected by the students.

€. BCTEDE BNIT

Classroem
Teacher instructs students in meaning and use of I|terary terms,
using a printed two-page glossary.
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Librery Pericd Bag

Teacher-librarien:
- booktalks several short stories from different time perieds,
focusing on terms from the glossary.
- instructs students in the use of the enalysis form (reprinted
- in reduced size after this unit outiine). Students are to read
two short stories and to fill in one form for each.

Teacher and teacher-librarian:

- assist students to select two short stories from the troliey.
Reading and compietion of analysis sheets is assigned as
homewerk to be handed in at the beginning of the nent
library period.

Ciassresm
Teacher: .

- discusses any problems with the anelysis sheet, and

introduces the writing assignment to follow.

Library Perisd Yo

. Teacher and teacher-librarian:

. - use one newspaper article eand chart paper to demonstrate
the process of idea finding and adaptation. Student
suggestions are also accepted.

Students: »

- form groups of 3; twelve groups in each of four classes.

- search recent newspapers for articies of interest which can
be used for piot ideas; and photocopy the selected article to
be attached to their short story when it is completed.

- begin their rough outlines for their shert story.

Classreom (3 perisds)

Students participate in group writing of a short story which
incorporates elements from the glossary.

Classreem

Presentations are made on specified dates. One person reads the

short story, supported by another person reading the diaiogue or
sections of the short story and a commentator adding asides which
point out features of the giossary which have been incorporated.

EPSLUATIGN AND SEPISION OF THE BNINY

The unit werked very wef; and student interest and involvement
was enceptional. Neut time the weighting on the analysis sheet
will be changed to reduce the marks allotted to the bibliographic
section and add to marks to the plot summary section.
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Student's name

SHORT STORY ANALYSIS FORM

PLOT SUMMARY: (in sentences)

r:I. BIBLIOGRAPHIC DATA: )
AUTHOR:
"TITLE OF SHORT STORY:
TITLE OF BOOK:
PUBLISHER:
DATE OF PUBLICATION: CALL #
\ j
- )
II. MAJOR CHARACTERS: (name & characteristics)
1.
2.
3.
\_ J
-t
111. ,
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IV. GLOSSARY AWARENESS:

PARA/
TERM: PAGE # LINE # (FROM TOP)
1.
2. ‘
3.
4.
5. -
6.
7.
8. .
9. -
10. )
EVALUATION:
I BIBLIOGRAPHIC DATA: /6 =
II MAJOR CHARACTERS: /6 =
ITI PLOT SUMMARY: /3 =
IV  GLOSSARY AWARENESS: /10=
LET'S TALK

ABOUT BOOKS
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CANGBIAN HISTORICAL PERSONMLITIES
- SOCIAL STWBIES 11

TERCHER-LIBRARIAN: Liz Austrom

TERCHER: Linda Lehr

sChoot:

Killarney Secondary School, $.0. # 39 (Vancouver)

BNIT BRCKGROUND

4 - 1 hour periods
Product‘: Report

PRECESS OF PlINHINS

imitiation .
This unit dauelopad as a follow- up to some of the skills and
materials used in our Social Studies 10 unit, Find Out fAbout
Canada, which is available from the B.C.T.F. Lesson Rids. We
were interested in reinforcing the use of many of the Canadian
materials, reminding students of the skills necessary for use of
materials, and above all, enposing the students to the wide
range of interesting personalities that are part of our Canadian
heritage. The unit was essentially the product of joint musings
about possible approaches once we had decided that the study
of Canadian personalities should be the focus.

Bb jectives

The student will: &

- develop an understanding of tha achievements of |mportant :

- Canadians.

- use research skills (for euampla, Iocation of resources,
note-taking, bibliographic citation) to write a detailed
report on one of these Canadians

Bctivities .
6roup work and individual work.

Preparation for the unit was substantial in that each person
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we mantiﬁed had ﬁo be readilg Iocated preferably in seneml
sources within the collection.
The following materiais inciude a student assignment sheet,
@ “ciaim to fame" sheet, and List One. In all there are tweive
lists, each similar in format to List One, but each having ten
different personalities listed. The personalities on the other
eleven lists are given after the sample page, List One.
ibe coded the lists so that no student could possibly be aware
that there are easy, average and difficult iists. Level is
assigned on the basis of how easy or difficult it is to find
information in the library coliection. Teacher-librarians
wishing to use the lists have two tasks: (1) to make certain
they have materials on all the people, (2) in the process of
checking the coltection for (1) also note how easy it is to find
the materiai and rearrange your lists to accord to your
collection. Our coding method was: lists which start with
@ woman's name are difficult lists, lists which begin with a *Sir"
are average diffi iculty, and lists which begin with a man's name
~ ‘are easy lists.  The Social Studies teocher nsslgns the
appropnnte Ieuel llsts to student groups

Evaluatisn of Student Achicvement
As described on student assignment sheet.

C. BCTUAL BNIT | |
Assignment sheet, "Claim to Fame" slip, List One and names for
other lists follow. 6roups have 4 - 5 students of varying ability.

The two periods in the library are fairly social working periods.
Dead silence is not possible so the assignment is not recommended
for teachers who believe the library resource centre should be a
quiet spot for study. Groups of students need to be able to discuss
where they have looked, for whom they are looking, etc. They also
find some facts so interesting that they find they must share them
immediately with others in the group. Student interest in this
project is quite high and the reports written are better than
average because interest has been aroused by the "Claim to Fame"
group discussions. This approach improue,smptiuali'on; _
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(studeet assigement sheetl)

|

BNBLITIES PROJEC)

urposes: 1. to familiarize you with the achievements of important
Canadians from the past.
2. to use your research skills to write o deteiled bio-
graplncal report on one of these Canadian.

fAssignment: 1. You will have two library periods to identify the
significant contributions of a number of Cenadians
whose names appear on a list gou will each receive.
Complete a "Claim to Fame" slip for each person.

2. During the fellowing sociels period you and the others
in your group will coliate your lists, organizing the
names into categories that seem to be suggested by
the claim to fome of the individuals in the lists.

3. From your group lists, choose a person that you would
like to learn more about. Write a 400 - 600 word

. _report about the person after informing your
teacher of your choice. Your report should mclude 8
paragraph for each of the following:

o) o brief summary of slgniﬁcont biogmphicol
data - birth, death, etc.

b) important accomplishments with deates for
each.

c¢). an interesting anecdote (sntuotion or story
from the person's life).

d) Anelysis (enplain why you think that this
person was signiﬂcant in Canadian history).

Evoluation: 1. | ‘|dentification of names in list - 9 mnrks
2. Organization into appropriate categories - S marks
3. [Written report - Parta) -3

b -3
¢ -3 20 marks
a -5 o ‘
English -3

Bibliography -3 | N
~Total 30 marks



LIST ONE

1. Elizabeth Goudie (1902 - )
2. AmordeCosmos (1825 - 1897)
3. Benjamin Bowring - (1778 - 1846)
4. fArthur Meighen (1874 - 1960)
5. Norman Bethune (1890 - 1939)
6. . Judy La Marsh (1924 - 1980)
7. William Stephenson (1896 - )
8. JamesF.Macleod (1836 - 1894)
g, Duff Pattullio (1873 - 1956)
10.

Maurice Duplessis (1890 - 1959)

" SWRJECT HERBINGS T8 BE CONSIBERED FOR SE
SF THE ASSIGNMENT:

Names of the personalities, for euample sounlz ElIZlIBETII
CANRDA - BIOGRAPHY

- CANRDA - BIOGRAPHY - IIICTIONIIIIIES

CANADA - BIOGRAPHY - PIIIITIIIIITS

CANADR - HISTORY ’

BRITISH COLUMBIA - BIOGRAPHY

BRITISH COLUMBIA - HISTORY |

BRITISH COLUMBIA - HISTORY - PICTORIAL WORKS

SECTION 3 OF ™E ISSIGNﬁENT.
480 - 600 werd roporl Gn ene porulolitg.
SII.IEI:I l[lllNGS' '

Name of the personality, for‘éudmple: CoSMO0S, AMOR DE

Place & Period of history when he/she made their contribution. |
For enample: BRITSH COLUMBIA - HISTORY - 1821 - 1918

Area in which the contribution was made.
For enample: . TRANSPORTATION - HISTORY
POLITICIANS - CANADR - BIOGRAPHY



FAMOUS CANRDIAN R— STUBENT'S NAME

TIME PERIOD | | CATEGORY

SIGNIFICANT CLAIM TO FAME

+* NOTE: Several of these slips are printed on 1 sheet of paper.**

THE FSLLOWING LISTS II.E,P'IEPIIEl IN THE SBME FORMAT &S LIST
BNE, I5ITH TRE NAMES OF THE PERSONALITIES CRANGED T8 SAMPLES

- FREM THE SPECIFIC LIST.

LEST TDS

Sir Sam Hughes

C. N. Woodward

R. B. Bennett
teorge Stephen
Mary Pickford

Big Bear

ivilliam Aberhart
Grant McConachie
Roland Michener
0. Tom Berger

SePNPHARNNE

LASY THRFE

Wop May
Susanna Moodie
Jack Deighton
Karen Kain

Col. Richard Clement Moody
Harry Jerome
Charles E. Saunders
Captain E. Stamp
Dawvid Suzuki
Goldwin Smith

PRI NNHAEANE

(1853 - 1921)
(1852 - 1937)
(1870 - 1947)

(1829 - 1921)

(1893 - 1979)
( 2 -1888)
(1878 - 1943)
(1909 - 1965)
(1900 - )

(1933~ )

- (1899 - 1952)
- (1803 - 1885),

(circa 1860's)
(1951 - . )
(1813 - 1887)
(1940 - 1982)
(1867 - 1937)

(1814 - 1872)

(1936 - )

| (1823 - 1910)
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LEST FEBR == |
Marie finne Gaboury
Richard McBride
David Spencer
Robert Stanfield
A. Samuel McLaughlin
C. D. Howe

- Percy Williams
John Howard Sissons
H. B. MacMillan
Chariotte Whitton. .

SPUN=

—e®msNe;

LOSY FRDE

-§ir Clifton Sifton
Matthew Begbie
findrew Onderdonk
Emily Howard Stowe
6rey Owl

Jd. §. Woodsworth
Jean Lesage ,
Generai A. 6. L. McNaughton
Jules Leger

Tommy Burns

Ll ol

S9N O

LISY SIN

Georges Etienne Cartier
. Al. C. Bennett
Timothy Eaton

Lord Frederick Stanley
flexander Graham Bell
Crowfoot

Foster Hewitt
Margaret (Ma) Murray
Sir Sanford Fleming
Tommy Douglas

el

s eRENEG

LIST SEDEN )

1. Sir John Thompson
2. John Oliver ‘

3. Frances Rattenbury
4. Emily Murphy '

(1782 - 1878)
(1870 - 1917)
(1837 - 1920)
(1914- )
(1821 - 1972)
(1886 - 1960)
(1908 - 1982)
(1892 - 1969)
(1885 - 1976)

. (1896 - 1975)

(1861 - 1929)
(1819 - 1894)

- (1848 - 1905)

(1831 - 1903)
(1888 - 1938)
(1874 - 1942)
(1912 - 1980)
(1887 - 1966)
- (1913 - 1980)
(1881 - 1955)

(1814 - 1873)

(1900 - 1979)
(1834-1907)
(1819 - 1894)
(1847 - 1922)
(7 -1890)
(1904 - 1981)
(c1895 -1982)
(1827 - 1915)
(1%04- )

(1844 - 1894)

(1856 - 1927)

(1867 - 1935)

(1868 - 1933)



George Brown

Sir Wilfred 6renfell
Donold Smith

tEarl of Minto

K. C. lrving

0. Ned Hanlon

SeSsNB

LOST EIGHY

Sir Mackenzie Bowell
Edward Beatty
Major A. B. Rogers
Nellie McClung
Harold Winch

Sir Arthur W. Currie
Lester Patrick

Sir Samuel B. Cuneard
Tom Thomson
Vincent Massey

HHN =

— i

LOST NENE

Joseph Howe
Duff Pattullo
Emily Carr

tari 6rey

Cyclone Taylor
Poundmaker
Billy Barker
Wiiliam Van Horne
Frederick Banting
Joey Smellwood

SEeSENPABANNF

LIST TEN

Sir John Abbott
Robert Dunsmuir
Sam Steele

fignes MacPhail
Grace Macinnes
Charlie Conacher
Daniel Massey
Lord Byng of Vimy
Ernest Thompson Seton
Charles Woodward

SN BBNF
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(1818 - 1880)
(1865 - 1940)
(1820 - 1914)
(1845 - 1914)
(1899- )

{1855 - 1908)

(1823 - 1917)
(1877 - 1943)
(1829 - 1889)
(1873 - 1951)
(190?7- )
(1875 - 1933)
(1883 - 1960)
(1787 - 1865)
(1877 - 1917)
(1887 - 1967)

(1804 - 1873)
(1873 - 1956)
(1871 - 1945)
(1851 - 1917)
(1883 - 1979)
(1826 - 1886)
( 2 -1894)
(1843 - 1915)
(1891 - 1941)
(19900 - )

(1821 - 1893)
(1825 - 1889)
(1849 - 1919)
(1890 - 1954)
(c1900 - )
(1909 - 1967)
(1850 - 1926)
(1862 - 1935)
(1860 - 1946)
(1852 - 1937)
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LISY ELEBEN "
Sir Charles Tupper (1855 - 1927)

i.

2.  Sir f. Irving (1823 - 1913)
3. Cardinal Paul-Emile Leger (1904 - )
4. Daniel Massey , (1850 - 1926)
5. John Carnell Crosbie (1931 - )
6. Frank Fredericksen (1895 - 1979)
7. LordT. 6. Shaughnessey (1853 - 1923)
8. Billy Bishop ‘ (1894 - 1956)
9. Georges Danier 7 (1888 - 1967)
10. Henri Bourassa ’ - (1868 - 1952)
LIST TIDELDE '

1. Martha Louise Black (1866 - 1957)
2. SirJohn Abbott - (1821 - 1893)
3. Jack Shadbolt ‘ (1909 - )
4. Gilles Dignesult (1928 - )
5.  Sir Chorles Bagot ~ - (1781 - 1843)
6. James Bertram Collip (1892 - 1965)
7. Henry Duncan Graham Crerar (1888 - 1965)
8. Kenneth William Neatby (1900 - 1958)
9. Frederick Philip 6rove - (1879 - 1948)
10.

Kananginak Pootoogook (1935 - )
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TERCHER-LIBRRRIAN: Yoskyl Webb

TERCHER: Peter Arnet

SCHOOL: Sutheriand Secondary School, $.D. # 44 (North Vancouver)

UNIT BACKGROBUND

A major long-term essay is chosen from a wide variety of
geographical subjects. The general goals are to have students
research material for the essay; to review retrieval or information

techniques, to ensure magimum use of library facllltles ; and to

review note-taking and writing techniques.

PROCESS BF PLANNING

Initisation

This unit is teacher initiated, but reflects a standardized
procedure used in the school. Steps in this written procedure
are listed under B 4., 8 5., and B.

8bhjectives
The student will:

have a positive enperience accessing materials by using
subject headings in the card catalogue.

use the overview aspect of senior encyclopedias.

become familiar with the pamphilet file and its limitations.
increase awareness of the special reference collection.

be able to access information in Canadian News Facts.

use the Canadian Periodical Inden to access magazine
articles in both hard copy and microfiche format.

locate and utilize audio-visual materials.

prepare a thesis statement.

utilize note-taking methods effectively.

use a standard format to record footnotes and blbllographlc
citations.

Sctivities
See listing under ctual Umit.
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Preparation & Teeching Responsibiiities

Timeline for Teacher & Teacher-Libravien

a) The Social Studies teacher decides to assign a major long-
term essay on a wide variety of geographicel subjects.

b) The teacher and teacher-iibrarian meet to plan the approach,
time allocation, subject choice, and the method of reviewing
information retrieval techniques with students.

c) The teacher-librarian reviews library materiais and develops
preliminary list of subjects based on awvailability of
material and curriculum parameters.

d) The teacher and teacher-librarian review the suggested list
of subjects; the teacher adds and deletes topics.

e) The teacher and teacher-librarian select skilis to be stressed,
eg. access to subject headings in the card catalogue,
note-taking, etc. Hesponsibilities for marking and mark
distribution are determined. Ability levels of students are
identified.

f) The teacher and teacher-librarian set up a timeline of
activities involving individvals, small groups and the whole
class. Teacher-librarian time is booked.

g) The teacher-librarian and aide prepare a worksheet for
‘students which is randomly coded to orgaenize students into
‘groups.

h) The teacher introduces the asmgnment worksheet in the
class; the teacher-librarian introduces the activities in the
library resource centre. |

i) The students work with the teacher-librarian in the library

resource centre on information retrieval techniques; the
teacher works with the students in class on writing
techniques.

J) Students are periodically scheduled into the Ilbrnrg to renew
borrowed materials and to discuss the progress of their
essay. At this time the teacher-librarian checks students’
bibliographic references, and works with individual students
on retrieval of specific mformatlon, while the teacher works
on course content. '

Evaluatior of Stndgnt Achievement
Time line (continued from B 4.)

k) On completion of the assignment, the. teacher marks the
essay; the teacher-librarian evaluates the bibliography and
use of footnotes and gives the marks to the teacher. .
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ACTEAL BNIT

Student worksheets, a list of toplcs, ond a Ilst of suh ject headings
related to the topics are included after the description of this unit.

Not included are an evalisation sheet, an extensive six page student.
guide for the preparation of bibliographies and footnotes and a
worksheet iphere students list any sources which they consulted
outside the school; for esample, the District Resource Centre or a
company like BC Hydre. The outline of the unit is as follows:

Period One: |
a) .- The teacher introduces the assignment and hands out the -
worksheets in class. The following is dlscussed
= type of assignment,
- " approximate length, -
- date due - amount of scheduled class and library time

sllotted, and ameunt of students’ own time that will be
necessary.

- expectations for the amount of research, use of materials,
standard of work, evaluation, inclusion of thesis statement,
maps, diagrams, graphs, footnotes, and bibliography. '

b) ' The teocher-llbronon re-mtroduces students to the Ilbrary and
discusses: '
'~ enpectations for the assignment,
' - library materials; card catalogue, encyclopedias, pamphlet
file and special references, mcludlng atiases, yearbooks and
olmonocs, ond handbooks ~

Period Twe: The class is dlmded mto two groups.
In the classroom, the teacher reviews formulation of the theﬂs
statement and note-taking with 6roup 1. '
In the library resource centre, the teacher-librerian shows Group 2
the location of Canadian News Facts and Facts on File;
‘then uses photocopied pages and overhead transparencies
te expiain their methods of access.
The same method is used te review access to Canadian
' Periodical index and Readers' Guide to Periodical Literature.

Perieod Three: Group 1 changes location and activity with 6roup 2.

Period fasr:  The whole class oegins work on the assignment in
the library. The teecher and teacher-librarian assist
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students with the worksheet. The teacher approues,
marks and retums the topu: and the thesis statement

egeg Fwe. nfter two meeks, the whole class is scheduled mto »

?llbrarg irenew- . materials, to confer with  the

‘ -teacher—llhranan on retrieval of information, footnotes and

.blbllographg, ‘and “ with the teacher on content. . The -
preliminary bibliography is handed in for morkmg hy the
teacher-librarian and returned.

Repeat Peried Fine until-the assignment is due. - Half blocks onlyf

may be scheduied to renew materials, and to confer, as

senior students eare exnpected to complete work on

assignment in own time. The teacher-librarian is, of course,
* available to help individuals during regular library hours.

EDRLUATION AND REBESIEN BF THE UNIT -

- Timeline (continsed from B 5.)

1) The teacher and teacher-librarian meet to review process, to

. . consider.growth made by students in planned skills, and to -

suggest improvements to cooperatively planned unit.

m) The teacher-librarian develops a list of subject headings of

- materials used, and notes eitraneous sources consuited, and
files these with the worksheet for future reference.

| n) The teacher and teacher-librarian indicate the success of the

unit to other staff members in the department and to the
principal. The teacher-librarian is prepared to revise the -
unit to meet the needs of other teachers. -

There is also a Guidelines for Review sheet which asks:

1.
2.
3.

4.
2.

© ~ o

Were resources adequate, good, excellent?

Was sufficient time allowed for search and retrieval?

Were students able to demonstrate retneual skills within the
content of their own topic? -

. Were any topics inadequately covered?

Illere~s_tuden,tsr ‘who were experiencing difficulty, adequately
assisted? /

. _ Should any topics be added to the list?

WWhat weaknesses in student retrieval skilis were obserued"

- What weaknesses in writing techniques were observed?
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GEOGRAPHY 12 - ESSAY ASSIGNMENT
STUDENT WORKSHEET
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Preliminary éibliography

Essay Assignment
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GEOGRAPHY 12 - ESSAY ASSIGNMENT

TOPICS

Acid rain
Energy - resource types and world demand
Agricultural land use and urbanization
Man's misuse of the land
Natural disasters
Man-made disasters
Polar resources (North or South)
Resources of. the sea . .
Demand for water in the 21st century
Wilderness as a resource
Environmental hazards of nuclear energy
"Canada's transportation patterns =
World distributionof primary resources
“(water, forest, minerals)
The effect of climate on man's settlement
- patterns (in Canada, in world) =~ =
Frontiers beyond the land (ocean bed,
N outer space). Is it environmentally valid to exploit?
~ Pollution control in the Fraser Valley
" Waste disposalof a large metropolis --
Vancouver, New York, Toronto
0il and gas industry in Canada
World hunger _
Natural resources of British Columbia
Aquaculture in British Columbia
Population-distribution in Canada
World significance of Greenhouse Effect
Climatic patterns in British Columbia
Prospects for the B.C. forest indystry
Energy in .British Columbia C e e
Diversity of glacial or volcanic landforms
| in British Columbia
| Desertification and man
Patterns of world climate and vegetation
The tropical world .

ey ma— s

Topic of your own choice, approved by teacher
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GEOGRAPHY 12 - ESSAY ASSIGNMENT
STUDENT WORKSHEET
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TOPIC

].

CARD CATALOGUE:
(a) underline key words in your topic

(b) 1list below two or three appropriate subject headings to look
up in the card catalogue

(1 (2) (3)

(c) check card catalogue under SUBJECT headings and note full call
number of books. Locate two or three books you could use as a major
source of information. Assess usefulness of books (up-to-date;
reading level)

(n

call no. author title
(2)
(3)

ENCYCLOPEDIAS:

Obtain an overview of your topic from a senior encyclopedia:

Encyclopedia Americana

guide word looked up edition

Collier's Encyclopedia

Encyclopedia Britannica

Check the PAMPHLET FILE card catalogue by subject heading and note subject
heading and Dewey Decimal number below.

(1) (2) (3)
REFERENCE:

Check special subject reference books in the Reference section, and note
bibliographic reference below. Use Statesman's Yearbook to obtain up-to-date
statistics on population, production, resources etc.

(1) Paxton, John (ed) STATESMAN'S YEARBOOK
author title

pub. company copyright date
(2)
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GEOGRAPHY 12 ~ ESSAY ASSIGNMENT
STUDENT WORKSHEET

CANADIAN NEWS FACTS:

Check Canadian News Facts (or Facts on File if topic is international)
under relevant subject headings in index,

(1)

subject page no. date

(2)

MAGAZ INES:

Check your subject heading in CANADIAN PERIODICAL INDEX (or READERS'
GUIDE TO PERIODICAL LITERATURE it topic is international) and locate
at least two magazine articles on your topic.

(m

name of magazine vol. no. page date

(2)

AUDIO-VISUAL:

Check audio-visual material in card catalogue and in District Resource
Centre catalogue,

(1)

title call no,

(2)

Prepare a THES!S STATEMENT and obtain teacher approval.

Make NOTES according to method outlined by teacher and teacher-librarian.
Check reference sheet on FOOTNOTES. -

Check reference sheet on BIBLIOGRAPHY.
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GEOGRAPHY 12 - ESSAY ASSIGNMENT
SUBJECT HEADINGS

\\1‘//

- -_4‘/
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Acid rain
ACID RAIN; POLLUTION; AIR - POLLUTION; WATER - POLLUTION;
INDUSTRIAL WASTES

Energy - resource types and world demand
ENERGY CONSUMPTION; ENERGY CONSERVATION; ENERGY RESOURCES;
ELECTRIC POWER; FUEL; RENEWABLE ENERGY RESOURCES

Agricultural land use and urbanization
LAND USE; AGRICULTURE

Man's misuse of the land
SOIL EROSION; MAN - INFLUENCE ON ENVIRONMENT

Natural disasters
NATURAL DISASTERS: names of particular disasters

Man-made disasters
MAN - INFLUENCE ON ENVIRONMENT

Polar resources
ARCTIC REGIONS; POLAR REGIONS; OIL WELL DRILLING; SUBMARINE

Resources of the sea
MARINE RESOURCES; AQUACULTURE; MARINE MINERAL RESOQURCES; FISHERIES

Demand for water in the 21st century
WATER SUPPLY; WATER CONSERVATION; WATER POWER; WATER RESOURCES
DEVELOPMENT

Wilderness as a resource
WILDERNESS AREAS; WILDLIFE CONSERVATION; PARKS - CANADA

Environmental hazards of nuclear energy
NUCLEAR POWER; NUCLEAR POWER PLANTS - ENVIRONMENTAL ASPECTS;
RADIOACTIVE POLLUTION

Canada's transportation patterns
TRANSPORTAT ION; RAILROADS - CANADA; ROADS - CANADA

World distribution of primary resources
NATURAL RESOURCES; GEOGRAPHY, COMMERCIAL

The effect of climate on man's settlement patterns
CLIMATE; MAN - INFLUENCE ON ENVIRONMENT

Frontiers beyond the land
OCEAN BOTTOM; MARINE MINERAL RESOURCES; OUTER SPACE

Pollution control in the Fraser Valley
BRITISH COLUMBIA; POLLUTION
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GEOGRAPHY 12 - ESSAY ASSIGNMENT
SUBJECT HEADINGS

Waste disposal of a large metropolis
REFUSE AND REFUSE DISPOSAL; RECYCLING (WASTE, ETC.)

0il and gas industry in Canada
PETROLEUM - CANADA; PETROLEUM INDUSTRY AND TRADE; GAS - NATURAL

Werld hunger
FOOD SUPPLY; FAMINES

Natural Resources of British Columbia
NATURAL RESOURCES - BRITISH COLUMBIA; BRITISH COLUMBIA -
ECONOMIC CONDITIONS

Aquaculture in British Columbia
AQUACULTURE; BRITISH COLUMBIA - ECONOMIC CONDITiONS

Population distribution in Canada
CANADA - POPULATION

World significance of Greenhouse Effect
GREENHOUSE EFFECT; CLIMATE

Climatic patterns in British Columbia
BRITISH COLUMBIA - CLIMATE

Prospects for the B.C. forest industry
FORESTS AND FORESTRY - BRITISH COLUMBIA

Energy in British Columbia
BRITISH COLUMBIA - ECONOMIC CONDITIONS; ENERGY RESOURCES

Diversity in glacial or volcanic landforms in British Columbia
PHYSICAL GEOGRAPHY - BRITISH COLUMBIA

Desertification and man
DESERTS; MAN - INFLUENCE ON ENV1i{RONMENT

Patterns in world climate and vegetation
CLIMATE; BIOGEOGRAPHY

The tropical world
TROPICS; AGRICULTURE - TROPICS

Also, books on world geography
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CSLR REPORT:

THE QUALIFICATIONS FOR SCNOOL LIBRARIANS®

Reprinted with the permission of:

‘ The Canadian Library Assaciation,
The Canadian School Library Association,
and Ken Haycock, Committee Convenor.

This document is reprinted in its entirety because of its
importance in defining the educational role of teacher-
librarians. Several years have passed since its publication,
consequently teacher-librarians who are new to the
profession may not be aware of its existence. It provides
a professional focus for teacher-librarians, and is not
intended to be prescriptive but to provide goals towards
which individuals may work.

L

First published In the Fall 1979 issue of Moccasin Telegraph, and
later as part of the 1983 CSLA report, Education for School Librarian-
ship in _Caneda '
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THE QUALIFICATIONS FOR SCHOOL LIBRARIANS

Committee Members

Ken Haycock,  Coordinator of Library Servnces
Vancouver School Board, Convener

Elizabeth Austrom, Teacher- berarlan Klllarney
Secondary School

Dave  Boettcher, Teacher-Librarian, Waverley
Elementary School

Background

At the Annual General Meeting of the Canadian
Library Association in- Edmonton in June, 1978 a
motion was passcd to. ‘thi effect that the CSLA
define a “qualified school librarian.” Subsequently,
a Vancouver committce was -established to report
to the Executive Council of the Association. At the
Executive Meeting of. CSLA on June 18 19/9 n
Ottawa, motions were-passed to acupt the report
and facilitate 1ts publlCJtlon

This document is based on material originally pre-
pared by the Vancouver Chapter of the Briush
Columbia School Librarians’ Association and works
listed in the selected bibliography. Since the Com-
mittee was local in composition, a ‘‘reactor panel”
of lecaders in the ficld in Canada was invited to
review the first draft of the document. As a result,
150 elementary and sccondary school librarians,
library educators and district coordinators/super-

visors contributed extensive 5uggestlon> whxch lcad.

to substantial revisions:
Introduction

During the past two decades, our schools have been
struggling to adapt to the changing needs of society.

Stan Copland, Head of English, Churchill Second-
ary School

Gerry Gibb, Teacher-Librarian, Kitsilano Secondary
Sch‘ool

Debbie Porteous, Teacher-Librarian, Strathcona
Elementary School

What has emerged is an institution which focuses
on the development of individuals who are prepared

" to think rationally and logically for themselves and

to assume responsibilities. To develop students of
this type has meant that schools have had to
cmphasxze learner-oriented ‘methods such as guided
discovery and inquiry as wcll as traditional teacher-
orlentcd methods.

This broadening .of cduc:monal methodology has
had a great impact on school libraries. Many school
librarians have been leaders in understanding and
focusing on the expanding varicty of teaching
approaches and student experiences which the
changing needs of society require. It is fact, how-
ever, that the inclusion of inquiry, individualization
and independent study programs has placed many
additional demands on the library and on the li-
brarian. The need today is for the learning resource
teacher to be a highly skilled teacher, able to
function on the school team as a professional with
competencies from teacher education and clas

room experience as well as competencies fror
school librarianship and media services. Similarly,
the librarv has moved from being 2 subject and
merely a place to aserviceand a concept, alearning
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resource centre. for teachers and students. We
~attempt to identify those competencies which are
essential "to the success of a learning resource
teacher. In each case competencies are listed and
"have been developed and defined through multiple
indicators of quahtv

Expectatlons for learmng resource teachers are
very high. It'is expected that a learning resource
teacher will be in the forefront of ‘curriciilum and
professional development services, will be famlhar
with the full range of instructional strategies and
“learning styles will ‘be able to organize time,
personnel and’ matenals to maximize utilization of
each and 'will be active in professional concerns
within the school and the district..

For the learning resource teacher to achieve these
expectations, adequate support staff is essential to
free the professional from clerical and technical
tasks. School districts must recognize this need if
the potential of the learning resource teacher and
resource centre is to be reahzed.

It should be noted that successful completion of
formal course work will not guarantee success as a
learning resource teacher.  Personality factors,
interpersonal relations skills, creativity, flexibility,
professional commitment, and willingness to partici-
pate in continuing education, should be major
factors in evaluating a learning resource teacher.

Recent advances in education make it essential that
the learnmg resource tcacher demonstrates the
competencies outlined if .the resource centre is to
offer an educational service which is_vital to the
school’s instructional program.

Areas of Competence

Although lcarning "resource teachers have com-
petence in the areas listed, services are offered on
the basis of the school program and the availability
of personnel, matenals and facilities. Priorities ‘are
determined by the individual school since not all
services will be offered in every school or to the
same extent in all schools. Diffcrent approaches to
evaluation are available to administrators, school
staffs and learning resource teachers and several
of these are outlined in the Winter, 1974 issue
(Volume 17, Number 2) of Moccasin Telegraph.

1. - Competency: Admmlstratlon of the Learning

Resource Program

“Administration -includes the ability to manage re-
“'source centre programs, services and staff in order

that ‘these services may conmbute to the stated

' educatlonal goals of thc school.

'I'ndicators-of Competence:

The learning resource teacher is able to:

""1) Establish, rapport with school staff, students

_ and community.

2) Establish short and long range goals in terms

. of district guxdehnes and school objectives. -

3) Select, supervise and plan for the effective use
‘of resource centre professional and support
staff. _

4) Recruit, select, train and motivate adult and
student volunteers. ‘ -

~5) Invite and accept suggestions from teaching
staff about the services the program provides.

'6) Develop resource centre facilities to support
the objectives of the instructional program.

7) Plan for éfficient use of space and equipment
and for appropriate security for learning re-

‘ sources.

~ 8) Plan and manage a flexible budget which re-

' flects the instructional program.

9) Organizeand develop staff, collections, budget,
 facilities and services to achieve objectives.

10) Maintain an inventory of materials and equip-
ment. ‘

11) Prepare oral and written reports on the re-

. source centre program.

12) Provide an environment conducive to leammg

13) Apply technological advances such as auto-
mation to resource ccntre services.

14) Involve school staff in the evaluation of the
effectiveness of resource centre program in
terms of district guidelines and school objec-
tives.

2. Competency: Selection of Learning Resources
The' selection of learning resources includes the
ability to-apply basic principles of evaluating learn-
"ing resources for the purpose of developing a collec-
tion which will support the instructional program
in the school.

Indicators of Competence: :
The learning resource teacher is able to:

1) Develop and implement criteria for the cvalu-
ation and selection of a wide range of re-
sources.
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Develop policies and procedures for the selec-
. tion of learning resources which meet curricu-
lar, informational and recr_eation'.al needs.
3) Build a collection of bibliographic and evalu-
ative sources to'provide current information
. about learning resources and équipment.
4) Organize teacher involvement in the preview,
evaluation and selection of learning resources.
5) Develop extensive ‘‘consideration for pur-
chase” files of book and nonbook media.

3. Competency: Acquisition, Organization and
~ Circulation of Learning Resources

The acquisition, organization and circulation of
learning resources includes the professional tasks of
classifying and cataloguing information and of
‘organizing circulation procedures and the super-
vision of cfficient and systematic technical and
) clencal SUpport services.

Indicators of Competence:
The learning resource teacher performs, organizes
systems and,or deploys trained assistants to:

1) Implement procedures for ordering, receiving

*and processing léarning resources.

'2) Classify and catalogue learning resources as
necessary and according to accepted standards.

3) Maintain an accurate catalogue accordmg to
established rules.

4) Develop an_cfficient system for lending, re-
newing, rescr\mg and’ recallmg needed lcarn-
ing resources and equipment.

5) Route curriculum resources and professxonal

 materials.

6) Establish procedures for, and encourage the
use of, interlibrary loans.

7) Select commercial cataloguing services appro-
priate to school needs.

4. Competency: Reading, Listening and Viewing
Guidance

Guidance in reading, listening and chmg includes
the ability to assess student needs and interests and
to prowde resources which satisfy a given situation.
Through this guidance students develop attitudes,
appreciations and skills that motivate and snmulatc
the improved sclection of appropriate learning re-
sources.

Indicators of Competence:
The learning resource teacher is able to:

1) Work with individuals and groups of students
to provide direction, improve selectxon and
develop critical thmkmg

2) Provide guidance for students and teachers
during the school day and before and after

~ school.

3) Share with students and teachers the joy of

"~ reading.

4) Promote appreciation aad interest in the use
of learning resources by giving book/media
talks.

5) Develop storytelling, storyreading and other
resource-centered programs for language de-
velopment.

6) Assist students and teachers in the effective

~ use of media.

.7) Recommend to teachers learning resources in

various formats which may assist in the accom-
plishment of specific learning objectives.

8) Advise teachers of medium appropriateness
for particular instructional purposes. |

5. Competency: Design and Production of Learn-
ing Resources

The design and production of learning resources
include the ability to plan, design and produce
materials for a specific instructional purpose, such
as to improve communication effectiveness skills,
where appropriate commercial nutcrlals are not
available. :

Indicasors of Competence:
The learmng resource tcacher is able to:

1) Advise students and teachers in media design
‘and production through instruction and in-
service programs. :

2) Supervise the production of materialssinch as
cassettes, slides, transparencies, talking books,
video and slide/tape presentations.

3) Assist in the evaluation of media produced.

6. Competency: [nformatio_n ‘and ' Reference
© Services :
Information services include the ability to use refer-
ence materials in seeking answers to questions. The
learning resource teacher also acts as a liaison be-
tween the resource centre/school and outside
agencies for information services and resources.

Indicators of Competence:
The learmng resource teacher is able to:’

1) Answer, or obtain answers to, questions from
teachers and students.

2) Provide guidance to teachers and students on
-locating information.
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3) Develop a working relationship with public li-

* braries, specialized libraries, -other' resource

centres, ‘community ;' organizations, resoufce
people and, dlstrlct fesource services.

4) Locate specific information and resources
found outside the school.

5) Participate_in cooperative and coordirated, .

projects within the, district which involve the
sharing’ of ideas, expcncnccs and learmng
- resources.. . C

A

7. Competency: Promotion of the Effectlve Use

* of Learning Resources and Services
The ‘promotion of the effective use of learning re-
sources and services includes the ability to alert
wusers to the full range of available resources.

Indicators of Competence:
The learning resource teacher is able to:

1) . Communicate effectwely with teachers and
" administrators.

2) Develop an informational and public relanons
program for staff, students and the com-
munity.

3) Capitalize on themes through special pro-
motions and media celebrations.

4) Develop bulletin boards, displays, and other
publicity materials.

8. Competency: Cooperative Program Planning
and Teaching

Cooperative program planning and teaching mclude

the ability to participate as a teaching partner in

the accomplishment of identified learning objectives -

through a knowledge of rccommended resources
and appropriate teaching/learning strategies.

Indicators of Competence:
The learning resource teacher is able to:

1) Develop cooperatively with teachers a sequen-
tial list of media, research and study skills for
cross-grade and cross-subject implementation.

2) Plan and develop units of work with teachers
from the setting of objectives to evaluation.

3) Integrate media, research and study skills with
classroom instruction for independent and
continued learning.

4) Pre-plan with teachers and teach skills inte-
grated with classroom instruction to large and
small groups and individuals.

5) Integrate the planned-use of learnmg rcsourccs'::

with the educational program.:
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6) Provide leadership to develop programs which
- integrate the promotion of reading with the
total school program and with individual
teacher programs.

7) Initiate ‘specific. teaching: units to encourage

r’theiacquisition of skills and the effective use
:“of learning resources.

8) ‘Provide curriculum-related book and nonbook
: media talks and celebrations:. :

9) 'Compile bibliographies, resource lists and book

-:»and nonbook-media lists as needed. ... ;.

9. Competency: Professionalism and Leadership
Professionalism and leadership include the ability
to develop and promote the use of the human and
material resources of the school resource:-centre
and its facilities through cooperatlve professmnal
activities. :

Indicators of Competence:
The learning resource teacher is able to:

1) Develop a strong team approach with other
teachers.

2) Lead in=service education programs:on the
effective "use .of the resource centre: criteria
for selection of materials; designing resource-

. based units of study; using audio-visual equip-
ment; promoting voluntary reading; media,
research and study skill development; co-
operative teaching; community. resources.

3) Share techniques and strategies for using
learning resources.

4) Involve students and staff in establishing learn-

- ing resources policy and service guidelines.

5):-Plan strategies for developing, presenting and

.securing support for learning resource services.

6) Serve on local and district curriculum com-
mittees. :

7) Keep abreast of current developmcnts in
school librarianship, library and information
science, media services and related fields.

8) Participate in the school’s educational pro-
gram by serving on advisory groups and com-
mittees and working with the student extra-
curricular program.

9) - Take advantage of opportunities for continu-
ing education and professional development.
10) Apply specific research findings and the prin-
ciples of research to the development and
improvement of resource centre services.
11) Maintain membership and participate in pro-
fessional education and library associations at
the local, provincial and national levels.



Guiding Prir'xciples' for Education for - School
Librarianship - .

Although there is little consistency in provincial
requirements for learning .resource -teachers, the
Canadian School Library Association believes that
programs .for the education of learning resource
teachers should reflect the areas of competence
outlined. Further, the following basic principles
should form the foundation for formal education
programs:

*' a valid teaching certificate and successful class-
room teaching experience should be required
of all candidates prior to entry

programs ‘should be offered at the post-
baccalaureate and/or graduate levels only

courses ‘should reflect the general framework
of teaching and learning in elementary and
-secondary schools

programs should reflect an integrated approach-
o “library” and *“‘audio-visual” services

. programs should be a minimum of one aca-
demic vear or equivalent

access to programs should be improved through
part-time and summer session study and con-
tinuing education opportunities

New ‘md revised programs for thc education of
learning resource teachers should be based on re-
quired competencies. These programs and provin-
cial requirements should be developed as soon as
possible by agencies involved in education for
school llbrarlanshlp in consultation with the appro-
priate professional associations.
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APPENDIH B

CASE STUDIES FOR PROBLEM SOLDING .

Case studies are effectively used in workshop situations to ‘anaiyze a
proeblem, to determine practica! solutions and to provide an opportunity
to compare approaches end problem solving strategies. The following
case studies, which are based on the enperiences of several
teacher-librarians, represent incidents relating to cooperative planning
and team teaching. The principles presented in this publication will
provide a perspective which frames @ positive exemination of each
situatien.

These guidalines for Derkskep leaders comseEre successixl
discussions:

2.

£Estoblish time Jimils for the discussions based on
avaliable time. This wili vary according to the individual sessions
In question.

Form smell groupscomposed of not more then 6 peopie.

Selec? @ discussion lesder end e recorder for eech small
group. The leader ensures that the eclivity generates positive
solutions by not accepting negative comments.

distridute case studles to each smell group. Each group leader
shouid have & copy of the case study to be discussed.

Use eliber of these approsches.

* Each smali group has the same case studies. This method
prevides an opportunity to compere solutions.

* Each small group hes different case studies, aliowing more
gituations to be discussed in the same amount of time. When
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solutions are reported back, it is possible to elicit comments and
reactions from the whole group.

6. lirect each jfayp ta: |

* ldentify the central problem(s).
*

- Brainstorm soliutions based both on personal experience and
upon information presented in Fuel For Change

?. HNeve group retardérs report bock to the other parﬂ'cipa-nt's,‘
summarizing the incident and sharing the group's solutions.

8. N0s the werkshop leader, Aighlight thase selulions which

reflect ihe philesophical wviewpoint smﬂmed n this
pnyrormn. : :
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CASE BY # 1:

. . Bill Deniels is a reserved, well-organized man who has a
reputation as a very effective English teacher. This year, for the first
time, he has brought his grade 10 class into the library resource centre
for a cooperatively planned research project. Instruction was shared by
“Biil and the teacher-librarian, Ms Murphy, although she did most of the
.preparation and approximately 60% of the in-library instruction in
research skills.  Mr. Daniels did do an entensive introduction in the
classroom so Ms Murphy was happy to carry more of the load in the
library resource centre. {instruction was kept as brief as possible so
that the bulk of the four hours in the library resource centre could be
utilized by  students to locate materials and extract - pertinent
information for their debate topics. The unit went extremely well. The
students were interested and prepared exncelient presentations while Ms
Murphy was impressed with their growth in mastery of ‘process skills.
Bill Danieis enpressed emphatically his view that the assignment had
been of great benefit to his students but said he doubted that he wouid
ever use the assignment again, or indeed, eny similar assignment. When
pressed for a reason he told Ms Murphy that he had been bored. He said,

"1 went into teaching because it gave me a chance to enpress myseif. |
can be ali the characters in a novel. 1 can control the attention of @
‘entire greup of people and it's an exciting feelingl® Ms Murphy did not
know how to go about getting him to chenge his mind.
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CASE STERY # 2:

One day after school Joan Hudsen, a grade 6 social studies
‘teacher, met with John Lee, the teacher-librarien, to plan a unit on *The
Oriental Cultural Realm® using a centres approach. They had met on twe
previous occasions end Joan feit thet a quick planmng session was
necessary to ensure that ail the centre materials {eg. job cards,
instruction cards, print and non-print Ilbrary rescurce materials) were
orgenized.. She eiso wanted to discuss evaluation of the unit as she
‘needed marks for report cards.

' Rfter John and Joan had wmpleted the ﬁnal orgamzatlon of
the cenires, Joan said, "John, I'm very pleased with the multi- resource
based activities that we have developed in this unit. With each of us
preparing three centres, you really have cut my work in half. - My
students are going to have fun: However, | am concerned about
evaluation of the students' work. In a previous unit | had the students
judge the quelity of their own work and self-evaluate. Then | evaluated
their work and conferenced with each student to compare' the results
and point out areas of weakness and strength John, what do you thmk"

Hom should we approach evaluation of these centres?”
' ‘Looking at his watch, John said, "Well, if you ‘want to start
this unit tomorrow | think we should forget about self-evaluation. The
kids just put down the mark they went anyiway. lllhg don't we S|mplg
evaluate students' work when they ere finished the centre? We did
decide to vse teacher checkpoints to ensure draft copies were proofread
by one of us, so | don't see any problems with evaluating the final copy
when the student has finished the centre. Maybe we should consider
time management and neatness as criteria. ¥Yes -- that should do it.”
Hesitantly, Joan agreed as she knew John was in a hurry and
she did want to start the umit the following day, but she still had
reservations about the evaluation.
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CASE STUDY # 3:

‘ Mrs. iWhelan and the teacher-librarian, Miss Frank, pianned
their first resource-based unit together on the topic of the Middle Rges.
Their plans were made well in advance so that additional materials could
be secured from other libraries and so thet they would have time to
metch lower abifity students with. appropriate materials. Goals and
objectives were well thought out and consideration was given to how
student achievement and unit effectiveness could be evaluated later.
They agreed that Miss Frank shouid give an introduction te some of the
special materiais during the first period that the students were in the
library, focusing on how to find information in the books by using tables
of contents, indexes, lists of illustrotions and key word strotegles

Miss Frank went to a greet deai of work in secunng materials
and in preparing the introductory lesson. She was very pleased with her
presentation. - When she finished the 20 minute introduction, she
returned to her technicel duties. Miss Frank feit she had provided the
students with a sound basis for a successfui epproach ts the materials. '

Mrs. ihelan enpected Miss Fronk te return and assist
individuel students with locating and extracting information for the
remeinder of the period. When Miss Frank did not return, Mrs. Whelan
felt annoyed, and then irete as the individual demands of eimost the
whoie class pressed upon her. When the bell sounded to end the period,
Mrs. ibhelon did not even bother te hewe the students return the
meteriais to the shelves or trolley end straighten up the ares, but
stormed out past Miss Frenk's desk saying, "ieli, that certeinly didn't
work out very well. This planning together you were so keen on doesn't
seem too effective!” :



- CASE STHRY # 4

Pat Johnson was a parent volunteer in the fibrary resource
centre. Being very eartistic, Pat has assisted Linda Brown, the
teacher-librarian, to design many job card and folders for the
cooperatively planned and team-taught activities which eccurred
regularly in the LRC. Pat was very impressed with the way in which
most students came and worked in the LRC and looked forward to her
grade 1 son, Joe, participating in a unit. She decided to approach Linda:
for information. She said, °Llinda, since it is the end of Jenuary i was
wondering when Joe's class would be starting @ project in the library.
I've noticed the other grade 1 class has almeost finished the unit on
communities. Will Joe's class begin semething soon?”

Linda thought to herself, "1 wish | knew!" but diplomaticaliy
said, "I've spoken to Joe's teacher, Mrs. Henry, and she feels it's
important to continue to bring her grade 1's end conduct her own book
exchange rather than embark upon & unit in the LRC. Howewer, | am
hoping thet we will develop a unit in the spring.” Less than satisfied,
Pat went back to her work. '

in the spring Joe and his class were still coming to the LRC
for class book exchanges. @t this time Linda was usualiy busy team-
teaching. To her frustration she was frequentiy interrupted by the noise
and confusion at the circulation desk. On one occasion Pat was also
there. After the class left Pat said to Linde, "Gee, I'm sorry Joe forgot
to return his book tecday. Unfortumately, he and the other kids wheo
forgot their books goi rambunctious after looking at books for 20
minutes. They had to sit cut while the others finished signing out their
books. | know Joe is not an angel, but | wonder about the use of his
time. | sure would jike him to have an opportunity to work at some of
those centres i've helped drew, and cut and color. Have you arranged a
time for the unit to begin?®

Linda reaily feit she could not make any comments but stated
that she would see about arrenging a unit in the near future. Pat nodded
and seid, "1 hope you don't think I'm overstepping my boundaries but
because | think so highly of the things that go on here, I'm going to ask
Mrs. Henry when Joe will get an opportunity to work at the centres in the
library.” |
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