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WHHT'S HHPPEhi 1 NHT . o . WHY CHlINHET 

Our world is changing at an incredible rate. Terms like 
"future shock' or 'information explosion' have become a part of our 
everyday language and life. 

Between 6,000 and 7,000 scientific articles are written each 
day. Scientific and technical information now increases 13%, 
which means it doubles every 5.5 years. But the new rate 
will soon jump to perhaps 40% per year because of new, 
more powerful information systems and an increasing pop-
ulation of scientists. That means that data will double euery 
twenty months. 1 

In the present world of accelerating change, global inter-
action, shifts in values and aspirations and cultural diversity, 
citizens are becoming more aware of their own potential and 
needs for self-actualization. 2 

Information, it is said, is eiiploding all around us. The 
literature tells us that information is being generated at 
eHponentiai rates. The estimated numbers of actual pages 
and documents produced is so large as to be almost mean-
ingless -- 30 billion new documents are produced each 
year in the U.S. alone; 12 reading years (calculated on 13-
hour days) would be required to cover but one-tenth of 
one percent of the available information on any given 
field of science or technology.... The focus must be not only 
on the finding of information but also on the appropriate 
selection and utilization of that information. 3 

  

•  

i  

. 

I 



 

Future lining literacy means that schools focus on 
developing competencies so that students can become 
active citizens, make everyday decisions, and reach their 
personal potential. S 

 

2 - 

Learning never ends -- life is not simple. The number of 
things we modern people would haue to know in order really 
to understand what goes on around us has increased more 
rapidly than the number of things we do know. 

 

IIINBT'S BBPPEN 1 NO . .. IN EDUCATION? 

It seems obvious that with the increased amount of 
information being produced students need to be taught how to select, 
process and utilize information. No longer is it adequate to teach 
students a body of facts which are soon obsolete and will never be 
sufficient to meet all their needs. Teaching styles haue changed and 
must continue to change to prepare our younger generations to cope 
with the future. Curricula must be developed which focus on skills 
that aid the student in becoming more self-directing and more fully 
functioning. 

This  ideo  has been enpressed repeatedly in the last decade by such 
futurists as Buckrninster Fuller, Marshall  McLuhan,  Margaret Mead and 
Alvin Toffler; end has appeared as recently as 1982 In Naisbitt's 
Megatrends.  

There is no denying that the age of technology is upon us 
and that it permeates nearly every phase of our lines ... as 
a result of the new technology, the teacher has the 
opportunity to become less a giver of information and more 
a coordinator of information and even a co-learner with the 
student. 6 



  

• 

If schools are to moue from a classroom and 
teacher-dominated routine -. already declared outmoded by 
the students - to a learner-oriented environment, the 
media program must emerge as a key component, an 
integral part of the learning process. 7 
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With these changes occurring in education it is imperative that the 
teacher-librarian embrace the role of coordinator of information and 
teacher of information and study skills. 

• 

  

• 

• 

NOW TO GET ON BOORD? 

If we think of schools as dynamic rather than static 
institutions we have come a. long wag towards meeting the challenge of 
educating future generations. When schools undertake a process to 
establish educational goals they direct that energy for change rather 
than being swept away by it. Clearly, society in the future will require 
students to have skills in locating end processing information rather 
than merely acquiring a finite set of facts, and school educational goals 
must reflect this need. It is desirable that policies relating to societal 
and educational goals be in place at the provincial, the district, and the 
Individual school level. The larger the constituency, the more difficult 
it is to institute the procedures which will develop and ratify such 
policies. It may be necessary for educators to work at all levels 
simulaneously. 

Each teacher-librarian is advised to prepare a policy 
statement which states the philosophy underlying the library resource 
centre program and services. Such a document could be a discussion 
point with school administrators : and staff, and lead to a 
staff-developed policy of school resource centre function which is an 
integral part of the school's educational goals. This staff-developed 
philosophy should contain matters reflecting the needs of the 
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community, students and staff while at the same time recognizing the 
realities of time end resources. 

The teacher-librarian is in an ideal position to . help initiate 
change at the school level. One prerequisite for effecting change is to 
determine the scope and characteristics of the desired change. 
Teacher-librarians who wish to take on the role of change agent might 
compare the process to a journey by car. The destination, the vehicle, 
and the driver's capabilities must be established. Taking time to study 
the literature and map out personal goals is necessary. These will 
direct the journey; reflecting the driver's philosophy of education, the 
needs of the community and school, and the available time and 
resources. Failure to set goals will result in time wasting detours. 

One goal of teacher-librarians must be to communicate their 
role as a teacher as well as a resource person. The name "teacher-
librarian" reinforces the teaching role with students, staff and parents. 
Often a name change can be used to stimulate questions about roles in 
the educational system. Teacher-librarians should be ready to answer 
questions with philosophical and practical responses which reinforce 
their educational role. 

School library media specialists ere first and foremost 
educators. We chose a specialized field within education 
and are teachers .... Thus, we must know a good deal 
about learning styles, instructional design, and sound 
teaching strategies as well as management of people and 
resources. 8 

It Is necessary to have effectively functioning channels of 
communication in order to institute change. Communication among 
teacher-librarians, administrators. staff, parents and students is a 
continuing process. While communication can be initiated by any of 
these parties, commonly the change agent will be the teacher-librarian 
in partnership with the administrator(s). It is of paramount import-
ance that teacher-librarians be able to 'sell' themselves and their role 
to their colleagues and community. 



 

Change must be an evolution not a revolution if it is to be 
satisfyingly successful. Instigating a creeping awareness 

of changes that are to come must be part of the change 
agent's strategy. Change must seem to be a natural 
progression, and, If seen as such, will not be perceived as 

being threatening or fearful. º  

... The principal can:... communicate to teachers, parents, 
students, superintendents, and , trustees the role of the 
teacher-librarian.... 11 

/ 

    

• 

Rs acceptance of the teaching role of a teacher-librarian 

Increases there will be more advocates but until that time the burden 
of articulating this role falls on the shoulders of the teacher-librarian. 
Rs outlined in the Ontario Ministry of Education document Partners in 
fiction: The Library Resource Centre in the School Curriculum. 

 

The teacher-librarian has a responsibility to interpret the 
role of, the library resource centre in the teaching and 
learning activities of the school to the principal, teachers, 

supervisory officers, parents, trustees and students.... 19 

Though this task may seem insurmountable, one aspect of the 
principal's  rolé  as outlined in this document suggests: 



 

• 

In any school, the principal is the major agent of change, 
both by authority and position .... A librarian who wants to 
bring about changes in a teacher or student use of the 
I.M.C. must obtain agreement end commitment of the 
principal or otherwise fail ... The principal must publicly 
acknowledge that the change is desirable and has 
administrative support. Under these circumstances, it is 
not necessary to obtain every teacher's approval to . bring 
about its implementation. The change will remain in effect 
only as long as the principal is interested and continues 
support. 12 

• 

The importance of communication between the principal and 
the teacher-librarian cannot be overstated. In some studies 
researchers have shown how change occurs at the school level. Their 
findings support the idea that change can only occur with the help of 
the school administration. 

 

The most valuable advocate for the changed role . of . the 
teacher-librarian is the principal. 
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DESIGNING U UE111 CLE E011 SUCCESS 

AT  TIGE  DISTRICT LEVEL: 

  

To ensure that all students in a district have equal 
opportunity to benefit from library resource centre programs that are 
purposeful, planned, and directly related to the teaching and learning 
programs of that district, it is essential that a resource centre policy 
be developed at the district level. Teacher-librarians have a 
responsibility to meet with district staff and request support for the 
writing and implementation of such a policy. 

With the support of trustees and senior officials, a 
committee of district administrators, teachers and teacher-librarians 
can then be formed to develop the policy. 

The district library policy of School District # 81 (Fort 
Nelson) includes the following: 
1. a qualitative statement defining libraries 
2. the functions of a school library program 
3. the functions of the district library service 
4. the qualifications necessary for teacher-librarians 
5. staffing guidelines 
6. recommendations regarding collections 
7. a description of facilities, furnishings and equipment 
8. the criteria for selection of instructional materials 
9. the procedures for the selection of materials 
10. the procedures for dealing with 'challenged materials' 
11. procedures for the repair of audio-visual equipment - 
12. a Job description for the coordinator of district library 

services 
13. duties of the district library clerk 
14. the duties and responsibilities of school library clerks 1 

 

Other school districts  houe  included other concerns, such as 
fleHible scheduling, in their district library policies. The BCTLA policy on 
fleHibie scheduling states that all school libraries should be scheduled 
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flexibly after planning between the classroom teacher and the 
teacher-librarian, and that classes should not be timetabled into the 
library to provide spare or preparation periods for the classroom 

teacher. 2 

 

• 

At  the 1985 BCTF Annual General Meeting the following 
resolution put forward by the Burnaby Teachers' Association was 
passed: °... that scheduling of classes in the school library be a matter 
of mutual consent between the teacher-librarian and classroom teacher 
on a needs basis.' 3 

Bill Scott, former DCSLA president, elaborating on the concept 
of flexible scheduling in the May 1981 Issue of The Bookmark, recalled 
the saying 'the library is a service station, not a parking lot.' Library 
resource centre time should be scheduled as the classroom teacher and 
the teacher-librarian see fit rather than as determined by an 
administrator who assigns classes to the library resource centre solely 
for the purpose of providing preparation time for the classroom 
teacher.4 

 

• 

A STATEMENT ON FLEHIBLE SCHEDULING IN A 
DISTRICT POLICY WOULD ENSURE A FIRST CLASS 

' VEHICLE FOR TRAVELLING TOWARDS A SUCCESSFUL 
LIBRARY RESOURCE CENTRE PROGRAM. SAMPLE 

• COPIES OF A VARIETY OF DISTRICT LIBRARY 
POLICIES CAN BE ACQUIRED BY CONTACTING THE 
BCTLA DICE-PRESIDENT. 

 
•  - 

 

 

 

 

•  • 

• 

• 

HT THE SCHOOL LEPEL: 

 

• 

 

• A school-based library resource centre policy will provide 
guidelinés for services and use of the centre and for selection and 
evaluation of media. It will be more specific than the district policy 
and relate directly to the philosophy and goals of the particular school. 
It should include philosophical statements on: 

1. the purpose of the library resource centre 
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2. cooperative planning and scheduling units of work 
3. a sequential program of research end study skills instruction 
4. the selection of materials 

It could also include specifics such as: 
1. budgeting and ordering procedures 
2. inventory and weeding procedures 
3. circulation policies and procedures 
4. student volunteers duties and requirements 
5. parent volunteers duties and requirements 
6. a job description for paid support staff 

The specifics could be incorporated into a procedures manual to 
accompany more general policy statements. 

When the policy is completed it should be ratified by the 
entire staff so that committment is ensured. A written policy 
statement is also en effective vehicle for apprising new staff members 
of existing library policy. 

• 

REFERENCES 
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RESEDBCN BIND STUDY SKILLS 

 

[upending content coupled with rapidly changing facts and 
concepts in the subject areas make it necessary for educators to 
abandon the quest for coverage, as it is no longer possible to teach all 
aspects of a subject. Skill development represents the best 
investment of time in preparing students for continued learning in a 
complen, changing, challenging world. 

 

Since a major purpose of education is to teach students 
how to learn independently, any system of education must 
acquaint students with sources of information and teach 
students the skills they need to use the sources efficiently. 
When students have acquired such skills, they possess a 
core of competence that enables them to euplore for 
themselves any subject. Instruction in the use of various 
sources is relevant to all academic areas. 1 

 

The core curriculum emphasizes the importance of these skills: 
• 

  

The. development if research and stud, skills is 
essential in all fields of learning and it is the 
responsibility •f all teachers to encourage this 
development whenever appropriate. 2 

 

• 

Rs a direct result of changes in education, a stronger relationship is 
developing between the classroom and the library resource centre. 
Cooper, when discussing the Canadian scene, says: 

• 

• 

They (students) are encouraged to seek information on their 
own, teachers are no longer spoon-feeding facts, but 
teaching students to discover knowledge independently 
within the framework of the curriculum. Given this 
approach to learning, the school library is, in essence, the 
support system of the curriculum and current educational 
philosophy. 3 



 

1. The skill should be taught functionally, in the content of 
a topic of study, rather than as a separate exercise. 

2. The learner must understand the meaning and purpose 
of the skill, and have motivation for developing it. 

3. The learner should be carefully superuised in his first 
attempts to apply the skill, so that he will form correct 
habits from the beginning. 

4. The learner needs repeated opportunities to practice 
the skill, with immediate evaluation so that he knows 
where he has succeeded or failed in his performance. 

5. The learner needs individual help, through diagnostic 
measures and follow-up exercises, since not all 
members of any group learn at eHactly the same rate 
or retain equal amounts of what they hove learned. 

6. Skill instruction should be presented at increasing 
levels of difficulty, moving from the simple to the more 
compleH; the resulting growth in skills should be 
cumulative as the learner moues through the school, 
with each level of instruction building on and 
reinforcing what has been taught previously. 

7. Students should be helped, at each stage, to generalize 
the skills, by applying them in many and varied 
situations; in this way, maHimum transfer of learning 
can be achieved. 

8. The program of instruction should be sufficiently 
fleHible to allow skills to be taught as they are needed 
by the learner; many skills should be developed 
concurrently. 4 

 

/  
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Students develop skills most effectively when there is 
systematic instruction and continuing application of the skills. The 
following principles of learning and teaching have been identified 
by the National (U.S.) Council for the Social Studies as the basis of the 
developmental skills program. 
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ken Haycock stresses the importance of developing these skills on a 
continuum at the school level. 

 

There must be a school-based, staff-developed skills 
continuum for research end study skill development. M the 
elementary level this is relatively easy to develop, and at 
the secondary level it is relatively easy to develop with 
different subject departments. The process of involving 
teachers in  articulating specific information skills at 
different grade levels provides pert of the framework or 
reference points for effective cooperative planning. For 
euample, in planning a unit at the grade 3 level in science or 
at the grade 10 level in social studies, it is much easier to 
refer with the teacher to the school's continuum of skills to. 
determine which skills should be introduced or reinforced 
during that unit so that. there is a systematic and 
developmental approach to research and study-skills. 5 

  

t 

 

 

 

 

   

 

One goal of teaching research skills is to help students 
become independent learners. There is little educational value in 
teaching these skills in isolation. Research skills should be taught as 
an integral part of the teaching and learning activities designed for the 
students. These skills can be most effectively developed through 
cooperative planning and teaching by the teacher and the teacher-
librarian. Joint planning sessions involve the formulation of 
performance objectives for the unit of study which incorporate both 
classroom instructional objectives and research and media skills 
objectives. Performance objectives which specify observable student 
behaviour, conditions of performance, and performance criteria 
facilitate the integration of content and process objectives into a 
single unit of instruction. 

Through such team teaching, students develop, eutend and 
master research end study skills in different subject conteuts and at 
varying levels of difficulty. The importance of integrating learning is 
clearly emphasized in the B.C. Ministry of Education statement which 
says: ' It is  only through staff planning that the integration of core 
learnings will be achieved.' 6 
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To facilitate the implementation of a skills program, a school 
district K-12 research scope and sequence program that mandates the 
Integration of such skills with all aspects of the curriculum should be in 
place. Then through individual school staff involvement, the district 
scope and sequence should be modified to meet the needs of the school. 
It is important that the school staff be Involved in the writing of the 
skills continuum for this involvement brings about staff ownership and 
commitment. 

.  
• 

The following sources are available to provide guidelines for 
the writing of a research skills scope and sequence: 

 

• 

Ruth Ron Davies. 'Think-Learning-Communication Skills 
Continuum, K-12,' The School Library Media Program:  
Instructional Force for Elicellence. 3rd ed., New York: 
R. R. Bowker, 1979, pp. 478-534. 

Ontario, Ministry of Education. 'Sequential Skills Chart for 
Teachers and Teacher-Librarians, Kindergarten to 
Grade 13,' Partners In Action: The Library Resource  
Centre in the School Curriculum. Toronto: Ministry of 
Education, Ontario, 1982, pp. 30-32. 

 

Research Skills: R Scone and Sequence Chart of Library and  
Information Skills. Calgary: Calgary Board of 
Education, 1976. 

  

In addition, a committee that has been established to 
develop a research skills scope and sequence continuum at the district 
or school level may wish to look at the skills lists in carious provincial 
curriculum guides, lists produced in other schools, lists developed by 
other districts, and lists produced commercially. The current BCTLR 
Dice-President maintains a policy file of research and study skills 
continuums that have been formally adopted by Boards of School 
Trustees. 
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COMMUN I CHT1 ON a ■ . 

As a prerequisite to establishing a climate of 
communication, the teacher-librarian must be able to define and 
articulate the contribution that the library resource centre can make 
to the development of life-long learners and self-confident, 
resourceful citizens. 

It is the teacher-librarian's responsibility to create an 
awareness of the library resource centre in the teaching and learning 
activities of the school. When a climate for communication has been 
established, the administrator, teachers and teacher-librarian are 
able to eHamine how they, as partners, can create resource-based 
programs which promote learning through active inquiry and the 
mastery of research and information skills. 

Strategies for facilitating communication must be carefully 
eeeamined since effective and open communication is essential to the 
development of successful library resource centre programs. 

• • 

 

• 

CAMMANICATIAN 1II1TII THE A~MINIST~ATA~: 

• Meet on a regular basis to discuss library resource centre 
programs as they relate to the role of the teacher-librarian and 
cooperative program planning. Set priorities which specifically 
address goals for this month, this term and this year. Gain support for 
both short and long term objectives, noting where assistance is 
needed. Do teachers require release time for planning? Ore additional 
book and non-book materials required for a unit that is to be 
cooperatively planned and team taught? Be sure to specify the 
results that will directly benefit the instructional program of the 
school. 

 

• ■ecs••eed ways in which the library resource centre can more 
effectively meet the needs of the school's curriculum. 

* Invite the administrator to visit the library resource centre to 
observe specific learning activities and special programs. 
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* Submit reports describing the many ways in which . the library 
resource centre is being used end is meeting its objectives. 

* Eacaurage attendance at in-service programs and workshops 
related to the improvement of library resource centre programs, since 
current research indicates that the administrators presence improves 
the impact of such programs on other teaching staff. 

  

^ - 

 

* Promote the sharing of staff previews to facilitate ' better 
cooperative planning with teachers, especially those who make less 
effective use of the teacher-librarian end the library resource centre. 

* ®aluateer to make presentations at staff meetings, to prepare 
items for parent newsletters and to participate in the school's open 
house or parent nights. 

• 
• 

 

• 

     

• 
• 

C®MMIINICOTIiN THICIIIEM3:  

• 

• 

f, • 

 

  

* ' - l anal» teachers in planning the library resource centre's 
programs and be prepared to modify the program by incorporating 
valid suggestions into future operations. 

* Participate in grade, teem and department planning meetings. 

• 

* Suggest teaching and learning strategies, such as individualized 
reading programs, learning centres, and use of standardized formats 
for notetaking, outlining and bibliographies. 

 

• 

* ®elp teachers feel comfortable with sharing, experimenting and 
team teaching. 

 

/ 

* I®far® teachers regularly about new learning resources through 
discussions, newsletters, displays and bibliographies. 

• 

 

* Invite teachers to visit the library resource centre to observe 
particular learning activities or special programs. 

* . Visit classrooms to observe activities and make presentations. 

   



 

• 

• 

 

• 

  

-* Iemeestrete expertise in research strategies and reference 
work. 

• Present workshops end in-service sessions. 

* Ile visible end get inuolued. 

  

* Conduct yearly orientation sessions for new staff members, 
demonstrating the services and equipment that ere available. 

   

* lavelae teachers in the selection end evaluation of materials. 

• 

 

• 

The school administrator, the classroom or subject teacher, and the 
teacher-librarian all have specific roles to play in a successful 
resource-centre program. These roles  are best performed in 
partnership. Each of the partners hes particular skills, knowledge end 
responsibilities in the educational process. Each has a commitment to 
provide successful and meaningful learning experiences for students. 
Rs e teem they will most effectively ensure that there is eHcellence in 
the process and the outcomes. 

  

• 

'Let's talk!' 



 

"The principal is the key person in the development of 
working partnerships among the school's staff.' 2 

'Research on the principal is quite clear the principal Is the 
single most important factor in the development of a strong 
library program.' 3 

-1g-

 

110111 THE IIDM 1 w 1 STROTOR MIMES R TERM' 

TT®FFIND: 
1. Consider personality as well as professional qualifications when 

interviewing applicants for positions as teacher-librarians. 
2. Ensure the hiring of teachers who communicate well and cooperate. 
3. Discuss with prospective staff the ways in which they would involve 

the teacher-librarian in units of study. 
4. Encourage adequate school board provisions for clerical aid. 
5. Provide adequate paid aides from the school allotment. 
6. Encourage parent volunteers in the school end recognize their 

contribution by some token or event. 
7. Support the use of student volunteers. 

 

IITTITiIDE: 
1. Understand the teacher-librarian's role ' and communicate your 

empectations related to this role to teachers, parents, students, 
superintendent(s) and trustees. 

2. Allow adequate provision of resources to support programs. 
3. Promote library use and centralization of resources within the 

school. 
4. Establish lines of communication and promote a working ̀ relation-

 

ship between teachers and the teacher-librarian. 
5. Consider the teacher-librarian as a department head and curriculum 

leader who contributes to planning and policy making and acts as a 
learning resources representative for department committees. 

6. Encourage discussion of new ideas and risk taking. 
7. Foster a non-threatening environment for teachers. 
8. Empress both verbally and in written form appreciation, of 

accomplishments in the resource centre (by teachers, students, and 
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• 

aides). 
9. Show an interest in student activities in the library resource centre. 
10.Reinforce appropriate student behaviour in the L.R.C. 
11.Endorse implementation and maintenance of the integrated school-

based skills continuum. 

 

• 

• • 

IN-SERVICE: 
1. Initiate and arrange professional development for teachers and 

teacher-librarians which are related to library resource centre 
goals. 

2. Encourage teachers to utilize a variety of teaching strategies. 
3. Attend orientation and in-service programs presented by the 

teacher-librarian. 

 

IMPEEMENTIITISN: 

 

1. Initiate and/or encourage the development of a resource centre 
policy. 

2. Facilitate staff involvement with the teacher-librarian in curriculum 
planning and implementation. 

3. Provide leadership in the development of a learning skills 
continuum. 

4. Encourage optimum use of resources by all students. 
5. EHpect well defined objectives. 
6. Ensure that the teacher-librarian has access to Ministry of 

Education curriculum guidelines, board curricula, and course outlines 
developed by staff. 

• 

TIME: 
1. Maintain fleuible scheduling to allow teachers and the teacher-

librarian to cooperatively plan student use of the centre. 
2. Free the teacher-librarian from outside duty and supervision of 

mitre-curricular activities to provide time for the planning and 
development of a resource centre program. 

3. Schedule regular times for discussion with the teacher-librarian to 
deal with ongoing program concerns and goals. 

4. Include time for the teacher-librarian on staff meeting agendas. 
5. Request a yearly report. Send this report to district staff. 
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E®IL~IOTIIN: 
1. Evaluate the library resource centre program's effectiveness in 

meeting curricular end student needs. 
2. Ensure the program Is in accord with major educational research, 

changing methods, and new curricula. 
3. Assess whether yearly objectives have been met. 
4. Assist the teacher-librarian to set realistic goals and objectives for 

the following gear. 

 

EITENIIIN6 INFLUENCE MUM 111E SCINI®L: 
1. Work towards the development and adoption of district policy. 
2. Influence district wide policy with reference to adequate 

support staff and professional staff. 
3. Involve your school board's coordinator(s) and/or consultant(s) in 

planning programs using resources beyond those of the school. 
4. Seek financial and staffing support from superintendent(s) and 

trustees. 
5. Interpret school resource centre policies to superintendent(s), 

teachers, parents, students and the community. 
6. Encourage community access and involvement In the library 

resource centre. 
7. Facilitate sharing and use of other library and information services. 
8. Publicize library programs in newsletters to parents, in staff 

bulletins, and on P.A. announcements. 
9. Stress your positive attitudes toward the library resource centre. 

 

REFERENCES: 

1  foN, Marguerite. 'The Administrator and the School Library.' j]g 
Bookmark,  vol.  24, no. 2 (December 1982), pp. 11-22. 

2 Partners In Rction: The Library Resource Centre in the School 
Curriculum, Toronto: Ministry of Education, Ontario, 1982, 
p. 12. 

3 Ken Haycock. 'Strengthening the foundations for Teacher-Librarian-
ship.' The Bookmark,  vol.  26, no. 2 (December 1984), p. 91. 
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THE ROLE OF TEACHERS 

Teachers provide the vital link in establishing effective, 
integrated learning eHperiences for their students by working 
together with the teacher-librarian. With tremendous changes in our 
society and the amount of knowledge students must cope with in their 
lives, teachers are using a wide variety of teaching strategies: from 
traditional methods through to inquiry, individualization and 
independent or small group activities. 

Teachers bring valuable information to planning meetings 
with teacher-librarians. The teachers work daily with their students 
and know their learning styles, educational needs and abilities. They 
also , have an overall view of how research and study skills identified 
in their school's scope and sequence continuum fit in with the goals 
and objectives of . the grade/subject curriculum and with their class-
room program. 

 

Teachers and teacher-librarians can work together to 
provide their students with appropriate learning euperiences by: 

   

* Planning projects or units that are the outgrowth of goals and 
objectives. 

 

* Utilizing a variety of teaching strategies. 
- Are students able to present information in various ways? 
(advertisements, brochures, audio-visual formats, charts, 
interviews, trivial pursuit games, computer programs, as well as 
formal reports) 
- Do students use various sources of information before drawing 
conclusions, making inferences, etc.? 

 

* Presiding for enrichment and remediation. 
- Are strategies designed for meeting student needs, interests, 
goals, abilities, progress rate, concerns or potential? 
- Are tasks assigned that can be completed successfully? 
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* Establishing - a timetable with sufficient fleHibility so that 
individuals, small groups or larger ones can use the library resource 
centre to work on cooperatively planned units. 

* Planning assignments for which there are appropriate materials 
available. 

 

* Evaluating jointly students' participation and achievement in 
relation to goals and objectives. 

* Evaluating jointly the effectiveness of the unit. 

By working in partnership, teachers also contribute 
valuable information regarding the selection of new media, both print 
and non-print. Teacher-librarians are more able to build and maintain 
a collection that meets the school's educational objectives when there 
is input from teachers. 

,EFEIENCES; 

 

Ruth Onn Davies. The School Library Media Program: Instructional 
force for EHcellence. New York: R. R. Bowker, 1979, pp. 89-91. 
This book includes an outline of procedures the teacher and 
teacher-librarian could follow in integrating classroom 
learning with library media material, and in combining the 
eHpertise of both teachers in cooperative program planning. 

Partners In fiction: The Library Resource Centre in the School 
Curriculum%  Toronto: Ministry of Education, Ontario, 1982, pp. 
22-25. 
The responsibilities that classroom teachers in Ontario have in 
the areas of curriculum development, instruction, learning 
experiences, resource materials, evaluation, program 
management and professional development are described. 
Eleven supporting statements for practicing cooperative 
program planning are also given. 
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THE  ROLE  OF THE TERCHER-L 1 BRRR 1 RAI 

 

There has been a change in the role of the teacher-librarian 
over the pest decade. This new role was defined in the 1979 Canadian 
School Library Association's statement on The Qualifications for School  
Librarians. This document details nine areas of teacher-librarian 
competency. The complete document is given in Appends' A. 

While es'pertise in all nine areas is necessary to succeed es 
a teacher-librarian, competencies eight and nine are particularly 
relevant to the development of a library resource centre program 
based on cooperative planning and teaching. 

• 

• 

L. Competency: Cooperative Preemie Planaiag  sad 
Teaching. 
Cooperative program planning and teaching include the 

ablility to participate as a teaching partner in the 
accomplishment of identified learning objectives through a 
knowledge of recommended resources end appropriate 
teaching/learning strategies. 

 

Indicators of Competence: 
The learning resource teacher is able to: 
i. Develop.., cooperatively with teachers a sequential list 

of media, research and study skills for cross-grade and 
cross- subject implementation. 

2. Plan end. develop units of work with teachers from the 
setting of objectives to evaluation. 

3. Integrate  medie,  research and study skills with 
classroom instruction for independent and continued 
learning. . 

4. Pre-plan with teachers end teach skills integrated with 
classroom instruction to large and small groups and 
individuals. 

5. Integrate the planned use of learning resources with 
the . educational program. 

6. Provide . leadership to develop programs which 
integrate the promotion of reading with the total 
school program and with individual teacher programs. 
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7. Initiate specific teaching units to encourage the 
acquisition of skills and the effective use of learning 
resources. 

8. Provide curriculum related book end nonbook  medie 
talks end celebrations. 

9. Compile bibliographies, resource lists and book and 
nonbook media lists es needed. 

 

L Competent!: Prefessioualism and Leadership 
Professionalism end leadership include the ability to 

develop and promote the use of the human and material 
resources of the school resource centre and its facilities 
through cooperative professional activities. 

lodestars of CampoMeate: 
The learning resource teacher is able to: 
1. Develop a strong teem approach with other teachers. 
2. Leed  in-service education programs on the effective 

use of the resource centre; criteria for selection of 
materials; designing resource-based units of study; 
using audio-visual equipment; promoting voluntary 
reading; media, research and study skill development; 
cooperative teething; community resources. 

3. Share techniques and strategies for using learning 
resources. 

4. Involve students and staff in establishing learning 
resources policy end service guidelines. 

5. Plan strategies for developing, presenting and securing 
support for learning resources services. 

6. Serve on local and district curriculum committees. 
7. Keep abreast of current developments in school 

librarianship, library and information science, media 
services end related fields. 

8. Participate in the school's educational program by 
serving on advisory groups and committees and 
working with the student  entra-curricular program. 

9. Take advantage of opportunities for continuing edu-
cation and professional development. 

10. Apply specific research findings end the principles of 
research to the development and improvement of 



- 26 - 

resource centre services. 
11. Maintain membership end participate in professional 

education end library associations at . the local, 
provincial and national levels. 1 

• 

With these competencies, the teacher-librarian is able to be 
active in curriculum implementation end consequently more involved in 
quality education for all students. The area of competence most 
important is that of program planning and cooperative teaching.  

- • 

/  

The single most important role of the teacher-librarian is 
cooperative program planning and teaching with classroom 
teachers. This major shift for the teacher-librarian from 
determining what the student is to do, to cooperatively 
determining what the student is to learn, has resulted in 
the teacher becoming the primary focus. Cooperative 
planning end team teaching not only provide better 
opportunities for purposeful use of library resources and 
the integration of media research and study skills with 
classroom instruction, but also provide better opportunities 
for classroom teachers and administrators to learn first 
hand the role of the teacher-librarian as a teaching partner, 
something quite different from a teaching adjunct. 2 

 

REFERENCES:  

1  Ken Haycock, convenor. 'The Qualifications for School Librarians.' 
Moccasin Telegraph,  vol.  22 (Fall 1979), pp. 12-15. 

2  Ken Haycock. "Editorial: Hard Times.... Hard Choices." Emergency 
Librarian,  vol.  9, no. 5 (May-June 1982), p. 5. 
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GETTING INTO GENII 

Once long range goals and objectives have been established 
it is time to set the cooperative planning vehicle in motion. A realistic 
approach is the most likely to be successful. The planning task is 
made easier for ell concerned if the teacher-librarian: 1) establishes 
reasonable eepectetions for the amount of work that can be 
accomplished in the time available for developing the unit, 2) 
emphasizes the enperimental nature of a first unit, 3) understands 
the necessity for revision based upon the eeperiment, and 4) is willing 
to take on the necessary mitre role of coordination of teem efforts. 

If teachers view the planning process as useful in their 
initial euperience, then they will be more likely to use it in the future. 
If the first units planned are also successful, then the process will be 

even more valued by the teachers. Total success is not essential es 
long es there is a consensus that the unit will be revised and improved 
based upon the trial run. Students may even be advised that they are 
'guinea pigs' and asked to improve the unit vie their evaluation and 
suggestions. 

In working on a planning teem, several agreed upon 
premises need to be kept in mind by all participants: 

* Ail partners went the best for their students and their reason for 
participating in cooperative planning is based upon this motivation. 

* Cooperation is better than competition; therefore the combined 
work of two or more people is desirable. 

* Everyone has an equal right to have their opinions end  idees 
considered. 

* Professionalism is the key if the necessary trust between planning 
partners is to develop. 

* Work should be shared as evenly es possible, with the recognition 
that on occasions when this is not possible there should not be any 
negative feelings arising from this fact. 

* The product of joint planning is jointly credited, but parties have 
the right to use the product with others in the future, to share it 
with others, and to modify it for future use. 

* Small problems which arise should be discussed and settled within 
the content of the above premises before they become large 
problems. 
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Approaching the planning process vie this positive framework is a 
much more productive method of operation than assuming that the 
process will fail because of weaknesses in or lock of motivation of the 
other teaching personnel who are involved. 

• 

EMS TO INUOLRE RELRCTRNT TERCRERS 
by Joan Harper, S.D. #39 (Vancouver) 

NOTE: Teacher-Librarian should make Initial contact. 

1. Make aesaerces aeaiil, available: 
* All teachers should have easy access to instructional 

materials. 
* New teachers should be invited to visit the centre in 

September. 
* Teachers should be advised of new materials ( books, 

magazines, filmstrips) at staff meetings or by other 
means. For example, routing: Include suggestions of 
how they could be used. 

* Rush requests should be respected. 
* Awareness of Instructional materials and equipment 

should be created through staff room displays, posters, 
etc. 

2. Make Services lentils available: 
* Select materials which meet the instructional needs of 

teachers. Involve them in the process. Ascertain their 
specific needs. 

* Prepare resource lists. ' Arrange for a constant flow of 
materials to and from the classroom. Help teachers to 
use them. 

* Offer materials and a quiet corner of the resource centre 
for teacher preparation. 

* Organize resources for units you know teachers are 
planning. 

3. Flea ■abraacbes: 
• bligae ** Try a theme approach. Have teachers send 
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topics they ere planning to the resource centre in science 
end social studies so resources won't overlap. Copies of 
previews can be on alternative. This gives you a golden 
opportunity to approach teachers on helping their 
students: 

develop research and study skills, 
develop a logical pattern of inquiry and research, 
develop critical listening, reading, viewing skills, 
develop language skills, 
find a good book to read, and 
enjoy a comfortable O' inviting learning atmosphere 
by cooperatively planning the unit together. 

* Start by pinpointing a teacher's strengths or sphere of 
interest. 
For eHample, °I know that you do a super job teaching 
Rocks O' Minerals every year end now that the school has 
developed a Scope O' Sequence of research skills I was 
wondering if we could sit down and plan how some could 
best be integrated into it. ° 
Or, °I know you have been very active on the racism 
committee this year and I have some ideos for doing 
festivals around the world as a research unit. Do you 
think we could set a time to sit down end plan a unit on 
this soon?' 

Direct ** Don't overlook the obvious. Teachers when 
polled overwhelmingly say they have never been asked to 
plan e unit with their T-L. Say things like: 

' Would you like a book talk to introduce a unit?° 
'Would you like a lesson on using resource materials?' 
oWould you like o teaching partner to teach part of 
your unit on ?????' 

4. Plea, Plea, Plea: 
* Establish your credibility as a teacher. Take risks in this 
regard -- perhaps go into the classroom or invite a whole 
class to the resource centre end teach an eicellent lesson. 

* Once you have established your credibility teachers will 
look to you for leadership. 

* Suggest to teachers alternate methods of teaching a unit. 

 



  

• • 
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5. Involve  e  Thini  For#9: 
* Usually this is the administrator but it can be another on 

staff who is sold on cooperative planning and team 
teaching. Another person touting your services is often 
just the boost you need. 

* Don't overlook school-wide projects in this regard. For 
eHampie, some years ago nutrition was a district wide 
priority in Vancouver and every class in the school 
cooperatively planned a - unit with myself and the 
principal to meet the district requirements. 

 

1. .Ile Visible: 
* Advertise! The contribution of the media centre to the 

instructional program should be kept constantly before 
the staff. 

* Remember the visible you! Talk  about incidents across 
the table at lunch and recess. It is important that you 
socialize with the staff. Make alternate arrangements to 
keep the library open at lunch. Close the library at 
recess. 

• 

l ■ Closing: 
* Be skillful and diplomatic in requests for the return of 

overdue materials. 
* Gain an understanding of teachers' roles in curriculum 

planning and learn to help, to understand and to guide 
their students. 

* And finally, finally! Remember that teachers are 
overworked too. 

PLRNNINR A CAUSS-SRRDE INSTRUCTIONAL UNIT - 
by Liz Rustrom, reprinted with permission from Media Messages. 
the newsletter of the Vancouver Teacher-Librarians' Association. 

1. Determine a need student Ubserl►etiAn ~ 

• 

• 

  teacher specie/ized k nom/ed,~e 

 

 

 

2. Locate a specific subject area and 
topic which is suited to meeting the 
need and where the library resource 
centre has adequate materials. 

    

urric. u/um guides 
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3. Approach a teacher who teaches the appropriate 
grade level in the subject. It should be a teacher 
with whom you have established rapport and e 
degree of professional respect. Sell your  idee  to 
this teacher. Set more ideas! 

 

4. Approach the department heed and discuss the  idee.  Invite his 
or her reaction. Ask to be placed on the agenda of the next 
department meeting or, better get, at a specie 
meeting of department members 
who teach at that level. Have the 
department heed attend and introduce 
the purpose of the meeting. 

5. Present the idea to the teachers for consideration. 
Be positive but not overly enthusiastic. If sales pitch 
you have done # 3 thoroughly, that teacher is  soft sell 
will carry the ball for you. 

6. Hove teachers designate one of them to act as  team planning 
partner with the teacher-librarian. 
Heue the group establish advance EsteN Nish jewel 
criteria that the planning teem E#Bectetiaas 
must  follow. eg. # of periods teachers 
ore willing to commit to the unit, items that 
must be either included or eHcluded. 

7. Utilize a planning guide with your Preliminary 
teem planning partner to ensure Unit Plan 
that all facets of design are included; 
for eHample, skills, objectives, teacher 
and teacher-librarian responsibilities, etc. 

 

8. Have a second meeting of the teachers who will be involved in 
the implementation of the unit. (Invite the department head, 
have coffee, etc. and schedule it for noon hour, if possible.) 
Have your planning partner present the 
preliminary unit and revise it 
according to other teachers' 
suggestions. Agree on 
preparation, teaching and ( COMMITMENT 

Official Seal 
of OP®rsas/  

f/e2/ai/it,y lot 
Structure 
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evaluation responsibilities 
of team members. L 

9. Before individual classes begin work on the unit, have a brief 
discussion with each individual teacher. It cannot be assumed 
that ell subject teachers participating 
in a group planning session will come ',fie lion of 
away with the same expectations. enper. tatiaws is 
EHpectations must be reviewed CRiff/BL 
separately and smell adjustments 
may have to be made. A good time to clarify 
is when the teacher books into the library re ource centre. 

10.As students work on the unit, the team evaluates the process 
while assisting students. When all the classes have completed 

' the unit end student product evaluation is completed, schedule 
a final meeting to evaluate the unit. Make note of all changes 
to be made on the unit for the subsequent year. 

 

EM ®IpTM 
t 

BEit/S/®N 

• 

 

 

( Sopor!  unit  te  Principal 
will perticipatiwy 

teachers' ¡moos 

 

• 

NOTE: Although the unit planned will cover an entire grade, it does 
not  meen  that the teacher-librarian must deol with ten classes all 
doing the same topic at the same time. The teacher-librarian 
controls the library resource centre bookings and can plan so that 
the workload is manageable and the resources sufficient. Whet 
this type of unit planning does ensure is that all students at a 
particular grade level will have had at least one working 
eHperience with specific information, location, and analysis skills. 
These skills can then be built on in subsequent grades, either 
through reinforcement or eHtension activities. 

• 
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USING IIE PLIINNINS S®1®E OS 8 IyL®EPIINT 

The use of a planning guide can make the cooperative 
planning process much easier for both classroom teacher(s) and 
teacher-librarien(s). First, it focuses attention on all those 
components of a unit which must be considered if the unit is to be 
successful. NeHt, it provides a record of the consensus reached 
during the planning sessions so that both or all of the participants 
lieue  the same understanding of whet has been planned and what is 
eupected of students. Then, it becomes vital in the evaluative 
process as one compares what was intended with what was achieved 
and attempts to make revisions which will correct problems. Finally, 
it records the keg elements of the unit so that they meg be shared 
with other teachers or used again the following year, thus saving 
valuable planning time. 

The planning guide is generally brief, with one to two page 
forms being the most common, although up to four pages are 
sometimes used. It is not intended to replace the detailed lesson 
plan. Usually the planning guide is retained in a file folder or file boil 
with any needed lesson plans, duplicating masters for student 
materials, marking codes, bibliographies of materials used in the unit, 
instructional transparencies, or other small associated materiels such 
es job cards. It is best if both planning partners have copies of the 
completed planning guide. 

One method of ensuring that access to planning records is 
not overly complicated is to file by the simple system of designating 
first by grade (elementary libraries), or by subject a grade 
(secondary libraries), then by topic, and finally by skill. For e«ample: 
" Grade I - communities -alphabetization to the second letter"; or 
°Science 9 - space eeploretion - periodical indices / noteteking". 
Storage systems for planning guides end related materials, as for any 
other materials in the library resource centre, should seek to house 
similar materials side-by-side. In this case, units appropriate to a 
specific grade or course are the first priority since it will be a teacher 
of a specific grade or course who is interested in the unit. The neat 
priority is the topic because the teacher hopefully will have a topic in 
mind before consulting with the teacher-librarian. The last priority is 
the skill, since frequently the topic end its associated materials 
dictate the necessary skill. It is a good idea, particularly in a large 
school, to file so that you and the classroom teachers are quickly 
reminded of other approaches that other teachers may be taking for 
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similar topics. if, in addition, the teacher-librarian makes it clear 
that units will be shared with others who are interested, the 
resulting cross-fertilization will produce very positive results for 
better units. The secondary school timetable with its revolving 
periods necessitates the teacher-librarian taking some responsibility 
for ensuring that agreed upon skills are incorporated et identified 
grade levels. Compiling en overall one page unit plan, plus this filing 
system for planning guides, can provide the necessary focus. 

A second method of organizing the access to planning 
records is to establish separate files for each teacher in the school. 
Ong unit planned during the current school year is kept in this file so 
that both teacher end teacher-librarian are reminded of strategies 
and skills that have been incorporated in units with that specific class 
in that school year. At the end of the year the teacher-librarian 
places the units into topic files which correspond to curricula et 
specific grade levels. These files then become a source of ideas for 
other teachers who may be teaching similar topics in succeeding 
gears. This method is most appropriate in a smaller school or en 
elementary school where there ere only a few teachers teaching each 
grade. One strength of this system is that the responsibility for 
ensuring that all students have the opportunity to learn and practice 
the skills identified by the sschool's scope and sequence is very clearly 
shared by the teacher and teacher-librarian. 

The typical planning guide has places to record the 
following elements: grade, content of unit, ability level and number of 
students, prior skills taught, general gongs), specific learning 
objectives, minimum eHpectetionº for student achievement, 
necessary numbers and range of resources, time allocation and 
scheduling, activities, responsibilities for preparing and teaching 
components of the unit, and evaluation. All of these elements should 
be discussed in detail end the joint decision recorded on the guide. 
Other planning guides include such additional things as 
appointments for planning sessions, divided sections for activities 
for whole class, smell group, and/or individuals, and effectiveness of 
materials. Sometimes there are separate sections for comments on 
the evaluation of students' success and the overall success of the 
unit. In other instances there may simply be a space for °Evaluation° 
and the target is not specified. 

The type of planning guide selected by the teacher-librarian 
may depend on the personal preference of the individual and also 
upon the type of unit in question. Some teacher-librarians prefer the 
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• 

simple checklist to ensure that they have not forgotten an element 
while planning. Others want a one page summery of the whole unit 
with a little more detail then a checklist permits. Others prefer quite 
a lot of detail. There are forms with blank spaces, blank bosses, or a 
combination of both; forms with a lot of space or e. very little 
space. If lesson plans ere written, then perhaps the checklist or one 
page summary is a practical choice, since the unit is already recorded 
in some detail and perhaps only an overview sheet is needed. it is 
wise to start by using a more detailed, capacious planning guide 
format. 

The unit in question may be a one period, single skill, limited 
content unit. If this is the case, then brevity is desirable; particularly 
so if the classroom teacher involved will be using the guide another 
year, or possibly in another school. If the guide is too onerous to fill 
in for the content covered, the teacher may be turned off by the 
planning process. On the other hand, if the unit is complen and 
involves many periods when different activities all contribute to the 
overall learning process, then it is necessary to use a longer, less 
restrictive planning guide. According to need, then, a teacher-

 

librarian may decide to use e variety of planning guides instead of 
relying on one format alone. 

The pleasing plies e■ the fellemlag pages are 
samples of the  ese  page,  tse  page  ami  multi-page formats. 

********e***ets*ts*********ge***************s**ts*****ge***e**ts 

NOTE: The planning process is a process of accretion. One success 
leads to another. If programs ere:  evaluated, revised, improved end 
maintained from year, to year, end new units are added by teachers 
who have . enperienced e positive cooperative planning process with 
the teacher- librarian, then gradually an entire library-based research 
and study skills program and curriculum can be developed. It will not 
happen in one or two years in most instances, but it g  begin in one 
year. 

 

• 

 

e****************eeoeeeeeee*****************eeeeee*eeegets** 



• 

 

• 
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MYTHICAL ELEMENTARY SCHOOL 

   

TEACHER'S NAME:  GRADE:  

 

UNIT/TOPIC/PROJECT 

 

OUTLINE. - Sequencing of Content to be taught 

  

• 

• 

 

SKILLS TO BE EMPHASIZED 

 

• • 

 

• 

 

  

t•. 

   

 
RCTIUITIES a) Class 

 

  

 

   

• 

b). Small group 

c) Individual 

LOCATION OF MATERIALS 

DISCUSSION OF PROCEDURES FOR EURLURTION 
a) Growth made by students in planned skills 

Evaluation of Process 

Evaluation of Final Product 

b) Effectiveness G' Use of Material 

- , 

• 
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ERIC ORM ER LIBRIUM?  RESOURCE CENTRE 
(by Liz Ougtrom, Uencouver) 

TE®EOEO(S):  

SUBJECT ®N 6®®®E:  

T®P I C ®®E® C®®EIIEO:  

 

>MOB ellJECTIBES ®E TOE UNIT: 

- SKILLS INCOWP®O®TE® IN TOE MIT: 
(1) specialized subject skills:  

• 

• 

(2) research and study skills:  

OESP®NSI®ILITIES OF TERM MEMBERS: 
(1) Teaching Responsibilities of Subject-Teacher:  

(2) Teaching Responsibilities of Teacher-Librarian: 

 

• 

(3) Other Responsibilities of Subject-Teacher:  
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®ESPSNSIBILITIES OF TOM MEMBERS: (c.atiaued) 

(4) Other Responsibilities of Teacher-Librarian:  

TIME ■LLOTTEB: 
(1) Pre-library preparation:  

(2) Library periods:  

 

(3) Activities in post-library periods:  

MOTEBIBLS TB BE RTTSC■EB TB TNIS PUN: 
(1) Unit plan yes  

(2) Detailed lesson plans) yes  

(3) Assignment sheet(s) yes  

(4) Bibliography of resources yes 

(5) Student Worksheets) yes  

(6) Resource List yes  

(7) Evaluation form ` ' yes  

(8) Other:  yes  

S~ECIOL CONSIBEROTIONS: 

TO BE REVISES FOB NEWT TIME: 

 

TERCRER-LIBRBRIRN COMPLETING  TRIS  FORM: 
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LIMB ICITCNENE ELEMENTRlIIV SUOML  
(by Patricia Shields, Ileucouuer) 

UNIT: SUBJECT: GRIME: 

TE®C®E~(S):  

 

R. CHECKLIST / POINTS FOR DISCUSSION: 
1. Students' ability levels: Comments:  
2. Review previous skills G' activities: 
3. Refer to research a study skills continuum: 
4. Preview resources for suitablity 1' applicability: _ 

B. GENERAL GOAL: 
• 

L BRAINSTORM TO DEVELOP A WEB OF CONTENT OBJECTIVES: 

D. BRAINSTORM TO DEVELOP A WEB OF SKILL OBJECTIVES: 

E. SEQUENCING OF CONTENT:  



F. TEACHING STRATEGIES AND ACTIVITIES / CHECKLIST: 
1. Introductory Lesson: When, Where, What, Who  

2. Centres: What, Who  

 

• 

3. Whole Class Instruction: When, Where, What, Who  

4. Individual Instruction: When, Where, What, Who  

• 

5. Concluding Lesson: When, Where, What, Who  

6. LOCATION OF RESOURCES:  
1. Library Resource Centre: 
2. Library Resource Centre on Reserve: 
3. Classroom: 
4. Other:  

• 

 

1 DISCUSSION OF PROCEDURES FOR EVALUATION: STUDENT EVALUATION 
1. Pre-instructional evaluation (eg. pre-tests in the form of 

checklists, rating scales, etc. to assess content, skills, 
attitudes) 
Comments: 



2. On-going evaluation (eg. observation, anecdotal comments, 
teacher checklists, student self-evaluation forms, etc. to 
assess and provide remediation) 
Comments:  

3. Post-instructional evaluation: (eg. formal testing in the form 
of multiple choice and/or essay-type questions to assess 
mastery level of content and skill objectives established at 
the outset of the unit.) 
Comments:  

DISCUSSION OF OVERALL EFFECTIVENESS OF THE UNIT:  
1. Use / effectiveness of materials. 

Comments:  

• 

• 

2. Strengths of unit:  

3. Changes needed to improve the unit: 
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® #NCH {'WE® SCE HAL ®AHIA MAIM SEANCES PLAN ,>f INS EOM ®91® 
EC®®® AE ®NIT AE SUM 

• 

 

More than sin years ego, when planning a half-day workshop on 
cooperative program planning for all teacher-librarians in Vancouver, a 
group of teacher-librarians identified the need for a planning guide to 
provide structure for the in-service program and support for follow-up 
in schools. 

Working with Ken Haycock, then Coordinator of Library Services, 
Huth Lingaard provided the original impetus for a district approach. The 
group, which also included Carol-Ann Haycock, Patricia Shields and Ken 
Waiters, shored planning guides end processes for cooperative planning 
which they had used successfully in their schools. The committee 
consolidated many different ideas and structures and developed a draft 
guide for district use. The resulting 'model' was field-tested in e 
number of schools prior to district workshops and revised accordingly. 

Following the half-day inservice program run for groups of 
teacher-librarians, additional field-testing took place in more than 75 
schools. The original guide of four pages was expended to sire; 
objectives end evaluation were placed side by side to ensure evaluation 
of objectives rather then simply completion of activities; format was 
revised to allow inclusion in three ring binders; and a number of smaller 
changes were made. 

The revised guide is used entensively throughout the district. In 
most schools it is used for referring to the planning checklist and for 
recording units so they can be revised and adapted rather than begun 
again each year. Many teacher-librarians, however, do use the forms 
while planning with teachers. Everyone is looking for more efficient 
and effective ways to plan and this guide has provided considerable 
direction and support to that end. It also facilitates the achievement of 
the district's goals for research and study skills acquisition via 
cooperatively planned and taught units of study throughout the system. 

Although there is a district planning guide for Vancouver, 
schools are urged to develop their own guide, incorporating elements of 
the planning checklist, if they are not comfortable with the district 
guide. The planning guide is not the issue -- systematic cooperative 
planning Ii. 

• 



VANCOUVER SCHOOL BOARD LIBRARY SERVICES 

COOPERATIVE PROGRAM PLANNING AND TEACHING 

• 

 

PLANNING GUIDE 

 

AND 

RECORD OF UNIT OF STUDY 

SUBJECT  TOPIC 

GRADE AND ABILITY LEVELS 

TEACHER(S) 

DATES/TIMES FOR PLANNING (1) • (2) (3) 

 

CHECKLIST  

In planning sessions, communication will not proceed in a rigid way nor 
in this order necessarily and occasionally some steps will be undertaken 
simultaneously. Nevertheless this information is crucial for successful 
programs. • - • 

Initiate Contact and Schedule Planning Time 

 

Establish Subject/Topic/Grade and Ability Levèl(s) 

Review Previous Skills and Activities 

Establish General Goal 

_ Establish Specific Objectives --- Define/Refine/Structure Topic 
* content/concepts to be emphasized - 
* skills to be emphasized (research and study, map and globe, 
húman relations) - includes how to locate and use materials 
and the information within (how will students obtain information?) 

 

_ Select and Locate Resources 

 

Determine Teaching Strategies and Activities 

Identify Scheduling of Learning Activities (time, sequence) 
Minimum Expectations To Assure Success For All Students 
Who/Where/When/How will the unit of work be introduced? 
Identify Location of Students and Activities 
Who is responsible for preparation and teaching of each component? 

How Will Student Competence in Specific Skills and Content Be Measured? 

Record and Retain Unit (note strengths/weaknesses on completion) 

 



DATES/TIMES TIME ALLOTMENT 

GENERAL GOAL PRIOR SKILLS/CONTENTS/ACTIVITIES 

 

INTRODUCTORY LESSON(S)/MOTIVATION 

How will students be prepared for purposeful research (e.g. know 
essential vocabulary, have written directions, be assured of success)? 

CONCLUDING LESSON(S) 



- 

  

• NOTES 

 

 

• 

RESEARCH AND STUDY SKILLS 

GENERAL CLUSTERS  
• 

Resource Centre Orientation 
Research Strategies 

Locating Information - General Sources 
Locating Information - Subject Sources 

Acquiring and Analyzing Information 
Organizing and Recording Information 

Communicating and Presenting Information 

BE VERY CLEAR - SPECIFY AND ARTICULATE SKILLS 

1 
   

SPECIFIC EXAMPLES OF EACH CLUSTER WILL BE IN THE SCHOOL'S 
SCOPE AND SEQUENCE LIST (FOUNDATION CURRICULUM GOAL 6) 

       



RESOURCES 

ARE ADEQUATE RESOURCES AVAILABLE? 
CHECKED COLLECTION SPECIALIZATIONS LIST, DISTRICT COLLECTIONS, 

INDEXES TO PERIODICALS, UNION LIST OF PERIODICALS, ETC. 

EASIER MORE DIFFICULT 

  

PARTICULARLY GOOD RESOURCES 

EVALUATION OF UNIT 

STRENGTHS WEAIOQES SES 

  

RECOMMENDATIONS FOR REVISION 

ACKNOWLEDGMENT 

Prepared by Carol-Ann Haycock, Ruth Lindgaard, Patricia Shields and Ken Walters 
with Ken Haycock, Coordinator of Library Services, and with considerable field 
testing and input from teachers and teacher-librarians of the Vancouver School 
Board, British Columbia. 
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********************************************************** 

VIM SMIOCES IF PUNNING ASSISTINCE: 

Davies, Ruth Ann. The School Library Media Program;  Instructional  
Force For EHcellence. New York: R. R. Hawker, 1979. 
Includes whet Davies calls °Pittman Learning Guides ° which 
are essentially planning checklists. Davies is a strong 
advocate of a °systems approach to media programming.' (p. . 
113) Appendin L is also of great assistance to the planning 
process. It is a Thinking- Learning -Communicating Continuum, 
K-12. 

Nelson, Yvonne, Barbara Hall and Kim Lancaster. Research and Study 
Skills; a Resource Book for Secondary Teachers. Prince George, 
B.C: School District # 57, 1980. 
Essentially a selection of sample lessons which include all of 
the . elements of good planning. For those who have difficulty 
with , performance objectives as they relate to research skills, 
there is a section which translates general objectives into 
performance objectives. This skill definitely eases the 
tribulations of evaluation. 

 

Partners In Action: ' The Library Resource Centre in the School 
Curriculum. Toronto: Province of Ontario, Ministry of Education, 
1982. 
Simple planning guides used by teachers are included on pages 
26 and 27. A very simple skills chart is on pages 30 and 31. 
Transition steps from a traditional school library to a resource 
centre are identified in a table on pages 16 and 17. The 
outstanding aspect of this document is that it is a statement of 
government policy. All teacher-librarians should read it. 

Pratt, David. Curriculum Design and Development. New York: 
Harcourt, Brace Jovanovich, 1980. 
Pratt does not include planning guides per se, but does 
incorporate flow charts in his planning, system. His "chapters 
on °Entry Characteristics of Learners°, °Selecting Instructional 
Strategies°, and °Managing Aptitude Differences° are particularly 
worth reading. 



School Library Program Guidelines. Halton, Ontario: The Halton Board 
of Education, 1981. 
Central to this presentation ore fold-out charts listing skills in 
four categories: °Locating Information°, "finding Information - 
Print°, "Finding Information - Audio Visual", and "Using 
Information:" The charts are much simpler than many others 
that are available. The booklet also discusses planning in the 
content of the roles of the planning partners, and gives a one 
page flow chart of a library program planning model. 

 

**::*:**$*::oºs***s:ssssss*s::ssesss:**ses**s***s*sss**:$s 

MUNI EMMLBMTIMN: 

Student evaluation should be an integral component of any 
unit of study. Measurement of student learning is best defined in 
terms of the instructional objectives established at the outset of the 
unit. What should the students have learned after completing a 
specific educational activity? Effective evaluation tools assess the 
degree to which students have learned the intended knowledge and 
skills which are relevant to the unit. Therefore, it is advisable that 
the teacher and the teacher-librarian jointly develop techniques for 
evaluation which consider the following strategies: 
1. pre-instructional evaluation (eg. pre-tests in the form of check-

 

lists, rating scales, etc.) 
2. on-going evaluation (eg. observation, anecdotal comments, 

teacher checklists, etc.) 
3. post-instructional evaluation (eg. formal testing in the form of 

multiple choice, essay-type, etc.) 

These strategies fall into two broad categories of student 
evaluation: formative and summatiue. Formative evaluation occurs 
before and during the unit, assessing student progress and indicating 
where remediation is necessary. Summative evaluation occurs at the 
conclusion of a unit, measuring student progress in terms of the 
overall goals and objectives of the unit. 

During the planning process, adequate discussion between 
the teacher and teacher-librarian relating to student evaluation 
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ensures success-oriented units. Consistency end continuity in the 
monitoring end remedieting of students' work is far more likely to 
occur when both teachers have jointly planned the strategies for 
assessing the unit. 

Student assessment is an integral part of the professional 
teacher: diagnosis of learning needs, development-  of e 
program to meet those needs; assessment to determine the 
degree of attainment; end to gather information for 
program revision. For the teacher-librarian these activities 
are undertaken jointly with the classroom teacher as an 
equal teaching partner. 1 

TIPS F/■ EfilL112TINS IN? UNIT SF STM:  

 

1. Base evaluation upon both knowledge and skill objectives devised 
et the outset of the unit. (See sample 1 on following page) 

2. Consider which formative and / or summetiue evaluation tech-
niques will best assess the goals and objectives of the unit. 

3. Consider assessing the students' abilities by having them transfer 
and apply research and study skills in another conteut. Outlining, 
for example, could be evaluated through . observation when 
students are required to use the skill in a subsequent activity. 

4. Always evaluate research end study skills in a meaningful and 
integrated conteut; eueluation of these skills in isolation is 
inappropriate. 

S. Evaluate both product end process. (See sample 2, following) 
6. Develop a checklist with an appropriate set of criteria thus 

allowing students to effectively self-evaluate their efforts. (See 
sample 1 on following page) 

7. Discuss students' self-evaluation results with them, pointing out 
teacher-perceived areas of strengths and weaknesses. 

8. Develop evaluation tools which can be easily sent home to parents 
or included in students' report cards. (See samples 1 and 3 on 
following pages) 



 

} 

_~_ 

SIMPLE I: Patricia Shields (/aacamwer) 
INZIC CENTIIES - E/~L~~TIeN F~~M  

CENTRE SKILLS Passible Pupil's Teachers' 
Mark Mark Mark 

- correct it complete 4 
Wesson] format 

MUSIC - accurate model of 4 
a musical Instrument 

- neatness & organization 2 
10 

- comprehension of 4 
material presented 
on a filmstrip 

MANUFACTURING _ understanding of terms 4 
export and Import 

- neatness & organization 2 
10 

• 

• 

- map reading skills 3 
- bar graphing 2 

AGRICULTURE - ulsual literacy 3 
- cause & effect relation- 4 

ship (to do with food 
supply problem) 

- neatness & organization 3 
15 

- listening skills 2 
- accurate sequencing of 3 

FOLKTRLE events 
- neat, clear Illustrations 3 
- accurate summery of 2 

each illustration 10 

- comprehension of 5 
materials read 

FOODS & - legible, neat charts to S 
FESTIVALS Impart information 10 

- comprehension of 4 
materiels read 

- releuant, logically 4 
MARRIAGE& ordered notes 
THE FAMILY - perag. using own words 4 

- good topic sentence	 1 
-. neatness ti organization 2 

15 , 
- 

RELIGION 

- comprehension of 5 
materials read 

- eualuatlon of materiel 5 
reed 

- ulsual literacy 3 
- neatness it organization 2 

15 
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SOMPLE. 2: Kea Walters (laecoaaerl 
PIONEER LIFE IN HIM CONOOO  

 

MI BF TOE SIB TOPICS BILL BE EPILUI1TEPUS roll.®$:. 

 

• 

1. PROCESS  POSSIBLE PUPIL'S TEACHER'S 
MARK MARK MARK 

    

Following written Instructions 5  

 

locetlna information 5 

Belmont, Ioglcolly  ordered notes 10 

Topic sentence 5 

Peragraoh writing  usina  own words .10 

 

Summery 

Comparisons  

Proofreading 

Presentation to group: 

5 

5 

5 

Organization 10 

Speaking 5 

Ulsuel Presentation 5 

Knowledge of subJgct 10 

TOTAL 80 

 

2. PRODUCT (booklet) POSSIBLE STUDENT'S TEACHER'S 
MARK MARK MARK 

Accuracy 15 

 

Completeness 15 

Work beyond minimum 10. 

Illustrations with captions (min. 2) 10 

Title page (cooed 5 

Table of contents 5 

Blblloqraphy 5 

Neatness 0 attractiveness 5 

TOTAL 70 

NOTE: 1. Students who copy or let someone copy their work will  lose half their marks!  
2. DUE  OPTE:  MI booklets must be completed by  



  

I 
1. !millennia:  

 

- effectlue and Interesting opening 

2. MSTESISL: 

a) Oar enizetion 

- Ideas clear and well arranged 

- logical order of 'presentation 

 

b) Content 

- material interesting and suitable 

- covers all necessary materiel 

euamples O facts are well chosen O appropriate 

emphasizes the mein points 

 

3. Minn: 

e) Language 

- words ere enact, appropriate and vivid 

- avoids slang and jargon 

- correct sentence structure 

- sentences lead neturelly from one to the other 

- pronunciation end enunciation are correct 

b) Voice 

- Is audible 

- Is clear and projects well 

- hes good tempo 

- controls the attention of the audience 

i  
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SIMPLE 3: Patricia Shields Mind 
AlIAL PlIESENTKTION CIIECKLIST 

  

• 

COMMENTS: 
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JIEEEMEIyCES: 

1  W. D. Hedges.  »ab  ation in the Elementary School. Holt, Rinehart, 
and Winston, 1969, pp. 84-85. 

 

/THEM ■ESMMMCES: 

 

Study Skills. by 
Michele Farquharson, Joan Harper, Patricia Shields and Ken 
Welters. Vancouver, B.C: Vancouver School Board, January 
1985. (Curriculum Resources # 69) 

S . - 
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DLL SYSTEMS FINE-TUNED 

Once a resource centre program is underway, the teacher-
librarian has the task of maintaining and refining components of the 
overall program. Conseqently, evaluation is necessary to assess the 
weaknesses and strengths of the euisting program and provide an 
insight into developing improvements and new directions. 

While measuring quantitative factors such as facilities, 
materials, staff and budget eupenditures are useful, they are but one 
aspect in assessing the many services of a resource centre. A far 
more nebulous task is that of assessing the effectiveness of the 
resource centre program. Is it meeting the needs of staff and 
students? Several techniques such as checklists, user surveys and 
rating scales have been developed by districts, administrators, 
teacher-librarians, and staffs to determine attitudes to and 
perceptions of whether the resource centre program is meeting the 
needs of school programs and students. Many of the questions that 
appear on these lists or forms are categorized into areas similar to 
those discussed as competencies in Appendiu A, "The Qualifications 
for School Librarians' report. When evaluating the effectiveness of 
the cooperative planning and teaching component of the role, the 
following points for discussion may be of assistance: 

1. the relevance of the library resource centre program to the total 
school program. 

2. the use made of time set aside for cooperative planning. 
3. the number of integrated units of study cooperatively developed. 
4. the development of a staff designed school-based scope and 

sequence of research and study skills. 
5. the commitment by staff to ensure that research and study skills 

are consistently taught. 
6. the willingness of the staff to work as a team to ensure that 

students are given the instruction necessary to learn the skills 
and also opportunities to practice them. 

7. the willingness of the team to evaluate programs and student 
achievement and to revise programs to make them more 
effective. 
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8. the ability of the teacher-librarian to communicate goals and 
objectives of the library resource centre program to staff, 
students and parents. 

9. the willingness of the teacher-librarian to adjust teaching 
strategies to meet the needs of staff and students. 

10. the ability of the teacher-librarian to identify those staff 
members who are not using the library resource centre 
effectively and to develop strategies to involve them. 

11. the solicitation of regular feedback from the staff and the 
incorporation of valid suggestions into future activities or 
operations. 

12. the ability of the teacher-librarian to organize and delegate, 
when appropriate, clerical tasks to student monitors, volunteers, 
and clerical staff. 

13. the institution of fleiible scheduling of the library resource 
centre facility to permit planning between the professional staff 
for the most effective way of using the facility to achieve 
educational goals. 

14. the recording of cooperatively planned units so others can use 
them in future years. 

**********************************************************  

These suggested points for discussion may also assist teacher-
librarians in determining the stage they have progressed to in the 
development of a total library resource centre program. 
**********************************************************  

By regularly discussing these important topics with the 
administrators) and staff, the resulting on-going evaluation will 
assist in the setting of yearly goals and objectives. With continuous 
overhauling, adjusting and reconditioning, the resource centre 
program will become an efficient vehicle designed to meet the needs 
of the whole school program. 



, 

, 
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SIMPLE UNITS 

The following units have been submitted by teacher-librarians 
throughout British Columbia and provide eHemplary models of the 
cooperative planning and teaching process. Bn overview is included 
at the outset of each unit and describes the following: 

i) the background; 
ii) the process of planning; 
iii) the content and skill objectives; 
iv) those activities needing further clarification; 
u) the preparation and teaching responsibilities; 
ui) the evaluation of student achievement; 
vii) the elements of the actual unit which have been abridged or 

omitted in the sample unit; and 
viii) the evaluation and revision at the completion of the unit. 

These units may be used in their entirety but may be more profitably 
used by the teacher-librarian in other ways. The teacher- librarian 
may share interesting strategies or features of the unit with 
reluctant classroom teachers. Many strategies may be transferred 
to other content areas or grade levels. Teachers should adapt the 
unit to meet the needs of their students, taking into account reading 
levels, ability levels and available resources. 

*************************************************************  

Rs with any published materials, if these units are to be 
shared outside of the school setting, either in published form 
or via a workshop, permission should be secured from the 
authors. Each issue of The Bookmark also includes sample 
units which may be adapted and used under the same 
guideline. 
************************************************************* 



. 

IF 

., 
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• 

TE00M BURS  & OURS  ! LRNRRR6E  NITS e SCIENCE 
Ki=gar=e  Grade 1  

TEACHER-LIBRARIAN: Mr. Daryl Sturdy 

 

TEACHER: Ms. Jane MacEwan 

 

SCHOOL: General Gordon Elementary School, S.D. # 39 (Vancouver) 

■ . UNIT MACKGIIOBN■ 

Daily, for four weeks 
Products: 1) Teddy Bears' Picnic Display including stuffed teddy 

bears made by the students 
2) Illustrated stories 

~. lelleCESS SF PUNNING  

1. I nitiatiuk  
Some of the ideas for this unit came about as a result of the 
Vancouver School Board publication, Connections;  Kindergarten 
and the School Resource Centre, also available from the D.C.T.F. 
Lesson Rids. 

2. ab  -echoes 
The student will: 
- develop fine motor skills. 
- listen for a purpose. 
- understand that a story has a beginning, a middle and an end. 
- create stories to be orally presented. 

3. activities 
See week by week activities listed under Actual Unit. 

4. Preparative U Teaching ■es'aasibilities  
The classroom teacher is responsible for the . classroom 
activities. The teacher-librarian is responsible for the library 
resource centre activities. 
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5.. Eveleotine •f Student achievement  
Students' stories and oral presentations are evaluated on a 
three point scale: S = Satisfactory; 6 = Good; E = Excellent 

C. IICTIIML UNIT 
Only the first half of the unit is included. The second half of the 
unit deals with real bears. The. habitat, food, and enemies of 
certain types of bear ( brown, grizzly, polar, etc.) is studied. The 
concept of fiction versus non-fiction is introduced and developed 
by comparing stuffed bears to reel bears. 

 

CLi1SSIIIIAM LIMB, RESUME CENTRE 

seek See: 

a) Design a teddy bear. 

b) Make o pattern. 
(on cardboard) 

 

c) Cut pattern out. 
.d) Sew and glue body of 

bear together. 

Week tom: 

a) Read various teddy bear stories 
to the children: Illinnie the  
Pooh. Paddington , boldilocks 
and the Three Bears , etc. 
Follow this pattern:. 
Day 1: read story. 
Day 2: recall story O retell 

story, using the pictures 
for recall. 

• 

 

a) Complete work on 
teddy bears. 

b) . Once the bear is stuffed 
details such as eyes, 
nose and mouth can be 
glued on. 

c) Parent volunteers to 
help with sewing. 

 

d) Set up listening post 
with various stories. 

a) Continue reading O recalling 
teddy bear stories. 

b) Discuss beginning, middle and 
end. 

c) Discuss the human character-
istics of the bears in the 
stories. 

d) Recall beginning, middle and 
end. 



a hot air balloon, 

a basket full of 
teddy bears, 

teddy bears 
on a picnic, 
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Rsk group at listening 
post to recall beginning, 
middle and end. 

Week three: 

a) Discuss the qualities each a) 
teddy bear possesses. 

b) Name each teddy. 
c) Make a name tag for b) 

each teddy. 
d) Plan, prepare and have 

a teddy bears' picnic. c) 

Each student introduces their 
bear to the teacher-librarian. 
(May take 2 sessions) 
Teacher Di teacher-librarian 
make-up and present stories 
using the bears as characters. 
Students in groups of 3 make 
up own stories. 

 

Week four is in the Lihrerg  Resource Centre  
The teacher-librarian sets up a display 
on a picnic table in the LRC with 

Student Work:  
a) In groups of 3 

make up teddy 
bear stories. 

b) Draw a beginning, 
a middle and an end. 
Print underneath each 
picture what is 
happening. 

c) Each group retells 
their story to the 
whole class. 

d) Each group's story 
can become part of 
the teddy bear display. 

 

and in the background, a display of 
library books and the groups' stories 
about teddy bears. 

 

D. EURLURTION BNB REVISION OF THE UNIT 
Not included. 
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SEEDS IN PLANTS  / SCIENCE  
Grades 1 & 2.. 

TEACHER-LIBRARIAN: Barbara Smith 

TEACHERS: Patti Stewart, Cáthy Shave, and Candace Martin 
• 

• 

 

SCHOOL: Burrard Uiew Community School, S.D. # 44 (North Vancouver) 

   

     

 

 

  

   

R. UNIT BACICP110aN8     

   

6 weeks (6 - 40 minute periods for each grade) 
Products: 1) "Seeds and Plants" student booklet 

2) Various large chart-type displays 

B. PROCESS OF PLANNINE 
• 

1. Initiati®n  
This unit began when .I overheard a conversation between 

three primary teachers in the staffroom. I invited myself to 

their planning meeting; where we shared ideas, set up general 
objectives for -the unit, and outlined areas where I could best 
support the unit., 

We already had. a Research and Study Skills Continuum in 
the school, so I selected lesson topics which lent themselves to 
certain skills which needed teaching or rebiew. The work in the 
classrooms varied, but was coordinated with a unit preview 
and lesson plans which included sample worksheets. I 
prepared these beforehand and discussed them with the 
teachers. 

This first attempt at cooperative program planning and 
teaching for the classroom teachers could have been better 
organized. However, it was 'a success because when the nest 
unit was to be planned, they included me! 

2. Ob jectiues: IKne®rledge t Skill  
Those incorporated in the library resource centre section of the 
unit are listed on individual lesson plans under Actual Unit.  
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3. activities 
Science units from the various prescribed teHtbook series were 
eHamined, as well es books from the library resource centre 
and  medie  listing. The STEM Science level 2 teachers° edition 
(Addison-Wesley, 1917) was particularly helpful. We en mined 
the materials end developed a list of desired learning outcomes 
in the content area. We then sequenced the learning outcomes 
by compleHity end by logical sequence. For euample, 
germination comes before growth which comes before 
flowering end seed production. 

4. Premonition P Teaching ~eaeenail~ilities  
1 taught the concepts, which lent themselves to media 
presentation or which included research P study skills. 
It was my responsibility to prepare this portion of the unit. 
The classroom teachers introduced, reviewed or developed the 
other concepts. Activities in the LAC were decided, in general 
terms, at the first planning meeting. It was my responsibility 
to develop detailed plans and to report beck to the group so 
the classroom teachers could make sure their programs were 
coordinated. 

5. Evaluation of Student achievement  
The pupil booklet was evaluated. Informal observation and 
oral quiz techniques from the Ministry's science curriculum 
guide were used to spot check learnings as the unit 
progressed. In the library resource centre an activity checklist 
was used during the course of the unit. 

C. KCTMML UNIT 
The content and activities covered in the library resource centre 
included: . . 
a) identifying seeds, and sorting them. 
b) Seeds eaten by both people and animals. 
c) Where seeds are found. 
d) Whet seeds are. 
e) How many seeds are in a fruit, or in another grouping. 
f) How seeds travel. 
g) What seeds need to grow. 
h) Plant growth charting. 
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Materials needed: 
a) four types of seed were used: marigolds, scarlet runner beans, 

pumpkin, peas. 
b) Small plastic pots. 
c) Potting soil and natural soils from the school ground. 
d) Collections of seeds. _ 
e) Various "seed" storybooks and non-fiction titles. 
f) Several copies of the S -  Sn  volume of World Book Encyclopedia.  

Lditers' mote: The Golden Book Encyclopedia, Compton's  
Precyclopedia or Childcraft are easier resources for most 
students at this grade level. The questions and activities may 
need revision when different resources are used. 

g) 12 or 14 test tubes (preferably plastic) for soil study. 
• 

  

Lessen 1 (Grades 1 and 2) 
a) Knowledge Objectives: The student will 

- define "seed". 
- name some seeds. 
- name some methods of seed dispersal. . 

b) Skills Objectives: The student will 
- recall facts from a media presentation. 
- in sentence form, state facts from a media presentation. 

c) Student Activities: 
- View PEMC video (VLS 39) What Do Seeds Do?  
- Discuss the video, especially noting: definition of a seed, 

names of some seeds, some methods of seed dispersal. 
- Print some of the facts on a large chart. paper. 

Lessen 2 (Grades 1 and 2) 
a) Knowledge Objectives: The student will 

- identify facts about seeds (the facts will vary depending 
on the non-fiction read-aloud which is chosen). 

b) Skills Objectives: The student will 
- choose a book which will give facts. 
- distinguish between fiction and non-fiction. 

c) Student Activities: 
- Look at a collection of fiction and non-fiction library books 

about seeds and plants. ' ' 
- As a group, classify the books-in two categories. Begin by 
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• 

reading one short non-fiction book aloud, and one fiction. 
We chose How a Seed Grows, by Helene J. Jordan (Crowell, 
1960) and Once Under the Cherry Blossom Tree, by Allen Say 
(Harper, 1974). 

- Discuss how the books are different. 
- Discuss the author's intentions (no book is entirely fact or 

entirely fiction). 
- Grade 1 pupils can jointly complete the worksheet as a 

chart. 
- Grade 2 pupils can do it individually, and glue it into their 

science booklet. The worksheet is not included, but it 
simply lists a number of titles in which seeds play a part 
and asks students to designate them as fiction or 
non-fiction. 

• 

Lessen 3 (bride 1) 
a) Knowledge Objectives: The student will 

- name and draw one type of seed. 
- describe how a seed might travel. 

b) Skills objective: The student will 
- eRpress facts in picture form. 

c) Student Activities: 
- EHomine some pictures of seeds and/or seed collections. 
- Name the types of seeds; discuss how a seed might hide 

itself; review seed travels from lesson 1. 
- Read Find the Cat, by Elaine Livermore (Houghton, 1973). 
- Each student chooses one type of seed and draws it 

concealed in a picture. 
- Put the pages together into a booklet. Later, in the class-

room, students find their page and print an appropriate 
sentence on the facing page. They may also draw their 
seed above the sentence to help their classmates find the 
seed in the picture. 

Lessee 3 (Grade 2) 
a) Knowledge Objectives: The student will 

- name two kinds of plants which have seeds. 
- name small and large seeds. 
- name o plant scientist (botanist). 

b) Skills Objectives: The student will 
- locate information in an encyclopedia. 
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- locate main headings. 
- locate the author of an encyclopedia article. 
- locate specific information in an encyclopedia article. 

c) Student activity: Note - There must by sufficient copies of the 
"S -  Sn"  volume of  World Book Encyclopedia for small 
groups of 2 or 3 students to study. 

- Use the encyclopedia volume to complete the worksheet as 
a group. 

- Put the worksheet into a student science booklet. 
d) Student Worksheet synopsis:_ (Add appropriate spaces) 

************************************************************ 

 

Look up "seed" in The World Book Encyclopedia. 

1. Print the main headings. There are siH.  

2. Print the author's name.  
3. What is the word for a plant scientist? 

b  
4. What is the word for a flowering plant that has seeds? 

a  

 

5. What is the word for a tree or shrub that has seeds? 

g 
6. What is the largest seed?  

What is a very small seed?  
7. Does a small seed always. grow into a small plant? 

 

Yes No 
8. Does a small seed mean the plant will have many seeds or 

few? Yes No 
9. Name a plant that does not have seeds?  

10. Print one, fact about seeds from the encyclopedia.  
***************************************************************** 

 

• 

 

Lessen 4 (Grades 1 sad 2) 
a) Knowledge Objectives: The student will 

- name 2 types of seed-bearing plants: flowering (angio-
sperm) and cone-bearing (gymnosperm). 

- recognize pictures and eHemples of each. 
b) Skills Objectives: The student will 

- classify information and report it in a chart format. 
c) Student activities: 

- Look at eHamples of cones and flower-formed seeds. 

• 
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- Look at pictures of cone and flower-bearing plants. 
- Develop vocabulary 'angiosperm' and 'gymnosperm'. 
- Prepare large pieces of chart paper with these words at 

the top. 
- Cut out pictures from old magazines and glue on to the 

chart. 
- Review different appearance of these plants. 

Note - We used two charts for angiosperms, one chart for food 

pictures which were also seeds and,another chart for plants. 
The students created a giant bowl of food on the food chart and 

/an attractive garden around a house on the plant chart. The 
gymnosperms made a forest scene. R fourth sheet was 
necessary to display the non-flowering plants such as 
mushrooms. 

Less.. 5 erode 1) 
a) Knowledge Objective: The student will 

- review and practice the vocabulary of seed plant study. 
b) Skills  Ob jectiues: The student will 

- review R B C order to 1st letter. 
- be introduced to R B C order to 2nd letter. 

c) Student Activity: (The teacher-librarian has prepared sets of 
cards with all relevant "seed" vocabulary, and form sheets for 
a picture dictionary with space for five words and five pictures 
associated with one letter of the alphabet.) 

- Groups of, students put card sets in A B C order. 
- Distribute one page of the "seed", dictionary-to-be to each 

student, with 1 letter of the alphabet in the upper 
right-hand corner. The student prints : at least one 
seed/plant word on the page and illustrates it. (Some 
letters of the alphabet will be easier to find words for 
than others. Slower students should be given the easier 
pages.) 

- Staple the pages together to form a dictionary. It may be 
added to as the unit progresses. 

Lessee 5 (Grade 2) 
a) Knowledge Objective: The student will 

- review facts about seeds. 
b) Skills Objectives: The student will 

- find and use a filmstrip. 
- entract facts from pictures and other media. 
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c) Student Activity: 
- Students receive one of the four quiz sheets from their 

classroom teacher. 
- They read over the quiz sheet so they know what facts 

they are looking for on the filmstrip. 
- The students come to the library resource centre to find 

the filmstrip. 
- The teacher-librarian shows the students how to locate a 

filmstrip (how to use the card catalogue, although no 
attempt is made to have students proficient in its use). 

- The teacher-librarian directs each group to the correct 
filmstrip and demonstrates the use of filmstrip viewers. 

- Alternately, four groups of students view the filmstrips for 
the required information. All facts are found in the early 
part of each filmstrip. 

- When the data is found, students print it on the worksheet. 
The worksheet is added to the science notebook. 

- Each group shares the facts they found with the other 
groups. These facts can be added to the charts begun in 
Lesson 1. 

d)	 One of the 4 °quiz ° sheets used is given below. (Add necessary 
spaces) The other °quiz° sheets follow the same pattern. 

***************************************************************** 

 

Find the filmstrip set Seasonal Adventures;  the World of Plants  
and Animals. In this set find the filmstrip and tape called 
°From Spring to Spring: Plant Survival.° 

Find three facts about seeds and plants. 

 

What are three ways plants start to grow in spring? 
1. They grow from  
2. They grow from  

which live through, the winter. 
3. They grow from on the woody branches 

on trees and shrubs. 

Draw a picture here to go with one fact. 

 

***************************************************************** 
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lissee 6 (Grades 1.end 2i 
a) knowledge Objectives: The student will 

- describe the colour end teHture of two soil types and note 
the differences. 

- select the soil which is more suitable for plant growth. 
b) Skills Objectives: The student will 

- record findings pictorially in graph format. 
- record findings pictorially in chart format. 

c) Student Activities: Children work in groups of two or three. 
Prepare ahead: 
* two large test-tubes in a test-tube rack for each group; 
* two buckets of soil, one with good loam with lots of deed 

leaves and bugs, etc. and the other with.a sandy and gravelly 
mud; 

* a jug of water; 
* paper towels; 
* . plus a sufficient number of worksheets. 
blue each group two paper towels, marked either 'Soil A' or 
*Soil B'. Put e tablespoon of each soil on the appropriate 
towels. 

- Students eHemine soil for qualities identified by the 
teacher-librarian: elements present, colour, teHture, and 
amount of water present in the sample. Findings are 
recorded on the worksheet which simply has a square for 
each soil where the student can drew what is observed 

end a space to describe the teHture and colour. The 
directions advise students to label each drawing. 

- Students place samples in the test-tubes, add water to 
almost , fill the tube, then shake it well and allow it to 
settle for a few moments. Students observe the 
proportions of light, suspended and heavy particles; and 
record their observations on duplicated sheets with 
pictographs of the test-tubes. 

- Students plant been seeds in pots of each soil, for 
observation . over the next weeks. They predict which 
plants are likely to grow best. 

- Worksheets are put into science notebooks. 
Note- For  brade  1 students, use the same format but make up 
large charts instead of individual worksheets. Fill in the charts 
as a group exercise. 



-66-

 

Cal é = gating activity: ®aN®ELION BIM!  
a) Cooking dandelion greens. 
b) Dandelion salad. 
c) Dandelion songs. 
d) Dandelion clock folklore. 
e) Dandelion coffee (roast roots, grind and brew) 
f) Dandelion art. 
g) Graphing dandelions in a local field. 

 

®o E®aLa®TI ®N a aE®I S I aN OF THE UNIT 
Little revision was required. The classroom portion of the unit 

centred on collecting, classifying, germinating and observing seeds 
and plants. It was incorporated into many parts of the day. Many 
of the seed and plant euperiments were suggested by the children. 
Note was made of the more successful euperiments or those where 
the results were most obvious. One surprise: the seeds planted in 
our 'type 8' soil (gravelly, sandy mud) grew better than those in 
rich loam. Reason: it turned out that the gravelly soil came from a 
spot where septic tank seepage contaminated the water and made 
it very fertile! 

 

• 

 

Editors' slate:  Rn  additional resource for this unit is 
Scienceland•  The Secrets of Spring, uol. VIII, . no. 67 
(May 1985). 
This primary magazine would be useful when studying 
dandelions. The illustrations are photographs which 
provide a ° close-up ° of the dandelion. 

  

• 
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UMW  NEWFIUNDLANA  / LANGUAGE  ARTS  
Grads 

TEACHER-LIBRARIAN: Mrs. Debbie Hartley 

TEACHER: Ms. Mary Siddals 

 

SCHOOL: Hart Highlands Elementary School, S.D. # 57 (Prince George) 

A. UNIT AACKAIIAUNI  

Products: 1) Big book 

2) Written report 

• 

R. PROCESS OF PLANNING 

1. Initiation  
The unit was initiated, to provide research activities suitable for 

the ability level of each reading group using Ginn Reader Level 

8, How it is Nowadays, unit 2: "A Whale Called Apple." 

 

2. Objectives  
The student will: 
- read, locate, classify and organize facts using non-fiction 

materials. 
- produce notes, then organize the notes into paragraphs. 

- develop an outline for a written report. 

-. listen for a purpose. 

3. Student Activities  
The class was organized into 3 rending groups, and, at different 
times, each group was given on opportunity to. use the unit in 

the library resource centre. 
Specific activities are listed under Actual Unit.  

 

4. Eparitian 9 Teaching Responsibilities  
The teacher-librarian conducted a brainstorming session and 
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compiled questions for both Group R and Group B. The 
classroom teacher supervised the organization of the students' 
assignments and the production of good copies of reports. 

5. Evaluation of Student it (Moment  
Evaluation was done by comparing the student-produced big 
book to the Canadian Starter Newfoundland, end by assessing 
student participation and responses during discussion 
throughout the unit. 

C. UCT®®L UNIT 

  

Group L. Shove average reading lelvel - Newfoundland  
1. We read the Canadian Starter British Columbia and carefully 

eHamined the format. , The children concluded that the book 
asked questions and then , proceeded to answer those 
questions. (lit no time were the children told they would be 
designing a Big Book.) 

2. In a brainstorming session we listed many questions about 
Newfoundland. 

3. The teacher-librarian compiled and grouped all 'these questions 
topically on chart paper, leaving room for pencilled-in answers 
in note form. 

4. Each child was given appropriate resource reading material on 
Newfoundland (eHcept the Canadian Starter). They were to 
read their books and to pencil the answers to' the questions 
onto the chart. 

5. The group met again to discuss and review all their answers. 
The answers were then compiled onto a FACT SHEET. 

6. Each child was assigned o group of facts from the fact sheet 
and was required to use these to write ' one or two 
well-constructed sentences. 

7. The sentences were printed on strips of chart paper. 
8. Each sentence was glued to the bottom of a sheet of 12 H 18 

white construction paper, and a corresponding picture drawn at 
the top. Only pencil crayons were used because each page had 
to be laminated. The set of pages was then coil bound. The 
children had created their own Big Book on Newfoundland. 

9. Rs a summary, we compared our Big 'Wok to thè Canadian 
Starter Newfoundland. 
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Emma B. Average readies level - Whales  
1. During the first session each child was given a book on whales 

and asked to research appearance, food, home, and habits. 
Although most of the research was completed in the library 
resource centre, further reading was done in the classroom and 
at home. 

2. At the second session in the library resource centre the 4 major 
headings were written on the blackboard, and during a 
brainstorming session facts were recorded under the 
appropriate headings. 

3. The teacher-librarian copied the results of the brainstorming 
session onto paper and this fact sheet was distributed to the 
classroom teacher and the participating students. 

4. The remaining tasks were completed in the classroom, with 
students working indiuidually. 
a) Students made an outline using the given headings, and 

selected a minimum of 5 facts per heading. 
b) Students organized their facts. 
c) Students put facts into sentences and arranged their 

sentences into paragraphs. 
d) Students produced a written report. They included a title 

page and illustration. 

• 

&ramp C. Bela® average reading  level - Whales  
Easy material was selected. 
1. As the teacher-librarian read aloud, children listened for facts 

which would assist them to complete the following outline. 
When a student identified a fact she would stop so the group 
could add the information to the fact sheet. 

************************************************************ 

 

WHALE RESEARCH - NOTES (Add space as needed) 

1), Kinds of whales.  

2) Words describing whales. (10)  

3) Where it lines  
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4) What it eats.  

 

5) Facts about babies.  

 

6) Other interesting facts.  

   

************************************************************ 

 

2. The fact sheet developed by Group B was introduced and 
discussed so that Group.. C students were eHposed to more facts 
about whales. . 

3. In the classroom, the teacher worked with Group C to organize 
facts into sentences.: These were compiled into a special 
°whale" stencil. 

• 

• 

O. MUNITION  ANO  REVISION 0F THE UNIT . 
Not included 
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sR~u I SCIENCE 

 

TEACHER-LIBRARIAN: Patricia Shields 

TEACHER: Carolyn Neighbor and Chris Stechiw 
• 

SCHOOL: Lord Kitchener Elementary School, S.B. # 39 (Vancouver) 

 

it. UNIT ■RCICORRUNR  
20 hours in the library resource centre 
Products: Worksheets and booklets accumulated from the sin 

centres. • 

R. PROCESS •F PLRNNINIi 

1. I •Iti®tió  
The Grade 4 classroom teachers wished to develop a centres 
approach which incorporated an experiment centre. The 
teacher-librarian wished to integrate a computer centre 
into the content area to illustrate to students that information 
is located in a variety of resources. 

2. Objectives 
See attached. 

3. Rctiuities  
The teacher-librarian taught a note-taking lesson and the 
classroom teacher taught a lesson on sound to develop the 
initial vocabulary and basic concepts, such es pitch, vibration 
and how sounds are made. The students then began working in 
the L.A.C. on the sin centres. 
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4. rressrstis■ I Teething ■esesesibIlities  
The classroom teachers and the teacher-librarian each 
prepared two centres. 

S. fsslwstis■ el Student Ilcbisseineet 
See attached evaluation form. 

C. ICBM UNIT 
Only one job card has been included from the Research Centre. 

There are six job cards in total, to insure that ell students will have 
resources appropriate to their reading levels. 

The Listening Post Centre includes the instruction card, word 
bank card, and student booklet. 8 tape should be prepared by the 
teachers to include the following information: 
1. For the first page, 'Listening to sounds, Can you guess?', 

record the ten sounds found on the word bank card. Students 
are to listen and identify the sounds, then use the word bank 
card to assist them in correctly spelling the word. Finally the 
students alphabetize the words. 

2. For the second page, teachers should record approeimately two 
to three paragraphs discussing noise pollution. Instruct 
students to record approHimately 5 to 8 notes to answer the 
question. 

3. For the third page, teachers should record a description of 
how sounds affect people and then instruct students to draw a 
small illustration and describe sounds that they like and dislike. 

R. EPILUITION ONO REVISION IIF  TUE  UNIT 
This unit was first implemented over a year ago. This year, we 
reorganized the EHperiment Centre booklet end added the Computer 
Centre. 



AT CENTRE 

- job cards 

NAME OF CENTRE 

RESEARCH 

SKILL OBJECTIVES 

-note-taking 
-paragraph writing 
-topic sentence 

CONTENT OBJECTIVES 

 

-how a person hears 
-vibrations 
-pitch 
-sonic boom 
-écho 

LISTENING POST - cassette 
- listening post 
-• student recording 
worksheets 

identification of 
sounds 
-noise pollution 
-how noises affect 
people 
-sounds and feelings 

-listening for a pur-
pose 

-listening to take 
notes 

EXPERIMENT -predicting 
-concluding 
-recording 

-pitch 
-different vibrations 
high or low sounds 

-sound vibrations 
travel through air, 
water and solids 

-tin-can telephone 
-triangle 
-metal tongs, rubber 
mallet head, piece of 
wood 

-three large cookie jars 
-string and spoon 
-student recording work-
sheets 

ENCYCLOPEDIA -use of index 
-alphabeting 
-understanding of 
encyclopedias 

-understanding of 
decibles 

-how our• vocal cords 
-work 
-parts, of the ear 
-animal ears 

-student recording 
worksheet 

-Golden Book Encyc?.opedia 

COMPUTER --demonstrate com-
puter awareness 

-information is 
located in a 
variety of re-

 

sources 

-identification of 
musical tunes 

-composing a song 
-playing a song 

-student instruction 
assignment sheet 
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PATRICIA  SHIELDS 
SCIENCE OF SOUND 

 

EQUIPMENT/MATERIALS 

  

DICTIONARY -pronunciation 
-syllablication 
-accent marks 

-eleven sound-related -instruction card 
vocabulary words -construction paper 

      



  

SourvD! 

• 

- start each note with a dash 
• 

 

- use your own words 

- locate the correct information and read it 

- close the book and write notes 

- keep notes brief 

• 

  

• 

- put notes in logical order by numbering them in the left hand margin 

- capital letters are not required at the beginning of each note 

- periods are not required at the end of each note 

- from five to eight notes are required for each sub-heading 

 

i 

NOTE TAKING INFORMATION CARD 

• 

- 74-

 

• 

~ 

RESEARCH CENTRE INSTRUCTION CARD  

1. Each of you will complete one research job card given to 

you be the teacher. 

2. Take a piece of rough copy paper and write your question 

on the top of the page. 

3. Read the Note-taking Information Card. 

4. Using the Table of Contents and index to help you find and 

record your answers. REMEMBER TO TAKE NOTES 

  

5. Convert your notes into paragraphs. 

Remember to start your paragraph 

with a topic sentence. 

•      Auricle 

             
      
            

      
 T rc-.      



SOUND 

Anderson, Dorothy. Junior Science Book 

of Sound. Ernest Kurt Barth, illus. 

Garrard Publishing Co. Champaign, 

Illinois. 1962. 

1. How is sound produced when 

we speak? 



eVo ,:exv£ 
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1. Choose a leader to operate the machine 

2. Have one Listening Post Booklet in front of you 

ready to listen 

The Auricles of a Bat are mDvubl,n 
and so help channel sound waves into 
the ear.  Bots  depend on their hearing 
to naviçcte in the dark. 
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Marne:  

    



 

3. Front cement stairs 

i  

 

Ca 

i 

CONCLUSION: Now that you have arranged your. sounds from loud to soft, why do you think some objects produce louder 

sounds than others? 

  

Vibration (soft or loud) • 

Object to hit 
with 

List of Objects to Hit 
Predict  Observe  

Arrange sounds in order 
from Loud to Soft 

 

1.Metal pole at adventure 
playground 

2.Tree 

Rubber Mallet 
Head 

4. Plastic chair 

1.Metal pole at adventure 
playground 

2.Tree 

3.Front cement-stairs 

   

4. Plastic chair 

 

1. Metal pole at adventure 
playground 

2. Tree 

  

Metal Tongs 

3.Front cement stairs 

4.Plastic chair 
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EXPERIMENT 2  

1. What happens when you suspend a triangle and hit it with a metal mallet? 

2. What happens when you hold on to the triangle with your hand and strike 
it at the same time? 

 

3. What happens when you submerge a vibrating triangle into water? Why? 



 

3 
,..,,, : 

 

___.-~. _:~~  
,`. _¡ : ~ c_  - ~ 

• 

- - - -  - - - 

l ' 

1, 2, 3, 

- - - - 
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EXPERIMENT 3  

 

a) Fill one jar half full of water. Tap it with the,spoon. It should, make a 

deep sound. 

 

b) Fill the second jar a little less than half full. Tap it." The sound should 

be higher than the first jar. 

  

c) The last jar should have just a little water in the bottom. Tap it. It 

should sound higher than the other two jars. 

d) Number the jars as shown in the picture. 

 

e) The different levels of water produce different PITCHES of sound. 
Play the song "Mary had a Little Lamb." Here are the first 3 notes-

 

play the rest of the song and -record the correct numbers from the jars. 



Work with a partner. Stand on a chair beside the 

pamphlet file. Take each end of the string and place 

it in your ear. Swing the spoon so it hits 

the pamphlet file. 

What do you hear? 

What does your partner hear? 
/  

 

I 
d 

What invention is based on this 

concept? 

-t.3. 
rr 
'r♦ 

A 

i \ 
/ ~ 

• 

 

Can you think of another one? 
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EXPERIMENT 4  



m 
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EXPERIMENT 5  

Try the different tin-can telephones. 

Think about these differences: 

loose-tight string, 

long-short string, 

close to - far from the ear 

What is the best way for you to hear using the tin-can telephone? 



 

"sound". an interesting shape that would remind people 

 

of your "sound" shape. 

I . Complete your good copy on this large "sound" shape. 

\ 
,

. 1 i 
\ `, `:1 I I 
\ „  . ;  

8. Have it checked by a teacher. 

f) write a sentence using the word 

4. Have a teacher mark your rough copy 

. You are now ready to complete your good copy. 

(cg. a.-? ear,. radio,). Try to ti:i.n.'Y, of an original idea. 

Get a piece  cf  the drawing paper. Tace and cut out the outline 

 

- 

) j w i 

1 

1 . Pcs 'ec  e.  t c,. 

~ •  . 

- 
~ - 

, 
;. 

l e 
\.- ` 

) 

 

, r_ 
;2 

, 

• • 

 

I
i 

• 
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• 

DICTIONARY INSTRUCTION CARD 

1. Choose one word from the list of "words about sounds" found below. 

Make sure no one else has chosen the same word. 

WORDS ABOUT SOUND  

 

vibrate vocal cords 

• 

• 

2. Take a piece  cf rough 

sound noise 

sound waves larynx 

voice thunder 

transmitter echo 

decible 

copy paper and write your word at the top. 

r 

3. Get a dictionary and find the following for your word: 

a) definition 

b) syllables 

c) pronunciation 

d) accent marks 



 

I  

 

) 

 

Sound to-t:". 1.23 

echo 5-444; phonograph 12.1091; radio 

13-1158; tape recording 14-1326; 

telephone :4-1333; thunder 9-809; 

voice 15-71 37 

\ . 1 

Other4_- 

- 
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ENCYCLOPEDIA INSTRUCTION CARD  

 

1. Read the Index Information card. 

 

2. Read the Note-taking Information card. 

3. Where possible answer questions using notes. 

 

4. Take 1 booklet called "Learning About Sound  

using the Golden Book Encyclopedia". Auricle 

5. Each person should start on a different page. 

 1 
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INDEX INFORMATION CARD 

An index tells you where certain information may be 
found. The 

index to an encyclopedia lists subjects in  abc  order. It tells 

the volume or book's number and the page number where 
the'subject 

is found. The index is usually at the end of a book or the last 

book in a set of encyclopedias. 

Look at the example below to see how to read an index. 

Subject Volume . Page..Number 

      

, • , - 
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G. PRESS RETURN 

It). WHEN SAY: PICK (1N1•: TYPE 1 

C II. W11I.'1 (: SAYS I:V'II:I: NOTES TYPE: IN C  H  C FDFC SDF  DF 

DA  G S C C II C F I) F 

13. WHAT SONG I111) Y111I JUST IIF.,\R? 

I ):AVI' 'i'll.\ I' 'l'l'7:!•: ) 3. 

PRESS RI:1l'RV. 

I5. WPC:: C i,11'`: PICK OM 1\'PF. 1 

I6. l'I”!'oSi YOUR MN TUNE 

 

I i . 

- -  
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4 

*Note: When you see the letter "C" in the directions, this means computer. 

I. RIAD  DISK 

2. TYPI'. LOAI1 " 5 ".  8 

}. PRESS RETURN 

4. '1'YI'I•: LIST 

5. TYPE LOAD "PIANO", 8 

7. WHEN C SAYS READY TYPE 101N 

PRESS RETURN 

WHEN C SAYS PIANO CLASSY INTRODUCTION - TYPE Y 

 

111'1'100 

I N • I':+I.SS REII'K>: 

I'1. laII.:: ,' ':.11':: í'11:K tlSl: 1'1'1'1' 1 

Or A I.I'M)p):: TUNE AND SFI: IF YOU (:AN TYPF. IT !NUT THE COMPUTER. l'UI 

'!!I IJ.I l'''i:5  Fui:  Il'i' ':I'T':S ON  TITIS.  LINE: 

'i"''!t 'i1!Nl:. 

l'(11!F El - M' IS Ri:(:Ul:Vli::\I11.1: ,1S): A FF:,\I:III:R TO LISTEN TO SEE IF 

SD! I. , . ':.\'II FIAT 'FI":F • 

  

o 

win\ 

  

• - - 

8.  

9.  

, - ' 

12. PRESS BUTTON 

 

ASSICNMENT SHEET 
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ON RPPOECiiR1TIRN  OF LITEMRTORE  
LERRNINE  ENRICRMENT  

 

TEACHER-LIBRARIAN: Mrs. Patricia Shields 

TEACHER: Mrs. Sheila Herman 
• 

• 

 

SCHOOL: Lord Kitchener Elementary, S.D. # 39 (Vancouver) 

H. UNIT RRCICSROONR  

Ten Grade Flue Enrichment pupils engaged in a study of puppetry for 
a period of 13 weeks, employing the learning skills of creative and 
critical thinking in order to develop an appreciation for literature. 
Acting as agents, they encouraged the appreciation of quality 
literature by other students of Lord Kitchener Elementary School. 
Products: 1) Puppets 

2) Scripts 
3) Puppet shows 

 

R. PROCESS RE PUNNING 

1. Initiation  
The classroom teacher was concerned about the lack of 
appropriate communication skills eHhibited by her students. 
Some were very introverted, while others showed disruptive 
patterns of communication. She wanted to plan a unit with the 
teacher-librarian which would foster the confidence necessary 
to good communication and the awareness of whet is 
appropriate and when it is appropriate. 

2. Objectives 
The student will: 
- implore the field of puppetry. 
- develop script-writing and story-telling abilities. 
- bring stories to life. 
- perform puppet shows for the student body in an effort to 

foster literary appreciation and motivate students to read. 
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- extend the Learning Enrichment Centre students' experience 
in oral expression. 

- develop a knowledge of end  loue  of literature. 
- share this knowledge end  loue  of literature with the student 

body. 

3. Activities  
To encourage the development of higher level thinking skills 
such as analysis, synthesis and evaluation, resource persons 
were used to introduce the pupils to the art of puppetry. 
These resource people provided a structure for the enrichment 
pupils to design and create puppets based upon their own 
originel  scripts. Through peer involvement the pupils 
developed such socializing skills as cooperation, communication 
and appropriate interaction. The activities culminated in a 
formal presentation to the other classes, and promoted the 
appreciation of literature. Week-by-week activities are 
outlined in the section ACTUAL UNIT.  

4. ?reparation t blueing Aesoeusibilities 
As described in unit outline. 

5. Evaluation of Student Ackieoem,eat  
A pretest (see Sheet A - literature Survey) and a post-test 
(Sheet D - Critical Thinking Skills Test) were utilized. However, 
observation leading to anecdotal reporting was the 
main method of evaluation. 

C. ACTAAL UNIT 

 

Beek I (3 hurt per meet) 
1) The L.E.C. teacher and the teacher-librarian introduced the unit. 
2) Students completed the Literature Survey (Sheet M. 
3) Both teachers demonstated how to make and present shadow 

puppets. 
4) Students prepared shadow puppet play based on an Aesop's  

Fable. 

seek II  
1) Students presented their shadow puppet plays. 
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2) Students discussed the moral of each of the plays. 
3) Students evaluated the presentations. 
4. Teachers demonstrated the rolled paper puppets. 
5) Individual students created a puppet presentation using 

different types of puppets based upon a different fiesoo's  
Fable. 

Mean 
1) Pupils worked in pairs synthesizing two fables to create a new 

puppet presentation. 
2) Students presented, discussed, and evaluated each of the 

presentations. 

KILBra/ 
1) Ii resource person from the Vancouver Puppetry build presented 

e workshop on (a) creating different types of puppets using e 
variety of materials, and (b) steps to develop an effective 
puppet play. 

2) Students brainstormed to compile a list of materials needed to 
make puppets. They were asked to bring these materials to 
school. 

link/ 
1) Students experimented in the creation of a puppet play based 

on a nursery rhyme. They were required to 
(a) change the content of the nursery rhyme 
(b) maintain the cadence 
(c) create a new puppet with materials not previously used. 

KRUM 
1) Teachers directed a discussion of effective storytelling 

techniques. 
2) Pupils implemented these techniques by dramatizing a story 

they created about themselves. 
• 

®eek ell 
1) Terri Clerk, Children's Librarian from the Vancouver Public 

Library (Main Branch), demonstrated and discussed the 
techniques of effective storytelling using puppets. 

2) Students recorded and summarized tnejor points related to 
utilizing puppets as an aid to telling stories. (See Sheet B - 
Storytelling Using Punnets.) 
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peek NIT  
) In preparation for a story-to-puppet adaptation, students 

completed the Critical Thinking Skills Test (Sheet OD. 
2) One teacher read the story The Crane Maiden, while students 

completed the Story-Puooet Adaptation (Sheet C) indicating 
how they would adapt the story into a ,puppet play. 

3) Teachers performed the puppet play The Crane Maiden. 
Afterwards the students discussed and evaluated how the 
script was adapted to a puppet ploy. 

4) Students then selected an .appropriate primary, library book. 
When suitability of choice was confirmed by the teacher, the 
same Story-Minuet Orientation (Sheet C) was to be completed 
for their book. 

 

■ enk 1■ 
1) Each student was assigned the task of creating one puppet 

script based on their library book after they completed the 
Script Proposal (Sheet E) 

2) Teachers provided direction and assistance where needed. 

■ eek f 
1) Students edited and perfected scripts to be submitted for 

typing. 

peek  Il, 
1) Students created appropriate puppets capitalizing on the 

uerious types of puppets as demonstrated by the Puppetry 
build workshop teacher during Week W. 

Main 
1) Each student designed sets, prepared props, and recorded 

sound effects for their individual puppet productions. 

 

MAW! 111 
in honour of National Book Week, students cooperatively planned a 
presentation which consisted of: 

(a) narrator's introduction to the specific primary library books 
(b) the individual students' puppet plays. 

NOTE: fill students were expected to perform various roles in all of 
the plays.. This encouraged spontaneous performances from those 
students who were most reserved. 



.&_____  
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Il.  EUULUUTI/N IN WWI« OF TIE UNIT 
Evaluation was based upon: 
1. a survey carried out prior to and following this project. 
2. en accumulated record of the enrichment pupil's participation 

end achievement. 
3. productiuity end appreciation of puppetry and literature as 

demonstrated by the number of students who participated in 
the creation of puppets and scripts in the permanent puppet 
centre located in the Library Resource Centre. 
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Name: ! 

 

• 

• 

Timeline of my favorite literature 

 

2. How were you introduced to these. stories? 

 

3. What were some things that contributed to impressing you about these stories? 

  

4. Do these stories fail under any special categories? List them. 

5. If you were going to try to share your stories how would 

6. If you were going to try to encourage others to develop 
an appreciation for literature how would you  doit? 

SHEET II 

LITERATURE SURVEY 



   

• 
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NAME :  

 

I. STORY- TELLING USING PUPPETS  

A. PRESENTING AN EFFECTIVE PUPPET SHOW  

SHEET 9 

B. CHANGING AND ADAPTINGA STORY INTO A SCRIPT  

 

• 

C. TYPES OF BOOKS TO USE 
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SHEET C LEARNING ENRICHMENT  

 

STORY- PUPPET ADAPTATION- GRADE 5 NAME:  

 

INTRODUCTION: 

PROBLEM: 

RESOLUTION: 

 

• 
• OTHER 

CHARACTER: 

   

PROPS: 

CHARACTER: 

 

• 

CLIMAX: 



• 
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L. E. C. Grade Name: 

Critical Thinking Skills Test  

I. Fluency:  • 

 

SHEET D (front) 

a) List as many characters (human) from books as you can. 

(continue on other side, if necessary) 

I. Flexibility:  

a) Name all the types of books in which your characters 

can be found? 

(add any others you can think of) 

Ill. Originality: 

 

Think of a new invention which might be used to solve the 

problem of a character in one  cf  Your favourite books. 

Description: 

a 



• 

   

L 

• 

  

F•:aluati :):l: 
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• 

Page 2 Name:  

SHEET D (beck) 

Briefly Sketch your invention 

• 

i 
i  

IV Elaboration: -------------

 

Brainstorm: how might we change our daily schedule to have 

more time for reading? 
• 

• 

• 

Ei;;.lu;;t, ;j  book  Coli  have just read. List all of its good  ',oints. 

List al;. Q: its had Points. 

Ti.'  vi:•: you would or would not recommend it to a friend. 

 

• 

• 

• 

1 ' 

• 
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- 
Grade 5 Name:  

SHEET E 
SCRIPT PROPOSAL  

LEARNING ENRICHMENT  

1. List Characters: 

        

               

2. How many scenes 

3. Setting for: 
Scene I 

Scene II 

 

4. List props: 

5. Other: 

 

• 



• 
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ITERIZEINEMN  / SOUK  
I 

  

 
   

 

    

TEACHER-LIBRARIAN: Joan Harper 

TEACHER: Eileen Anderson 

SCHOOL: Maple Grove Elementary, S.D. # 39 (Vancouver) 

 

• 

e MI! RIIICIC UDDN@ 
12 periods 
Product: Booklet 

 

D. PROCESS OF PUNNING 

1. lultietiew  
The teacher-librarian initiated and developed the unit to 
eliminate the overlap of the eHisting Grade 7 social studies 
curriculum with the new Grade 8 social studies curriculum. 

2. Db jecti®es  
The student will: 
- study the culture of the people of one geographical area in 

depth. 
- develop mapping skills. 
- use specialized encyclopedias. 
- know some Mediterranean ports. 
- know some of the land and sea animals of the Mediterranean. 

3. 'activities  
SIN centres each including: title page (sample included for one 
only), an instructional job card and student worksheets. 

 

4. Freieretieaa 0 Ten Desee®sihilitles  
Teacher-librarian prepared the job cards while the teacher 
prepared the student worksheets and student notebooks. - 

  

• 

 

• 

• 
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5. Ewell/oat] a of St dent Q¢ibIWie(w®ut  
Each centre was evaluated out of 20 possible merits. The 
teacher-librarian and teacher each evaluated three centres. 
The following criteria were used: 
a) completeness 
b) accuracy of content 
c) application of skills 
d) finished product 

• 

C. METIER ®NIT 
The complete unit is included eucept for title pages for centres #2 
through #6. See following pages. 

• 

 

O. EEQI.PJDTION ONO ME!IUI I OF THE SNIT 
It is best to set time limits for students to complete each of the Sill 

centres. See following material for details on evaluation, etc. 

JqEtIITUIIgMNEIIN  

The Mediterranean Portfolio was developed as a 
teacher-student resource to eHtend the curriculum by designating 
materials for sin stations. It should be noted that each section of the 
portfolio could be further developed as a specific unit of study. 

ils  the portfolio is designed, it could be used to support any one 
of the following 'Organizational Structures for Teaching Life in the 
Mediterranean': 

D. Classroom - One way materials on the Mediterranean could be 
housed end used is entirely within the classroom. Sets of The 
Mediterranean,  Its Lands and Peoples by D. Clee, W. Hildebrand and 
M. Wooley are available as well in most schools to support this 
approach. In addition, materials from the school's resource centre 
are available (see attached bibliography). 'The Portfolio on the 
Mediterranean' which accompanies this document was developed 
specifically for this unit and lends itself to adaptation and use for a 
variety of tasks by a teacher choosing to work in this way. 
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B. Classroom and Resource Centre - an alternative to using and 
housing materials in the classroom is to organize the materials 
much es in the previous description but to assign one component as 
a student research assignment. (One of the following activities, 
'Mediterranean Ports of Call° is an eeempie of such en assignment.) 
This approach must be planned cooperatively with the 
teacher-librarian. Times need to be scheduled for students to 
work in the library. The teacher-librarian must take teaching 
responsibility for students working under his/her direction on the 
research component of the unit, and the classroom teacher 
must take responsibility for the content covered in the classroom. 
It is important they complement each other. 

C. Resource Centre - This unit on the Mediterranean also lends itself 
to being taught entirely within a school resource centre. Often a 
station approach is most successful when an entire class in working 
in o library at one time. Usually sin to eight research stations ore 
planned with the teacher-librarian. Students are divided into 
groups end rotate through all stations (see attached eeample of 
stations). This approach requires careful planning with the 
teacher-librarian. It is necessary to know eeactly what is going to 
be covered, how it is to be covered, whet materiels are going to be 
used and how the unit will be evaluated. It must be decided who is 
to prepare which materials and who is to mark which parts. This is 
a team teaching situation where both the teacher and the 
teacher-librarian work with the students in the resource centre. It 
has the advantage of reducing the pupil-teacher ratio. 
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guide you place the  nome  of the countries 
surrounding the Mediterranean See on the 
political map provided for this station 

!n.• •  • •\•L.L•  .•L• . • .•L•L• .•L•C• •C• . •.•C 0,..; • . .• .•4 . . . • . • .• . .•L•  _ _ 

Ff  I 

:. showing physical features provided for this b: 
;`} station. if. 

~ ~ , ... - . _ 

MAPPING - Statliir! = 1 

2. Using the Oxford Sc:hacl Atlas to 
guide you place the names of the physical 
features of the Mediterranean region on the map 
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Countries 

Albania Lebanon 
Algeria Libya 
Bulgaria Malta 

Cyprus. Morocco 

Egypt. Portugal 
France Spain 

Greece Syria 
Italy Tunisia 

Israel Turkey 

Jordan Yugoslavia 

• 

• 
• 
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• • 
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Malaga 
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Rive 
Ebro 
Danube 
Dnieper 
Don 
Jordan 
Nile 
Po 
Rhone 
Tiber 

 

Ish_ .s  
Balearic 
Corsica . 
Crete 
Cyclades 
Cyprus 
Ionian 

Mountains 
flips 
Apennines 
Atlas 
Dinaric Rips 
Pindus 
Pyrenees 
Sierra Nevada 

Seas 
Adriatic 
Aegean 
Black 
Ionian 
Marmarr 
Red 
Tyrrhenian 

 

Torus 
Malta 
Rhodes 
Sardinia 

/". 

 

^ n ,—Sicily 
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ANIMALS OF THE MEDITERRANEAN - Station le2  A 

1. From the chart provided at this 
station choose one Land Animal native to the 
Mediterranean region. Using the Wildlife 
Encyclopedia research this animal answering the 
questions on the sheet accompanying this 
station. 

2. From the chart provided at this 
station choose one Sea Animal native to the 
Mediterranean region. Using the Wildlife 
Encyclopedia research this animal answering the 
questions on the sheet accompanying this 
station. V 

  

A 

V 



 

• 

  

( 

A N I 11 A L S 

 

1. Description: 

a, Size, shape, color, special markings 

b. Similar species 

c. Methods of protection against enemies 

2. Where found? ex. What part of the Mediterranean? 

 

3. Habitat, ex, forest, ocean, etc. 

4. Food 

• 

5. Reproduction 

a, How many young does it have at once? 

b. How does the Mother look after the young? 
• 

c. Flow long do the young stay with their 
mother? 

6. Is the animal helpful or harmful to man? 

7. Draw a picture to show as much as possible of 

the above. 
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Land Animals of Tne Meditec-raniaï  

European Wolf  
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Mouflon  (Wild Sheep) 
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European Brown Bear 
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Egyptian Cobra 

  

Gecko 
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Sea Urchin 

Sardine and Anchovy 

  

Sponge 

_  

Squid 

- 
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Sea Animals of The Medlterranien  

 

 

 

 

  Tuna 

Octopus 
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Green See Turtle 
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Dolphin 
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White ,Shark 
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MEDITERRANEAN PORTS OF CALL - Station a3 

    

• 

 

Plan a cruise around the Mediterranean 
Sea on your own yacht . Select eight ports at 
which to stop. You will start and finish in 
Malaga, Spain. Fill out fact sheets provided for 
this station for two of the ports at which you 
call 

• 

• 

— . 

  

GRENFELL LIBRARY 

RESOURCE CENTRE 



 

• 

 

• 

 

• 

 

rt 

The major industries of the country produce the following products: 

_ 
~ ~ 
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• 

MEDITERRANEAN PORTS OF CALL 

FACT SHEET 

Name of port 

Country it is 

  

located in  

  

The capital city of this country 
is  

• 

The population of this country is 

• 

Our currency is measured in dollars. The currency of this 
country is measured in  

The spoken and written language of this country is  
Some sights visitors might went 1.o see ere.  
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. MEDITERRANEAN PORTS OF CALL • 

 

On the lines below list 8 ports at which you are going to stop on your trip 
around the Mediterranean. You will start in Malaga, Spain and return there 
for a flight home to Vancouver, B.C. Organize your trip so you will have as 
much time for sighting as possible. 

• 

• 

 

 

PORT 

1_  

2_  

3  

4_  

5_  

6_  

7  

S  

COUNTRY MAP INDEX 

    

    

    

    

    

        

    

 

       

 

Place a dot for each port and Malaga on your map of the Mediterranean. 
Print its name beside it. 
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THE MEDITERRANEAN REGION  - Station #4 

 

1) The Mediterranean region is often referred to as the "cradle of 
civilization". Using the books provided at this station and from your 
own knowledge in 4 or 5 sentences describe what this means. 

• 

2)Mediterranean civilization grew up on the shores of a great sea so 
men_ usedthe sea as a means of transportation. Choose one ship 
from the chart "The Beginning of, Navigation" 'and find, out more 
about it. Use the books provided at this station to help you. Write' a 
paragraph describing the ship you chose including the features that 
made it distinctive and it's uses. 

• 

Reference: Heyerdale, Thor 
Early Man and the Oceans  
Doubleday 1979 or Random 1980 

MEDITERRANEAN FOODS  Station #5 

  

1)This station provides you with books about food in countries 

around the world. Find one recipe for each of three different 

Mediterranean countries. Copy them and say for what meal or 

occasion you would use the recipe. 

 

2) Plan a three course meal. Each course may come from a different 

Mediterranean country or they may all come from the same country. 

Copy the recipes and illustrate the meal. Explain in a few sentences 

how this meal is similar to or different from one you would eat in 

your home. 



CHIP TALK - CLIMATE AND ENVIRONMENT  - STATION #6 

• • 

1. Read the article "Climate and Vegetation"` provided at this 

station. Be prepared to discuss it. 

• 

2. Chip talk 

] 

Take 6 chips from the box provided. The group at this station 

will discuss how the climate influences the lives and activities 

of people living around the shores of the Mediterranean Sea. 

Think before you contribute - each person in the group will get 

6 chances to express his/her opinions. Each time you talk, you 

put one of your chips back in the box. 

3. Write a short paragraph describing the term "Mediterranean Climate". 

• 

 

4. Prepare a drawing of the landscape showing a variety of the crops 

identified on "The Location of Crops". 

a Select an appropriate article• for this a':tivity. 



 

• 

• 
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• 

BIBLIOGRAPHY FOR UNIT ON "CONTEMPORARY WAYS OF LIFE...MEDITERRANEAN REGION" 

Antonion. Greece: The Land and Its People. Macdonald Educational, 1976. 
(Macdonald Countries). 

Batchelor, John & Julie. The Euphrates. Wayland/Silver Burdett, 1981 
(Rivers of the World). 

Bolwell, Laurie. A Journey Up The Nile. Wayland, 1984,. (River Journeys). 
• 

 

Browne, Tom. Rivers and People. Silver Burdett, 1982 

Campling, Elizabeth. Africa In the Twentieth Century. Batsford Academic 
& Educational, 1980. 

Carson, James. Deserts and People. Silver Burdett, 1982 

Cross, Wilbur. Egypt. Children's Press, 1982. (Enchantment of the World). 

Dostert, Pierre Etienne. Africa. Stryker-Post, Washington, D.C. 1983. 
(World Today). 

Gallant, Roy A. Earth's Changing Climate. Scholastic/Four Winds, 1979. 

Hickman, Gladys Minnie. New Africa. 3rd ed. Hodder & Stoughton, 1980. 

Haag Von, Michael. Egypt: The Land and Its People. Macdonald Educational, 1977. 
(Macdonald Countries). 

 

Hotham, David. Turkey: The Land and Its People. Macdonald Educational, 1977. 
(Macdonald Countries). 

Hornburger, Jane M. African Countries and Cultures. D. McKay, 1981. 
• 

Irizarry, Carmen. Spain: The Land and Its People. Macdonald Educational, 1976. 
(Macdonald Countries). 

• 
• 

 

Kubie, Nora Benjamin. Israel. Franklin Watts, 1975. (A First Book). 

Lawson, Don. Morocco, Algeria, Tunisia and Libya. Franklin Watts, 1978. 
(A First Book). 

Leech, Michael. Italy: The Land and Its People. Macdonald Educational, 1976. 
(Macdonald Countries). 

• 

Macdonald's Encyclopedia of Africa. Macdonald Educational, 1976. 

Munir, Mustafa.  Living In Cairo. Wayland, 1981. (Living in Famous Cities series). 

Newman, Gerald. Lebanon. Franklin Watts, 1978. (A First Book). 

Newlon, Clarke. The Middle East - and Why. Dodd, Mead, 1977. 
• 

 

Paul, Geoffrey D. Living In Jerusalem. Wayland, 1981. (Living in Famous Cities Series) 

 

• 

• 
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• 

Sirof, Harriet, The Junior Encyclopedia of Israel. Jonathan David, 1980. 

• 

• 

 

• 

 

• 

Thomas, Benjàmin. Africa. Fideler, 1981.. (World Culture Series). 

Thompson, Wayne C. & Stewart, W.C. Western Europe. .Stryker-Post, Washington, D.C. 1983 
(World Today Series). 

Warren, Ruth.. Modern Greece. Franklin Watts, 1979. (A First Book)., 

Williamson, Lyn. First Picture Atlas. Warwick Press, 1981. 

Worthington, Barton. The Nile. Wayland/Silver Burdett, 1978. (Rivers of the World). 
• 

  

Zohar, Danah. Israel: The Lánd añd Its People. Macdonald Educational, 1978. 
(Macdonald. Countries). 

• • 

 

The visual geography series is dated in some instances. However, the series 
is continually updated one country at a time. 

Egan, E.W. France In Pictures. Sterling, 1975. (Visual Geography Series). 

 

Egan, E.W. Italy In Pictures. Sterling, 1975. (Visual Geography Series). 

Lollar, Coleman. Tunisia In Pictures. Sterling, 1973., (Visual Geography Series). 

McLellan, Jill. Bulgaria In Pictures. Sterling, 1972. (Visual Geography Series). 

 

Mann, Peggy. Israel In Pictures. Sterling,, 1975. (Visual Geography Series). 

   

Masters, Robert V. Greece In Pictures. Sterling, 1974. (Visual Geography Series). 
• 

 

Mirepoix,  Camille. Egypt In Pictures. Sterling, 1983. (Visual Geography Series). 

Mirepoix,  Camille, Liberia In Pictures. Sterling, 1973.. (Visual Geography Series). 

Nach, James. Turkey In. Pictures. Sterling, 1974. (Visual .Geography Series). 

 

• 

Nach, James. Yugoslavia In Pictures. Sterling, 1975. (Visual Geography Series). 

 

Sheridan, Noel. Morocco In Pictures. Sterling, 1974. (Vi-sual Geography Series). 

Squire, Christy. Spain In Pictures. Sterling, "1975. (Visual Geography Series). 

 

• 

 

• 

 

The Middle East & North Africa 1983-84, 30th edition. 
Europa Publications, 1983.. 
NOTE: SPECIAL REFERENCE $120.00 
A very detailed reference book that could be used by the teachers. It is 
available at some of the Vancouver Public Library Branches. 

Edliters' Nate: All titles listed in this bibliography were in print as of 
June 1985. 

• 
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mount ./ MUM 8 

TEACHER-LIB  ARIAN:  Mrs. Pat Parungeo 

TEACHER: Mrs. Judy Touzeau 

SCHOOL: Killarney Secondary School, S.D. # 39 (Vancouver) 

It. EINOT ORCKOR001t0  
This is a 3 part, 5 period assignment to develop perceptual 
awareness and response to musical comedies. 
Product: student worksheet booklet. 

O. PROCESS OF FLOWN; 

L. Oaitissti, a  
The music 8 teacher, Judy Touzeau, wanted her students to 
better appreciate the musical comedy, since Killarney presents 
one each spring. She approached the teacher-librarian to 
develop a cooperative unit on the topic. She had already 
planned several units with the teacher-librarian end felt 
comfortable with the approach. 

2. Objectifies  
The student will: 
- develop appreciation of musical comedies through an 

impended backgound of information about the art form 
Other objectives ere specified under Actual Unit, and are 
accompanied by activities and sample questions. 

3. )tctialties 
Students locate and eutract specific information. 

4. Preeareti®e ik TeeciAi®g Ossas®eeeipailitiee  
Following the initial contact, appropriate books were pulled by 
the library staff in preparation for the scheduled planning time. 
When the teacher and teacher-librarian sat down together, 
they found that there was not a large number of materials 
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• 

available. This problem was easily solved, since Judy Touzeau 
wetted the students to understand specific vocabulary 
pertaining to perform aces end the theatre. On checking, it 
was ascertained that general dictionaries covered most musical 
terms. Judy Touzeau established the vocabulary list. Then the 
team followed a form r t from the Haycock/Ratcliffe workshop 
called °Computer Literacy Program° for the student vocabulary 
worksheets. From the teacher-librarian's point-of-view the 
incorporation of so many dictionary skills at the grade 8 level 
was very beneficial to students' skill development. During the 
working periods both teachers assisted the students. 

5. E® Sullen of Student ®chieaemoat  
Both teacher and teacher-librarian participated in evaluation 
after a discussion which established criteria for an °A°, a 
etc. 

C. ACTUAL ANT 
Objectives, activities and sample questions from the student 
booklet ere listed for each of the three parts of the assignment. 

Part 1 ■ecahalarl (2 periods) 
®h jeeti®es  

The student will: 
- locate sources of definitions for 26 words. 
- understand the basic vocabulary of the musical comedy. 
- paraphrase definitions in order to demonstate 

understanding. 
Activities  

1. Teacher-librarian reviews the procedure for locating a book 
end has the students copy possible subject headings; eg., 
MUSIC - DICTIONARIES, 
THEATRE - DICTIONARIES, and 
ENGLISH LANGUAGE - DICTIONARIES. 

2. Teacher or teacher-librarian reminds students to use the 
Table of Contents, Index and/or Glossary of a book if they 
use any book other than a standard dictionary. 

3. Students are cautioned to locate a definition that is 
appropriate for a musical comedy, since many definitions 
are general; eg., Producer or Director. 

• 
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4. Students are requested to paraphrase the definition. 
S. Students must include the complete title and page numbers 

from their source. 
Tree Seaselo eeeatisa,s  

1. ORCHESTRA  
Complete title  
Complete Call # Page #s  
Definition (in  gour  own words)  

2. CHOREOGRAPHY 
Complete title 
Complete Call # Page #s  
Definition (in your own words)  

 

part 11; Efi edema Corp sere (1 period) 
MDpietistes  

The . student will: 
become familiar with a wide variety of musical comedy 
composers. 
name the major musicals created by a composer (or team). 

- locate information such as the main songs and plot of one 
musical comedy. 

ilctieitiies  
1. Students copy possible subject headings; eg., 

MUSICAE  REDUES,  COMEDY, ETC., 
MUSIC - HISTORY AND CRITICISM, 
surname of composer, etc. 

2. Teacher or teacher-librarian reminds students to scan for 
information, and that sometimes a book has more than one 
Inden. Students will likely require more than one book to 
locate the necessary information. 

3. Information may be gathered from regular non-fiction 
books, reference section books, or from record jackets. 

Isue Sessile equation 
1.Name the major musicals (by title) which were created by 

your composer. 
2. Select the most famous of the musicals. Briefly describe the 

story line. Remember to include the title of the main song, 
characters' names, setting and plot. 
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Pert III: The Stag (2 periods) 
lb Petioles  

The student will: 
- deuelop perceptual awareness of the stage setting of a 

musical comedy. 
- locate sources of definitions for 14 words. 
- identify parts of a stage from a floor plan. 

;ctieities  
Same as Part I, but substituting or adding appropriate subject 
headings. 

T.e Amplijugaten 
1.Some format as Part I. Possible uocabulary: backstage, 

wings, apron, etc. 
2. Identify parts of the illustration by filling in the blanks with 

the correct terminology from the list. (Floor plan and 
uocabuiery list giuen). 

 

- 
Pert IP ` 
The class, following this flue period assignment in the library 
resource centre, would tour the school's stage, backstage, etc. 
areas and hopefully would attend Killarney's major musical 
presentation. Ideally, long-term benefits would include students' 
future attendance, appreciation and support for musical comedies. 

 

O. EVOLUTION ®td® ~~®ISI®w OF TIE UNIT 
Rs students worked on the unit and problems were identified, 
changes were recorded on a copy of the student worksheet. The 
strength of the unit was that since so many regular dictionaries 
were possible sources, the lack of an eHtensiue specialized music 
collection did not cause insurmountable problems. Additional 
resources were purchased for subsequent years, but were not 
absolutely essential to the success of the unit. 

 

Allegro 
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RENNISSONCE  / SCIENCE I86®8FIlT 
lesgeSt®tlies  $ ! Science  I 

- TEACHER-LIBRARIAN: Berry Kovach 
• 

 

TEACHER: Merilynn Armstrong (Social Studies) 0 Lee Uenables (Science) 

SCHOOL: Ceder Junior Secondary, S.O. # 68 (Nanaimo) 

®. UNIT M®ICKBRO®NO  
Science unit:  

3 periods: 2 in library resource centre and 1 in classroom for 
presentations. 
Product: Oral presentation of paragraph or speech outline 

Social Studies unit:  
One initial period in the library resource centre. Students 
also worked on their own over a 3 week time period, and 
were individually allowed LAC time when they were finished 
their regular classroom activities. 
Product: Time line 

R. PROCESS Of PLUME« 

1. Initiation  
The teacher-librarian initiated the unit, basing the original 
format of the unit on BM Lesson Rid # 2062, assignments 3 
and 4. The three teachers involved wanted assignments 
strengthening grade 8 students' note-taking skills. However, 
they did not went to confuse the students as both the 
classroom teachers planned to use the note-taking unit at 
approuimetely the same time. It was decided that e 
biographical approach would best suit each subject area's 
requirements. 

 

2. Ob jectines  
The student will: 
- become aware of the role of  individuel  people in the history 

of e subject. 
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- develop note-taking skills. 
- produce an outline from the notes taken. 
- select important events in the life of the individual studied. 
- utilize 4 sources and produce e bibliography of these sources. 

 

3. 8ctIEoitIot  
Students completed independent research on e person selected 
from an established list. See student assignment sheet which 
is given following the outline of the unit. 

4. Prq aeration It Toecbioe ®eseomsiOllltles  
The teacher-librarian developed the assignment format , the 
student worksheet, end the chart posted in the Library 
Resource Centre titled °flow to Write e Bibliography.° Another 
responsibility was to check that the available resources 
supported the lists and to suggest necessary revisions where 
materials were lacking. The teacher-librarian also supervised 
and assisted the students in the LAC. 
The classroom teachers supplied the original lists of names to 
be researched. The science teacher was also responsible for 
supervising and evaluating the classroom presentation.  

5. Emm urtimm of Student Oc4Mierememt  
The teacher-librarian marked the note-taking and the 
bibliography while the classroom teachers marked the final 
product. 

E. UMW. UNIT 
Included ere assignment sheets used in the library resource centre, 
with allocation of marks outlined. • 

®. EliULUOTIUN ONO REVISION OF THE UNIT 
The unique aspect of these units is that they were cooperatively 
planned and taught between two subject areas and the 
teacher-librarian. The objectives were common, as was the format 
of part I of the assignment. Part II, the presentation of the 
information gathered, differed from one subject area to another. 
The only revision found necessary was that in an LAC with limited 
resources, students should be required to utilize three sources 
rather than four for the Science unit. 
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(assignment sheet) 
S®CIIIL STUDIES D- OHM AS$I6NMENT - DENDISSIINCE 

The people listed below were important during the time of the 
Renaissance. Choose one of them for your topic, then answer both Part 
l and Part II. 

PUT I: NfiTE-TDKIND 

PROCEDURE; 
1. Consult at least 4 sources. 
2. For each,  source that you use you are to make notes ON NOTE-TAK I N6  

STRIPS,  summarizing the main events in your subject's life and the 
dates on which they occur. Write only one fact per strip. Use a 
separate page of note-taking strips for each of the 4 sources you 
use. You may need more then one page for each source. Staple 
them together. 

3. Using your notes as a guide, decide on about 10 major events in the 
life of your subject. Write out these 10 major events on a separate 
page. 

4. Make a bibliography of the sources you use. Use the chart on 
display in the library resource centre, ¡low To Write a Bibliogreohy, 
as your guide. Submit the note-taking strips, outline page and 
bibliography. 

NM TEE MEANING •F THESE  TUS  VMS:  
®1~6®DPDT - the written story of a person's life, 0 

DI®LIDiDDPD* - a list of books and articles 

DDT I  i:  TIME LINE  
• 

PROCEDURE: 
1. Study the attached time line* of the life of Marco Polo. You are to 

prepare a similar time line for the person you chose as your topic. 
2. From your notes and outline sheet summarize into brief phrases, 

the major events in the person's life. 
3. Decide on a visual way to present each major event. 
4. Prepare your time line remembering the visual impression is very 

important. 

* see BCTF Lesson Rid # LA 2062, p. 14 for the time line. 



• 
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F'~fbiipA~#íiw  

Note-taking 25 
Sources 12 
Outline - choice of events 13 
Product- dates 10 

- accuracy (scale) 5 
- information 20 
- neatness 10 
- bonus 

100 

MEN01SS1INCE TOPICS:  
Prince Henry the Navigator 
Columbus 
Cortes 
Pizarro 
Peter  Minuit 
Louis Joliet 
Frontenac 
Affonso de Albuquerque 
Rmerigo Vespucci 
Balboa 
Sir Francis Drake 
Cabral 
Denis Diderot 
William Harvey 
Nicholas Copernicus 
Jean Jacques Rousseau 
Johann Sebastian Bach 
Montesquieu 
Johannes Kepler 
William Shakespeare 
John Calvin 
Johann Gutenberg 
Michelangelo 
Lorenzo de'Medici 
John Know 
Johann  Tetzel 
Bruneldeschi 
Jan van Eyck 
Boccaccio  

Erasmus 
Sir Thomas More  - , 
Petrarch 
Beldossare  Castiglione 
Samuel de Champlain 
Jacques Marquette 
Bartolome  de Les  Ceses 
Bartholomeu  Dias 
Ferdinand Magellan 
John Cabot 
Henry Hudson 
Jacques Cartier 
John Locke 
Sir Isaac Newton 
Wolfgang Amedeus Mozart 
Galileo Galilei 
Thomas Hobbes 
Voltaire 
Niccolo Machiavelli 
Ignatius Loyola 
Leonardo de Vinci 
Pieter  Bruegel 
Miguel de Cervantes 
Ulrich Zwingte 
Martin Luther 
Donatello 
Raphael 
Albrecht  Durer 
Rabelais 

• 

  

• 
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Q.,s:lle eat sheet) 

SCIENCE O - OITiOOOPQe ISSIENMENT - SCIENTISTS 

The scientists listed below mode important contributions to Science. 
Choose one of them for your topic, then answer both Port I.,end Part l1. 

 

FOOT I: NOTE-TiI1C I NO 

PROCEDURE:  
1. Consult at least 4 sources. 
2. For each source that you use you are to make notes ON NOTE-TAKING  

STRIPS summarizing the mein events in your subject's life end the 
dates on which they occur. Write only one fact per strip. Use a 
separate page of note-taking strips for each of the 4 sources you 
use. You may need more than one page for each source. Staple 
them together. 

3. Using your notes as a guide, decide on about 10 major events in the 
life of your subject. Write out these 10 major events on.a separate 

page. 
4. Make a bibliography of the sources you use. Use the chart on 

display in the library resource centre, 'low To Write a Bibliography, 
as your guide. Submit the note-taking strips, outline page and 
bibliography. 

 

• 

NOTE THE MIMING OF  TOSSE  Tffll ®OR®S:  
®1®ORRP®4 - the written story of a person's life, 0 

®1®LIDO■®P®Y - a list of books and articles 

 

PORT 11: PRESENTOTION 

PROCEDURE:  
1. From your notes, select the main contribution that the person you 

have chosen made to the advancement of science. 
EITHER 
R. Prepare a -speech outline from your notes that will describe this 

person's contribution to Science; 

B. Combine the relevant information from your notes into a 
paragraph or two describing this person's contribution to Science. 

 



LOU 

Roger Bacon 
Francis Bally 
Hennig  Brand 
Jemes  Hutton 
John Dollard 
Christian Huygens 
Hans Lippershey 
J. S. Plaskett 
Alastair Pilkington 
Joseph Black 
H. L. Callender 
Rene de Reeumur 
Karl Jensky 
Julius R. Meyer 
Lothar Meyer 
brote  Reber 
Jean Rey 
Ole Roemer 
Count Rumford (Benjamin Thompson) 
Thomas Seebeck 
Marten Stromer 
Harold  Urey 
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SCIENTISTS - RMRRpRT TIMCS: 

fl.8 gH A 

Sir Francis Bacon 
Robert Boyle 
Charles Darwin 
Charles Hell 
Robert Hooke 
Sir Isaac Newton 
Wilhelm  Roentgen 
Anton  van Leeuwenhoek 
Jules Uerne 
Louis Agassiz 
Henri Becquerel 
John Jacob Berzelius 
Anders Celsius 
Nicolas  Copernicus 
Sir William Crookes 
John Dalton 
Sir  Humphrey  Dauy 
Daniel Gabriel Fahrenheit 
Sir William Herschel 
James P. Joule 
John Kepler 
Antoine Lavoisier 
Dmitri Mendeleef 
Joseph Priestley 
J. J. Thomson 
Auogedro 
Ptolemy 
Blaise  Pascal 
Ernest Rutherford 
James Watt 
Kelvin 

 

Nate: Each note-taking sheet has space for the student's name, and 
space to write the author, title, place of publication, publisher and year 
for the book used for that sheet. It also has nine strips in which notes 
are to be written, and a caution that there should be one tact only per 
strip. 
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111DE• AROERTISINS  ! CONSUMER  ERUCAYIRN  l• 

TEACHER-LIBRARIAN: Mr. T. J. Pope 

TEACHER: Mr. F. Gigliotti 

SCHOOL: Como Lake Junior Secondary School, S.D. # 43 (Coquitlam) 

R. UNIT ■RCKRR•RNR 

 

This unit eHtends over a period of three weeks, both in class and 
after school. Students watch commercials at home and then 
observe and analyze several teacher-selected ones at school; in 
order to understand how the commercials achieve their intended 
effect. These activities culminate in a discussion of the elements 
of successful commercials. Then the class is divided into groups of 
three to script, perform, film end edit a one-minute commercial 
which will be judged on the basis of content, creativity and 
credibility. 

R.:, PROCESS  RF  rLRNNINS 

1. 1 ■iti■tie■ 
Not included. 

 

2. •h jectines  
The student will: 
- develop critical judgment regarding television commercials. 
- become aware of techniques used to persuade. 
- discriminate propaganda from information. 
- identify "loaded' words. 
- develop creative skills in writing and performance. 
- develop technical skills in filming, video end audio editing. 

 

3. RctlIities 
Individual and group activities are included as described under 
Jictual Unit. 
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4. Premonition. U  Te  clung Bese®esibilities  
- The subject teacher teaches the concepts associated with 

advertising, using the chapter 'Dealing with the Marketplace 
/ Advertising' from the course tent Looking at the  
Consumer. Other titles from the school district's audio 
✓ isual library and the Provincial Educational Media Centre 
are incorporated into the lesson. 

- The teacher-librarian teaches the technical skills of video 
production and encourages the creative side of the project 
while highlighting scripting, performance and editing skills. 

- In spite of these established priorities there is some overlap 
of responsibilities during the actual working time with 
students. 

 

S. feeleetie• of Student IlCMie/einent  
Not included. 

• 

  

• 

 

C. ■CTUM. •N IT 
Period 1 - The subject teacher directs students to watch 

several commercials at home, analyzing how the advertiser 
makes the product seem desirable or necessary; appeals to 
a group of consumers (teens, married couples, etc.); and 
focuses the viewers attention. 

Period 2 - The subject teacher end the teacher-librarian 
conduct a discussion of the home assignment. This is 
followed by o viewing of pre-recorded commercials which 
students observe in order to answer a set of questions. 
Students also view several student produced commercials 
from o previous class. 

Period 3 The subject teacher and the teacher-librarian assist 
the students to plan end script their commercials. Students 
prepare o scene-by-scene 'story board' script, including 
lists of props, costumes and supplies, end specification of 
filming locations. 

Period 4 - Scripting and planning of the commercials continue. 
The filming and editing schedule is prepared; rehearsals 
begin. Instruction in equipment operation is yiuen as 
needed. 
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Outside class .(approulmetely 2 weeks) The subject 
teacher and the teacher-librarian supervise and assist with 
video filming, editing and assembly, including lip 
synchronization, and the addition of sound effects end 
music. Editing is done et the district _ teacher centre, 
although most work could be done in a school with two UCRs. 

Lest  Dey  - The Culmination: A Film Festival! Another class, 
parents and the principal are invited to the eHtraueganza. 

■ . ~~NLi~T1fiN ~ ■E®9SINN gF TIVff UNIT 
This creative unit assists students to become critical viewers of 
television. Moreover, since it involves considerable smell group 
instruction it: is very appropriate for cooperative team teaching. 
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IIMUMEITEATIVE / EHfLIMI  ~ 

TEACHER-LIBRARIAN: Barb Hall 

TEACHER: brag Drozda 

SCHOOL: Duchess Park Secondary School, S. D. # 57 (Prince George) 

O. UNIT IOCKU/ONO 

5 - 6 periods in the classroom 
4 periods in the library resource centre 
Product: 3 to 5 page essay with attached outline and bibliography 

i. PIBCESS OF PLONNINO - 

1. Initiation  
The project was originally initiated by the teacher after a 
discussion with the teacher-librarian on student use of 
periodicals and other current sources of information for 
research essays. The teacher involved teaches all of the 
Writing 11 courses in the school. The teacher and the 
teacher-librarian brainstormed to come up with many topics 
so students would not be using the same materials. 

4 

 

2. Objectives  
Writing Skills: in our English 10 program, students are required 

to write a research essay which must include a thesis 
statement supported by several well developed paragraphs. 
The essay form rather than the paragraph is emphasized as 
a writing skill. 

Reading Skills: Other skills. incorporated into the assignment 
are: (1) encouraging the students to distinguish between 
fact and opinion, and (2) helping the students become 
more aware of biased and slanted writing. 

Research Skills: Skim reading and note-taking; constructing 
a detailed outline; bibliographic citation; using current 
sources of information such as periodical indexes, 
pamphlets O newspaper clippings; using specialized 
dictionaries. 
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3. Pcti®tttee  
• 

 

Teacher in the Classroom (3 to 4 periods) 
a. Review of outlining and note-taking. 
b. Discussion of several examples of argumentative writing 

(see attached eHample on television violence, developed by 
Greg Drozda). 

c. Students choose a topic and develop a thesis statement. No 
more than two students per topic - one pro and one con. 
(see attached student assignment). 

d. Review of standardized bibiographic format. used in . the 
school as developed  by the teacher-librarians in 
consultation with all department heads in the school. 

Teacher and Teacher-Librarian in the Library (3 to 4 periods) 
Period 1 - The teacher-librarian gives a general introduction 

to, all the students emphasizing the use of specialized 
dictionaries for definitions and outlining access to vertical 
file material. Greenhaven Onoosing Viewpoints series and 
New York Times Current affairs filmstrip series are 
identified as good sources of information. 

The teacher then t ekes half of the class and helps 
them locate information while the teacher-librarian takes 
the other half of the class end teaches the use of periodical 
IndeHes. fill of these students find at least one magazine 
article on their topic by the end of the period. 

Period 2 - The nest day, the teacher-librarian takes the 
remaining half of the class to teach the , use of the 
periodical indeHes while the teacher works with. the-first 
half. NOTE: If the school has a double-blocking system, it 
is effective if periods 1. end 2 are scheduled for a double 
block. - 

Periods 3 OP 4 - The teacher and the teacher-librarian monitor 
the students' search for information. They check students' 
outlines, note-taking and bibliographic ._formats. . . any 
additional research must be done on the students' own 
time. 

 

Teacher in the Classroom (2 periods) 
The teacher marks outlines, and students write rough drafts 
of their essays from the notes taken in the library. The 
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students then eHchange papers and comment on the 
strength of the arguments presented. Good copy 
production is assigned for homework. 

4. Eeeluatiase of student achievement achievement  
The teacher gives a mark for the outline, the finished essay 
and the attached bibliography. Results are discussed with the 
teacher-librarian. 

C. KIM UNIT 
Assignment sheet, and a sample of an argumentative essay 
approach follow. 

■ . L/IIL■/TI®N ■E/ISBN •F T/E UNIT 
This project has expanded to include every Grade 10 English 

class in the school. Some teachers have adapted the assignment 
to include a 3 - 5 minute speech on a controversial topic but the 
preparation to the rough copy stage is done in the same way. 

It is an eecellent opportunity for the teacher-librarians to 
teach every student in the school the use of periodical indexes and 
other sources of current information. 

It has also promoted a more standardized format for outlining, 
note-taking and - bibiographic citation throughout the English 
department of the school. 

When I taught an English 10 class myself last year, l become 
even more aware of the classroom teacher's part in the project 
which led to even more refinement in the assignment. 

We ore continually revising topics es students have success or 
failure in finding information, and ere continually introducing new 
topics as new social, political and economic issues arise. 

Our collection is continually changing to include more materials 
on these issues, and we are encouraging students to use 
magazines at the public and college libraries. To this end, we now 
have a listing of the journals available at these libraries, and 
students can search in the indeHes in the school library and then 
request the noted issues from the other libraries. We also 
have microfiche copies of the public and college libraries' 
collections which help to supplement our collection. 
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St d® : : t assignment Sheet 

 

CONTIROME®S I IMIL P ,I, ' ::' BEL 

1. Choose an issue from current events or recent history which 

involves controversial opinions or opposing arguments. Choose 

one side of the issue and develop a 3 - 5 page essay on the topic 

which conforms to the following outline. 

 

A. Introduction 

1. Identify your topic. Be specific. 
2. Explain the basic nature of the controversy. What is the 

argument? 
3. Establish your side of the argument. Establish your 

viewpoint or opinion. This is your thesis statement. 

B. Body 
; 

i  

1. Give any historical information needed to understand the 
origin of the controversy. 

2. Present several arguments end opinions supporting your 
side of the issue. Arrange your ideas in some logical order. 

3. Glue concrete enampies to  proue  your arguments. 
4. Back up your opinion with facts. 

C. Conclusion 

 

1. Explain the effects which the controversy has or has had on 
society. U 

2. Explain the importance of finding a solution to the 
argument. 

3. Leave your reader with something to think about. What will 
happen if this argument is not solved? 

 

II. Procedure: 

 

R. Research your topic in the library. 
• 

 

B. Make a detailed outline of your argument. 

  



- 139 - 

C. Takes notes from your research to fill in the outline. 

 

D. Include a bibliography stating your sources. 

E. Write a rough draft of your argument from your notes. 

  

*** YOU MAY CHOOSE FROM THE FOLLOWING LIST OF SUGGESTED ISSUES OR 
CHOOSE A TOPIC OF YOUR OWN.**********************'************ 

1. the use and treatment of animals in scientific research 
2. the abortion issue 
3. the nuclear arms race 
4. ' the use of nuclear power 
5. the use of chemical fertilizers in modern agriculture 
6. the use of chemical pesticides in modern agriculture. 
7. the eHistence of alien life 
8. acid rain 
9. Starwars research 
10.the effects of  TU  on society 
11.foreign investment in Canada 
12.the use of chemical additives and preservatives in food 
13.the effects of the women's movement 
14.the role and effects of unions 
15. EHpo 86 
16.bilingualism in Canada 
17.capital punishment 
18.gun control • 
19.sport hunting 
20. the Newfoundland seal hunt 
21. trapping 
22. the BC wolf kill 

 

23. two worker families 
24.USA policies in Nicaragua 
25. restraint in education 
26. government restraint policies in general 
27. immigration policies 
28.privatization of government services 
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29.Meares Island 
30. the Metnam War 
31. the use of the 'A' bomb on Hiroshima 
32. violence in sports 
33. job sharing 
34. automation in industry 
35. euthanasia 
36. genetic engineering 
37. test tube babies 
38. pornography 
39. the internment of Japanese Canadians during WW I l 
40. cruise missile testing in Canada 
41. the use of credit cards 
42. Western Canadian separatism 
43. American influence on Canadian culture 
44.native land claims 
45.Louis  Riel  - Hero or Rebel? 
46. the monarchy in Canada 
47. foreign aid 
48. Sunday shopping legislation 
49.Jews in Palestine 
50. Cuban missile crisis 
51. Olympic boycotts 
52. the Cuban revolution 
53. the use of drugs in sports 
54. smoking in public places 
55. children's rights 
56. responsibility for forest resources 
57. eugenics 
58.Baby Fee 
59. Quebec separatism 
60.prostitution legislation 
61.marketing boards 
62. free trade 
63. selling Canada's water 
64. Arctic development 
65.hydroelectric development 
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(E®ample el argumentative Writing) 

91ENELSIPME1i[m ESSIIIP METING  > 

by Greg Orozda 

The term 'development' in writing refers to the amount of 
information and elplanation a writer is able to glue to a specific topic. 
One's ability to write a well developed paper, therefore, depends on 
how much he knows about a topic and how well he understands what 
he knows. Knowing and understanding are not necessarily the same 
thing. 

The depth of development in most students' writing can be 
judged by the writers' use of three basic components, all of which are 
required in a well deueloped paper. Those components are: 
identification , euolanation , and illustration.  

Identification is the process of giving one's audience the main 
ideas necessary to understand any discussion of a topic. Some 
students' knowledge of a topic is so limited that they can go no 
farther than identifying the main ideas that should make up their 
paper.  Rn  'essay' on T.U. violence containing only the identification 
of main ideas might read as follows: 

 

1T.U. violence is bad. 2Some people imitate the uiolent acts 
they see on T.U. 3T.U. violence also promotes violence and 
aggressive behaviour as a valid means of solving problems. 
4Finally, violence on T.U. desensitizes society to the real 
violence going on around it. 

  

Though well written, the above eHample is totally inadequate 
as a well developed essay. It is no more than a paragraph expressing 
three main ideas, each of which could be the topic sentence of a 
paragraph which should be an entire section of a well developed essay. 

To increase the depth of development of such a paragraph, 
eiwlenation, the second component or step in a well developed paper, 
must be added. To incorporate eHplenetion into an essay, the writer 
must have a clear understanding es well es knowledge of his. topic. The 
previous eHample with 'eHplanetionn added, reads as follows: 

 

1Television has become the dominant  medie  for education 
and entertainment in society today. Rs T.U.'s role in society 
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has increased we have become more critically aware of the 
influences it has on our daily lives. Despite its many benefits, 
T.U. also has negative effects on its viewers. One major 
cause of concern today is the problems resulting from viewing 
violence on T.U. 

2Perhaps the most obvious influence of violence on 
television is the imitation it fosters. Children often imitate 
characters and actions they see on T.U. When those actions 
are uioleñt or aggressive, the results can obviously be 
harmful, especially . when committed by youngsters who 
cannot distinguish between reality and fantasy. Adults, too, 
tend to imitate the characters they see and admire on the 
tube. 

3lmitation is not the only influence T.U. has on people, 
however. T.U. also affects our attitudes and beliefs. One 
consequence of the violent entertainment people view today 
is that they are being unconsciously taught that violence end 
aggression ere quick end acceptable means by which one can 
solve his problems. 

4a) Finally, and perhaps most seriously, T.U. violence 
desensitizes us to the horror and brutality of violence. This 
desensitization works on two very simple principles. The 
first is the fact that enposure fosters complacency; when 
people see something often enough or long enough, they get 
used to it. When we become complacent about violence, 
violence is on its way to becoming normal. When it becomes 
normal, violence will also be acceptable. 

4b) The second principle which allows T.U. to desensitize 
us to violence is the fact that T.U. is a highly stimulating and 
entertaining medium. Violence presented on T.U. Is usually 
very uniting end is often humourous. The use of murder, 
bloodshed, or any other form of violence as entertainment 
can only make us less sensitive to the pain and horror of real 
violence and suffering. 

5Television has had a tremendous impact on modern 
society. It informs us, entertains us, and influences the way 
we think about ourselves and our fellow man. Such a 
powerful medium must be used wisely for if it is not, it can 
have a eery detrimental effect on our ability to maintain a 

• 
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civilized society. Present trends in the use of violence on 
television must be checked before they lead society into a 
situation from which it will be hard to recover. 

 

This second draft is now truly on essay. It has an introduction, 
a thesis, an organized and relatively well developed body, and a 
conclusion which restates the thesis. This depth of development is the 
basic requirement for an essay at a senior secondary level. Depending 
on the nature of the topic, however, 'explanation' may not represent 
es full a development as is possible. 

To develop such en essay even further, the element of 
illustration or example needs to be added. Note how illustrations glue 
full development to the previous essay. 

 

1 Television has become the dominant media for education 
and entertainment in society today. Rs T.U.'s role in society 
has increased we have become more critically aware of the 
influences it has on our daily lines. Despite its many benefits, 
T.U. also hes negative effects on its viewers. One major cause 
of concern today is the problems resulting from viewing 
violence on T.U. 

2Perhaps the most obvious influence of violence on 
television is the imitation it fosters. Children often imitate 
characters and actions they see on T.U. Many toys today are 
based on T.U. shows and their characters, end in playing with 
those toys, the children act as their favourite characters do. 
When those actions are violent or aggressive, the results can 
obviously be harmful, especially when committed by. 
youngsters who cannot distinguish between reality end 
fantasy. 

2a) Many children have accidentally killed or mutilated 
their playmates imitating their favourite cartoon characters. 
When Fred Flintstone is hit over the head with a frying pan, he 
sees stars and hears little birds sing; not so with little sister. 
More than once a child has learned to his horror that when 
you fire Daddy's gun in someone's face, his hair doesn't just 
go frizzy and his eyes pop out. No one laughs. His little 
friend is dead. N nine year old in New York was recently put 
on trial for the murder of a senior citizen. He had acted out a 
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scene he viewed on T.U. 
2b) adults, too, tend to imitate the characters they see 

and admire on the tube. Most adults have the discretion to 
distinguish between fantasy and reality, but a growing 
number of people in modern society are sitting on the edge of 
mental instability. These individuals are very much et risk of 
being influenced by the °entertainment° they watch. One of 
several incidents recently occurred in Ontario. Two provincial 
policemen were killed, by a young man who was acting out a 
personal fantasy based on Sylvester Stallone's movie, first  
Blood. Two wives and four children are now without 
husbands and fathers because of the violent entertainment 
aired on T.U. 

3  Imitation is not the only influence T.U. has on people, 
however. Y.U. also affects our attitudes and beliefs. One 
consequence of the violent entertainment people view today 
is that they are being unconsciously taught that violence and 
aggression are quick and acceptable means by which one can 
solve his, problems. 

3a) Rside from °sitcoms', the majority of entertainment 
programming on T.U. involves shows with high levels of 
violence and aggression.. Programs such as 'U°, 'T. J. 
Hooker, °Hill Street Blues°, 'Magnum P. I.',. °Rirwoif°, 
' Matt Houston', °Knight Rider°, °The Fall Guy°, °Simon and 
Simon', and °The R-Team', just to name a few, all present a 
view of the world in which violence and aggressive action are 
the acceptable, and even admirable means by which heroes of 
the programs solve their problems and gain success and glory 
in their lives. Such a bombardment of . the message that 
oviolence is good" cannot help but have a strong influence on 
the attitudes of society. 

3b) This promotion of violence is especially dangerous 
when applied against the impressionable minds of children. 
These violent characters are the heroes of an entire 
generation. Mr. T, as a hero, is a role model for children. Rs a 
ohero° he is the kind of person a child is supposed to admire 
and want to be like. No matter how noble Mr. Ts goals may 
be, his only means of achieving them is by °bustin' heads°. In 
the real world such methods of problem solving are always 
painful, destructive, and usually create more problems than 
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they ever solve. The T.U. generation, however, is not seeing 
this truth. Their heroes are lying to them. 

4  Finally, and perhaps most seriously, T.U. violence 
desensitizes us to the horror and brutality of violence. This 
desensitization works on two very simple principles. The 
first is the fact that exposure fosters complacency; when 
people see something often enough or long enough, they get 
used to it. When we become complacent about violence, 
violence is on its way to becoming normal. When it becomes 
normal, violence will also be acceptable. 

4a) This principle of exposure breeding complacency is 
well illustrated by the current suffering and starvation in 
Africa. When British T.U. reporters released the first film 
footage of emaciated children in Ethiopia people in the West 
were shocked and horrified. Millions of unsolicited dollars 
poured into relief organizations to help alleviate the 
suffering. At first, everyone from farmers to school children 
was raising funds to help starving Africans. Continued 
exposure to the problems in Africa has not maintained 
financial support. The organizers of African aid groups are 
worried that the barrage of horrifying images has dulled our 
sensibilities. We are no longer shocked and have begun to 
accept such suffering as unavoidable. Complacency towards 
the suffering is making us less willing to help. 

4b) The second principle which allows T.U. to desensitize 
us to violence is the fact that T.U. is a highly stimulating and 
entertaining medium. Violence presented on T.U. is usually 
very exciting and is often humourous. The use of murder, 
bloodshed, or any other form of violence as entertainment 
can only make us less sensitive to the pain and horror of real 
violence and suffering. 

4c) We do not have to look all the way back to ancient 
Rome to see a society that thrilled itself by watching the real  
violence and brutality. The old joke ' I went to a fight the 
other night and a hockey game broke out' hints at a potential 
danger in our society. Many fans are disappointed if a 
hockey game ends without at least one bench-clearing brawl. 
Some players are even hired because they are specialists at 
starting fights. 

4d) Euen outside sports end the media, violence is 
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• 

becoming a pesstime. In many urban areas, gangs of youths 
entertain themselves on weekends by having fights, often 
resulting in serious injury. Some teens go to parties with the 
intention of fighting or at least watching them. Studded wrist 
bands end gloves ere becoming items of fashion. This 
tendency towards viewing violence es a passtime is directly 
related to the abundance of violence on T.U. 

5  Television has had a tremendous impact on modern 
society. It informs us, entertains us, end influences the way 
we think about ourselves and our fellow men. Such a 
powerful medium must be used wisely for if it is not, it can 
have a detrimental effect on our ability to maintain a civilized 
society. Present trends in the use of violence on television 
must be checked before they lead into a situation from which 
it will be hard to recover. 

• **********************************************************  

Make a detailed outline of the expanded essay on Television violence. 
Use the correct headings and sub-headings to show the writers logical 
development of the argument presented. 
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1  Ulnae INTRODUCTION  TO THE PUSICAL  BEHIHNS  
OF CHId®Sll  i  Social  Studies  1~ 

• 

TEACHER-LIBRARIANS: Debra Simmons and Wendy Shaw 

TEACHER: Ms. S. Tanabe 
• 

SCHOOL: Templeton Secondary School, S.D. # 39 (Vancouver) 

 

O. ON IT OIICK:~~f1Ns 

 

Two periods 
Product: A student answer booklet for 25 stations 

®. riiCESS OF rLIINN 1 NO 

1. Initiation  
This unit was developed in response to a request from Ms. 
Tanabe, a Social Studies 10 teacher who wished her students to 
develop a mental image of the physical regions of Canada. 
Even though the skills being taught were completely different, 
she was comfortable with the stations approach because she 
had participated during the previous year in a cooperatively 
planned unit which used this strategy. That unit had developed 
visual literacy in geography for her Social Studies 0 classes. 
Each of the 40 stations in the grade 0 unit included a location, 
resource material, end questions. The unit's objectives 
emphasized the development of a variety of research skills as 
well as learning about the cultural achievements of India, China 
and Japan during the Middle Ages. The process of finding 
information in books end audio-visual materials was es 
important es the information itself. 

2. Objectives  
The student will: 
- develop o visual memory of the flue geographic regions of 

Canada to which technical terms and concepts can later be 
attached. 
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• 

- , make inferences and draw conclusions based upon the 
visuals presented end the questions posed for consideration. 

- apply previously learned information location skills. - 
• 

  

• 

3. activities  
The grade 10 unit incorporated only visual materials. 
Questions at the 25 stations were designed to stimulate 
speculation end encourage the drawing of conclusions because 
a higher level of abstract reasoning was desired. II stations 
approach usually emphasizes individual work, however, hi this 
unit students sometimes worked together. Students gained 
certain insights through discussion due to the speculative 
nature of many off the questions and the fact that many of the 
stations had more than one item to study. Where appropriate, 
pairs of students worked together, combined information, 
argued points and reached conclusions. Where only one item 
had to be studied in order to answer the question, then only 
one person could occupy that station. Thus a variety of 
materials, questions and learning situations presented 
themselves. 

• 

 

• 

4. parenareti®m R T,Í aching me seessibiiities  
The teacher provided the teacher-librarians with a written 
description of each physical region that would be used to 
introduce the topic to the class. Thus, the teacher-librarians 
knew specifically what images and concepts to find in pictures, 
maps, slides, filmstrips and charts. For each image or set of 
images questions were devised to emphasize particular points. 
Frequently; comparisons and contrasts were used because the 
characteristics of regions might appear similar. For «ample, 
both the Cordillera. and Appalachian regions have rugged 
coastlines, , but, as anyone visiting PEI knows, BC looks 
different. Using pictorial material these differences 
become apparent. The teacher-librarians were responsible for 
developing and producing the booklet and for setting up 
stations. The social studies teacher and a teacher-librarian 
assisted students during the two working periods. 

5. Eo®Imen» of St dent Ochienemsent  
Students answered questions in point form in answer booklets. 
The teacher-librarians graded answers, Judging them according 
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The teacher-librarians graded answers, judging them according 
to the question's intent. There were definite answers for 
many, but others had to show en understanding rather than e 
right answer. Each booklet was graded with number correct 

over number attempted. The subject teacher then had to 
decide the °value° of the numbers. This was no easy matter. 
For instance, is 7 correct out of 12 attempted better or worse 
than 4 correct out of 4 attempted? 
Ms. Tanabe used the stations to provide a common visual 
euperience. She then used the mummies to build more (omplen 
concepts and provide a technical vocabulary. 

C. MUM UNIT 
Questions for 5 of the stations are included. In the actual bookets 
on IBM Orator type was used and more space for answers provided. 
A resource list follows the EVALUATION section. The two page 
introduction to the regions of Canada is not included. (Editor's 
note: When developing a unit of this nature, key concepts and 
terminology should be introduced by the classroom teacher as was 
done in this unit via the two page introduction.) 

1 
, 

 

ty 

Station # 4 
P.R. # 4 PICTURE 

  

a 
1. MAKE TWO STATEMENTS ABOUT THE CLIMATE OF THE AREA IN THIS 

PHOTOGRAPH. 
A) B) 

2. WHAT INDUSTRY COULD THIS REGION BEST SUPPORT?  
3. WHICH GEOGRAPHIC REGION OF CANADA IS THIS PHOTOGRAPH 

MOST LIKELY TO REPRESENT? WHY?  
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• 

Station # 5  
917.12 WESTERN PRAIRIES 
PRA 
SLIDE P.R. # 5 

1. WHAT ARE TWO FORMS OF TRANSPORTATION YOU CAN SEE IN THIS 
SLIDE? ,  

2. WHICH BUILDINGS SHOW THE TYPE OF CROPS GROWN IN THE 
AREA?  

3. WHAT KIND OF LAND SURROUNDS THE TOWN?  
4. WHY DO YOU THINK A TOWN GREW UP HERE?  

nation # 13  
Canadian Geographic FISHING 
JE/JL 1985, p. 9 

HERE ARE TWO FISHING SITUATIONS. THE LARGER PICTURE IS OF BC, 
THE WESTERN MOUNTAIN REGION. THE SMALLER PICTURE IS OF 
NEWFOUNDLAND, THE APPALACHIAN REGION. GIBE FOUR 
DIFFERENCES IN THESE SCENE S THAT TYPIFY THE TWO REGIONS. 
LANDSCAPE:  
FISHING ACTIVITY:  

Station # 24 
917.13 
ONT 
SLIDES 

TRANSPORTATION 

1. THERE ARE FOUR OBVIOUS MEANS OF TRANSPORTATION IN THE ST. 
LAWRENCE LOWLANDS. NAME THE FOUR. 

o 9 

 

2. NAME AT LEAST FOUR PRODUCTS MANUFACTURED IN THIS REGION. 
o o  o 

3. AFTER LOOKING AT THESE TWO MAPS, EHPLAIN WHY THE TRANS-

 

PORTATION ROUTES ARE LOCATED WHERE THEY ARE.  

• 
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Station O 25 - 
PICTURES REGIONS OF CANADA 

 

LOOK AT EACH PICTURE SET OF CANADA. STATE WHICH GEOGRAPHICAL 
REGION EACH REPRESENTS AND TWO REASONS FOR YOUR ANSWER. 

REGION mil 
1. A) 

B) 
2. A) 

B) 
3. A) 

B) 
4. A) 

B) 
5. 0) 

B) 
, 

NOTE: Students were encouraged to complete this station 
after they had completed most of the others so that It became 
a concluding activity. 

 

C. MUNITION in REVISION OF TIE UNIT 
Both students and teacher were asked to evaluate the project. 
Students were asked to say specifically what they liked and 
disliked. Responses were comfortingly consistent. EHamples 
include: 
1) '... it involves 'seeing' things and not as much reading, which is 

a refreshing change.' 
2) 'The questions went right to the point and you didn't have 'to sit 

there for a half an hour trying to understand the question.' 
3) ' I t was brief, but helpful.' 
4) "There should have been more questions [per station) because 

once you get into the topic, you want to keep going.' 
5) 'Quality of slides made it difficult to see things.' 
The social studies teacher made the following comments: "I feel 
that the stations approach is a wonderful way of learning. Here 
ore my reasons: 
1) It gives the students the opportunity to mill and mingle not 

only with other students but also with different types of 
learning techniques. 

2) It glues the students the opportunity to use a different type 
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of skill (observation) rather than reading. 
3) It reinforces previously acquired knowledge and yet combines 

newly acquired knowledge. 
4) It helps the students associate the 'theory' (readings from 

text) with actuality. 
5) It promotes cooperation among the students and teacher-

 

librarians. Students become very familiar with library 
personnel and surroundings. 

Overall, I feel very pleased about this type of learning.° 
The teacher-librarians were very pleased with the result of this 
visual approach to resource-based learning. Students were 
provided with an alternative to reading, given tests which were 
seemingly easy yet required both cognitive and affective learning 
at the analysis and synthesis level. 

OES®U■CE LIST 
1. hand-held slide viewers 
2. portable filmstrip projector 
3. mounted and laminated pictures from discarded books and 

magazines 
4. books and A-U kits as follows: 

American Heritage Dictionary. Houghton Mifflin, 1982. 
atlantic Canada IKitl McIntyre, 1979. 
Bodsworth, Fred. The Pacific Coast. Natural Science of Canada, 

1970. 
Braithwaite, MOH. Western Plains. Natural Science of Canada, 

1970. 
British Columbia IKitl McIntyre, 1977. 
Canadian Geographic. June/July 1985, p.9. 

June/July 1984, pp. 38-44. 
Focus On Canada. McGraw-Hill Ryerson, 1978. 
Hocking, Anthony. Canada. McGraw-Hill Ryerson, 1979. 
Moon, Barbara. The  Canadien  Shield. Natural Science of 

Canada, 1970. 
National Atlas of Canada. 4th ed. Macmillan, 1974. 
Nelson, Samuel J. The Face of Time: Geological History of 

Western  Cenada.  Alberta Society of Petroleum Geologists, 
1970. 

Ontario Wit) McIntyre, 1982. 
Prairie Provinces IKitl McIntyre, 1977. 
Weir, T. R. Atlas of the Prairie Provinces. Oxford University 

Press, 1971. 
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UOST STIM I CRESTIUE  ;. ., ; / ENBLIS11  11 

 

• 

TEACHER-L'BROOM: Liz Rustrom 

TEACHER: Bryant KnoH 

SCHOOL: Eric Hamber Secondary School, S.D. # 39 (Uancouver) 

 

R.  RIN  IT ®®CIC6~0IiN■ 

 

Sih weeks of prior study of the short story in the English classroom; 
two one-hour library periods, separated by one period in the 
classroom; plus several working and presentation periods in the 
English classroom. 
Products: 1) 'Analysis' sheets for two short stories 

2) Original short stories written by groups of three 
3) Flue to ten minute classroom presentations of 

short stories 

 

■. MUSS  UF  PUNNING 

1. Initiative  
The English teacher approached the teacher-librarian with the 
idea that they develop a unit which would have a creative 
element and which would require students to use some of the 
literary terms that had been studied in class. Since students 
had studied a limited number of short stories, the teacher-
librarian suggested that the application be connected with 
different short stories in order to evtend appreciation of the 
literary form. In discussion it was decided that the unit would 
include creative writing and a classroom presentation. 
Structure was added. by using newspaper articles as the 
stimulus for the creative writing, and by incorporating a 
glossary of literary terms in the short story analysis sheets, in 
the creative writing process, and in the classroom 
presentations. 
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2. jectises  
The student will: 
- read and analyze two short stories using an established 

format. 
_ understand literary terms associated with short stories. 
- participate in writing and presenting a short story which 

incorporates elements identified in the glossary of terms. 

3. Sctirit6es 
Includes both individual and group activities. See ACTUAL UNIT. 

 

4. Preparation P Teaching Responsibilities  
The teacher-librarian was responsible for preparing all 
materials used in the library resource centre, and for securing a 
collection of short stories sufficient for 160 students to have 
free choice. It was necessary in this case to borrow additional 
materials from other schools. The classroom teacher was 
responsible for preparing the glossary of literary terms (not 
included). The classroom teacher was responsible for teaching 
all the necessary content in the classroom; while the teacher-
librarian demonstrated the application of that content in the 
booktalk session. Together the English teacher and the 
teacher-librarian modelled the group process of adapting and 
developing o plot outline from a newspaper story. The English 
teacher supervised and assisted students with the creative 
writing process in the classroom, and with their subsequent 
presentations. 

5. Evaluation of Student achievement  
The English teacher evaluated the group presentations and the 
short stories, judging them on artistic unity as well as on how 
well and appropriately the glossary elements were 
incorporated into the short story. The teacher-librarian marked 
the analysis sheets since she had read many of the short 
stories selected by the students. 

 

C. ACTT®k UNIT 
Classroom  
Teacher instructs students in meaning and use of literary terms, 
using a printed two-page glossary. 
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Llbrarg Periled Ss  
Teacher-librarian: 

- booktalks several short stories from different time periods, 
focusing on terms from the glossary. 

- instructs students in the use of the analysis form (reprinted 
in reduced size after this unit outline). Students are to read 
two short stories and to fill in one form for each. 

Teacher and teacher-librarian: 
- assist students to select two short stories from the trolley. 

Reading and completion of analysis sheets is assigned as 
homework to be handed in at the beginning of the neat 
library period. 

Classroom  
Teacher: 

- discusses any problems with the analysis sheet, and 
introduces the writing assignment to follow. 

Library Periled Taro  
Teacher and teacher-librarian: 

- use one newspaper article and chart paper to demonstrate 
the process of idea finding and adaptation. Student 
suggestions are also accepted. 

Students: 
- form groups of 3; twelve groups in each of four classes. 
- search recent newspapers for articles of interest which can 

be used for plot ideas; and photocopy the selected article to 
be attached to their short story when it is completed. 

- begin their rough outlines for their short story. 
Classrao. (3 ■eriads) 
Students participate in group writing of a short story which 
incorporates elements from the glossary. 
Classroom  
Presentations are made on specified dates. One person reads the 
short story, supported by another person reading the dialogue or 
sections of the short story and a commentator adding asides which 
point out features of the glossary which have been incorporated. 

 

■ . EVOLUTION •N■ IEUISISN SF  TUE  UNIT 
The unit worked very weft and student interest and involvement 
was eHceptional. NeHt time the weighting on the analysis sheet 
will be changed to reduce the marks allotted to the bibliographic 
section and add to marks to the plot summary section. 



1 I. BIBLIOGRAPHIC DATA: 

 

III. PLOT SUMMARY: (in sentences) 

AUTHOR: 

TITLE OF SHORT STORY: 

TITLE OF BOOR: 

PUBLISHER: 

DATE OF PUBLICATION: CALL  i 

 

II. MAJOR CHARACTERS: (name  i  characteristics) 

1. 

 

• 

• 

2. 

3. 

{ 

   

• 

] 
• 

 

• 
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• 

Student's name 

SHORT STORY ANALYSIS FORM 
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• 

IV. GLOSSARY AWARENESS: 
PARA/ 

TERM: PAGE # LINE N (FROM TOP) 

1. 

2.  

3.  

4.  

5.  

6.  

7.  

8.  

9.  

10.  

EVALUATION: 

I BIBLIOGRAPHIC DATA: 

II MAJOR CHARACTERS: 

III PLOT SUMMARY: 

IV GLOSSARY AWARENESS: /10= 

 

LET'S TALK 

ABOUT BOOKS 

/6 ' 

/6 = 

/3 = 
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CaI®RIRN Rli®ML PERVUNRLITIES 
s s~ 

TEACHER-LIBRARIAN: Liz Austrom 

TEACHER: Linda Lehr 

SCHOOL: Killarney Secondary School, S.D.. # 39 (Vancouver) 

R. UNIT RRCKBRUUNU 
4 - 1 hour periods 
Product: Report 

 

R. PROCESS OF PUNNING 

 

1. Initialise • 
This unit developed as a follow-up to some of the skills and 
materials used in our Social Studies 10 unit, Find Out About  
Canada which is available from the B.C.T.F. Lesson Aids. We 
were interested in reinforcing the use of many of the Canadian 
materials, reminding students of the skills necessary for use of 
materials, and aboue all, exposing the students to the wide 
range of interesting personalities that are part of our Canadian 
heritage. The unit was essentially the product of joint musings 
about possible approaches once we had decided that the study 
of Canadian personalities should be the focus. 

 

2. Objectives  
The student will: 
- develop an understanding of the achievements of important 

Canadians. .. 
- use research skills (for , eHample, location of resources, 

note-taking, bibliographic citation) to write a detailed 
report on one of these Canadians. 

3. Rctivities 
Group work and individual work. 

• 

4. PreUaratie■ K Teaching ■esaaesibilities 
Preparation for the unit was substantial in that each person 
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• 

we identified had to be readily located, preferably in several 
sources within the collection. 
The following materials include a student assignment sheet, 
a °claim to fame' sheet, and List One. In all there are twelve 
lists, each similar in format to List One, but each having ten 
different personalities listed. The personalities on the other 
eleven lists are given after the sample page, List One. 
We coded the lists so that no student could possibly be aware 
that there are easy, average and difficult lists. Level is 
assigned on the basis of how easy or difficult it ,is to find 
information in the library collection. Teacher-librarians 
wishing to use the lists have two tasks: (1) to make certain 
they have materials on all the people, (2) in the process of 
checking the collection for (1) also note how easy it is to find 
the material and rearrange your lists to accord to your 
collection. Our coding method was: lists which start with 
ó woman's name are difficult lists, lists which begin with a 'Sir' 
are average difficulty, and lists which begin with a man's name 
are easy lists. The Social Studies teacher assigns the 
appropriate level lists to student groups. 

  

• 

 

5. [valuation af Student achievement 
As described on student assignment sheet. 

 

C. ®CTOAL UNIT 
Assignment sheet, 'Claim to Fame slip, List One and names for 
other lists follow. Groups have 4 - 5 students of varying ability. 

 

~. EUULUITION ■N■ ■EUISISN Of TOE UNIT 
The two periods in the library are fairly social working periods. 
Dead silence is not possible so the assignment is not recommended 
for teachers who believe the library resource centre should be a 
quiet spot for study. Groups of students need to be able to discuss 
where they have looked, for whom they are looking, etc. They also 
find some facts so interesting that they find they must share them 
immediately with others in the group. Student interest in this 
project is quite high and  thé  reports written are better than 
average because interest has been aroused by the 'Claim to Fame' 
group discussions. This approach improves motivation. 
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(student assignment skeet) 

SOCIAL STORIES 11  
UNION N PEItSON®LITIES PROJECT 

 

Purposes: 1. to familiarize you with the achievements of  importent 
Canadiens  from the past. 

2. to use your research skills to write e detailed bio-

 

graphical report on one of these Canadian. 

Assignment: 1. You will . have two library periods to identify the 
significant contributions of a number of Canadians 
whose names appear on a list you will each receive. 
Complete a 'Claim to Fame' slip for each person. 

2. During the following socials period you end the others 
in your group will collate your lists, organizing the 
names into categories that seem to be suggested by 
the claim to fame of the individuals in the lists. 

3. From your group lists, choose a person that you would 
like to learn more about. Write a 400 - 600 word 
report about the person after informing your 
teacher of your choice. Your report should include e 
paragraph for each of the following: 

a) a brief summary of significant biographical 
data - birth, death, etc. 

b) important accomplishments with dates for 
each. 

c). an interesting anecdote (situation or story 
from the person's life). 

d) analysis (eiiplain why you think that this 
person was significant in Canadian history). 

Induration: 1. Identification of names in list = 5 marks 
2. Organization into appropriate categories - 5 marts 
3. Written report - Part e) - 3 

b) -3 
c) - 3 20 marks 
d) -5 

English - 3 
Bibliography - 3 

Total 30 marks 
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MINE 

 

1. Elizabeth Goudie (1902 - ) 
2. Amor  de Cosmos. (1825 - 1897) 
3. Benjamin Bowling (1778 - 1846) 
4. Arthur Meighen (1874 - 1960) 
5. Norman Bethune (1890 - 1939) 
6. _ Judy La Marsh (1924 - 1980) 
7. William Stephenson (1896 - ) 
8. James F. MacLeod (1836 - 1894) 
9. Duff Pattullo (1873- 1956) 
10. Maurice  Duplessis (1890 - 1959) 

SUBJECT MUSINGS TO BE CINSIRERE■ Fen SECTIeN 1  
SF ■SS 1 iNMENT:  

Names of the personalities, for eHample: GOODIE, ELIZABETH 
CANADA - BIOGRAPHY 
CANADA - BIOGRAPHY - DICTIONARIES 
CANADA - BIOGRAPHY - PORTRAITS 
CANADA - HISTORY 
BRITISH COLUMBIA - BIOGRAPHY 
BRITISH COLUMBIA - HISTORY 
BRITISH COLUMBIA - HISTORY PICTORIAL WORKS 

SECTIeN 3 SF TIE ■SSIGNMENT: 
4H• - iH• word report •e sae persooelit,. 

SUBJECT  ■FARINAS: 

* Name of the personality, for 'eHample: COSMOS,  AMOR  DE 

* Place 1t Period of history when he/she made their contribution. 
For eHample: BRITSH COLUMBIA - HISTORY - 1871 - 1918 

 

* Area in which the contribution was made. 
For elample: TRANSPORTATION - HISTORY 

POLITICIANS - CANADA - BIOGRAPHY 

• 
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'CLAIM TO FIME' SLIP 

FAMOUS CANADIAN STUDENTS NOME  

 

TIME PERIOD CATEGORY  

SIGNIFICANT CLAIM TO FAME  

** NOTE: Several of these slips are printed on 1 sheet of paper.** 

TIE FOLLOSING LISTS •lE  FUMER  IN  TUE  SUMS FOUMUT US LIST 
ONE, SITU  TUE NOMES  OF  TUE  PE■SONOLITIES CUMNME@  Ti  SIMPLES 
F■OM  TUE  SPECIFIC LIST. 

 

LIST Tale  
1. Sir Sam Hughes 
2. C. N. Woodward 
3. R. B. Bennett 
4. George Stephen 
5. Mary  Pickford 
6. Big Bear 
7. William Aberhort 
8. Grant McConachie 
9. Roland Michener 
10. Tom Berger 

LIST  TUILE  
1. Wop May 
2. Susanne Moodie 
3. Jock Deighton 
4. Karen Kain 
5. Col. Richard Clement Moody 
6. Harry Jerome 
7. Charles E. Saunders 
8. Captain E. Stomp 
9. David Suzuki 
10. Goldwin Smith 

(1853 - 1921) 
(1852 - 1937) 
(1870 - 1947) 
(1829 - 1921) 
(1893 - 1979) 
( ? - 1888) 
(1878 - 1943) 
(1909 - 1965) 
(1900 - ) 
(1933 - ) 

(1899  -  1952) 
(1803  -  1885), 
(circo  1860's) 
(1951- ) 
(1813 1887) 
(1940  -  1982) 
(1867  -  1937) 
(1814  -  1872) 
(1936- ) 
(1823  -  1910) 
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LOST ERN] . 
1. Marie Anne Gaboury 
2. Richard McBride 
3. David Spencer 
4. Robert Stanfield 
5. R. Samuel McLaughlin 
6. C. D. Howe 
7. Percy Williams 
8. John Howard Sissons 
9. H. R. MacMillan 
10. Charlotte Whitton. 

LIST EIME  
1.. Sir Clifton, Sifton 
2. Matthew Begbie 
3. Andrew Onderdonk 
4. Emily Howard Stowe 
5. Grey Owl 
6. J. S. Woodsworth 
7. Jean  Lesage 
8. General R. 6. L. McNaughton 
9. Jules Leger 
10. Tommy Burns 

LIST SIM 
1. Georges Etienne Cartier r 
2. W. A. C. Bennett 
3. Timothy Eaton 
4. Lord Frederick Stanley 
5. Aleuander Graham Bell 
6. Crowfoot 
7. Foster Hewitt 
8. Margaret (Ma) Murray 
9. Sir Sanford Fleming 
10. Tommy Douglas 

LIST SEMEN  
1. Sir John Thompson 
2. John Oliver 
3. Frances Rattenbury 
4. Emily Murphy 

(1782 - 1878) 
(1870 - 1917) 
(1837 - 1920) 
(1914- 1 
(1871 - 1972) 
(1886 - 1960) 
(1908 - 1982) 
(1892 - 1969) 
(1885 - 1976) 
(1896 - 1975) 

(1861 - 1929) 
(1819 - 1894) 
(1848 - 1905) 
(1831 - 1903) 
(1888 - 1938) 
(1874 - 1942) 
(1912 - 1980) 
(1887 - 1966) 
(1913 - 1980) 
(1881 - 1955) 

(1814 - 1873) 
(1900 - 1979) 
(1834 - 1907) 
(1819 - 1894) 
(1847 - 19221 
( ? - 1890) 
(1904 - 1981) 
(c1895 -1982) 
(1827 - 1915) 
(1904 - ) 

(1844 - 1894) 
(1856 - 1927) 
(1867 - 1935) 
(1868 - 1933) 
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5. George Brown 
6. Sir Wilfred Grenfell 
7. Donald Smith 
8. Earl of Minto 
9. K. C. Irving 
10. Ned Hanlon  

(1818 - 1080) 
(1865 - 1940) 
(1820 - 1914) 
(1845 - 1914) 
(1899 ) 
(1855 - 1908) 

LIST EIS« 
1. Sir Mackenzie Howell (1823 - 1917) 
2. Edward Beatty (1877 - 1943) 
3. Major R. B. Rogers (1829 - 1889) 
4. Nellie McClung (1873 - 1951) 
5. Harold Winch (1907 - ) 
6. Sir Arthur W. Currie (1875 - 1933) 
7. Lester Patrick (1883 - 1960) 
8. Sir Samuel B. Cunard (1787 - 1865) 
9. Tom Thomson (1877 - 1917) 
10. Vincent Massey (1887 - 1967) 

LIST NINE  
1. Joseph Howe (1804 - 1873) 
2. Duff Pattullo (1873 - 1956) 
3. Emily Carr (1871 - 1945) 
4. Earl Grey (1851 - 1917) 
5. Cyclone Taylor (1803 - 1979) 
6. Poundmaker (1826 - 1086) 
7. Billy Barker ( ? - 1894) 
8. William Van Horne (1843 - 1915) 
9. Frederick Beating (1891 - 1941) 
10. Joey Smallwood (1900 - ) 

LIST TEN  
1. Sir John Abbott 
2. Robert Dunsmuir 
3. Sam Steele 
4. Agnes MacPhail 
5. Grace Macinnes 
6. Charlie Conacher 
7. Daniel Massey 
8. Lord Byng of  Vimy 
9. Ernest Thompson Seton 
10. Charles Woodward 

(1821 - 1893) 
(1825 - 1889) 
(1849 - 1919) 
(1890 - 1954) 
(c1900 - ) 
(1909 - 1967) 
(1850 - 1926) 
(1862 - 1935) 
(1860 - 1946) 
(1852 - 1937) 



(1855 - 1927) 
(1823 - 1913) 
(1904 - ) 
(1850 - 1926) 
(1931- ) 
(1895 - 1979) 
(1853 - 1923) 
(1894 - 1956) 
(1888 - 1967) 
(1868 - 1952) 

• 
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LIST ELEVEN 

 

1. Sir Charles Tupper 
2. Sir A. Irving 
3. Cardinal Paul-Emile Leger 
4. Daniel Massey 
5. John Cornell Crosbie 
6. Frank Fredericksen 
7. Lord T. 6. Shaughnessey 
8. Billy Bishop 
9. Georges Denier 
10. Henri  Bourassa 

LIST TWELVE  
1. Martha Louise Black 
2. Sir John Abbott 
3. Jack Shadbolt 
4. Gilles Digneault 
5. Sir Charles Begot 
6. 
7. 
8.  
9. 
10. 

(1866 - 1957) 
(1821 - 1893) 
(1909 - ) 
41928 - ) 
(1781 - 1843) 

James Bertram Collip (1892 - 1965) 
Henry Duncan Graham Crerar (1888 - 1965) 
Kenneth William Neatby (1900 - 1958) 
Frederick Philip Grove (1879 - 1948) 
Kanenginak Pootoogook (1935 - ) 
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~SSR~ IIISSISNMENT  / SEMA«?  ja 

TEACHER-LIBRARIAN: Yoskyl Webb 

TEACHER: Peter lirnet 

SCHOOL: Sutherland Secondary School, S.D. # 44 (North Vancouver) 

A. UNIT AACKIAAUN■  

A major long-term essay is chosen from a wide variety of 
geographical subjects. The general goals are to have students 
research material for the essay; to review retrieval or information 
techniques, to ensure maHimum use of library facilities ; and to 
review note-taking and writing techniques. 

A. PAI1CESS OF PLANNINS 

1. Initiation  
This unit is teacher initiated, but reflects a standardized 
procedure used in the school. Steps in this written procedure 
are listed under A 4., A 5., and A. 

/ 

2. Objectives  
The student will: 
- have a positive eHperience accessing materials by using 

subject headings in the card catalogue. 
- use the overview aspect of senior encyclopedias. 
- become familiar with the pamphlet file and its limitations. 
- increase awareness of the special reference collection. 
- be able to access information in Canadian News Facts. 
- use the Canadian Periodical I ndeH to access magazine 

articles in both hard copy and microfiche format. 
- locate and utilize audio-visual materials. 
- prepare a thesis statement. 
- utilize note-taking methods effectively. 
- use a standard format to record footnotes and bibliographic 

citations. 

3. Activities 
See listing under actual Veit. 
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4. Preparation 6 Teaching Aesnonsihilities  
Timeline for Teacher 6 Teacher-Librarian  
o) The Social Studies teacher decides to assign a major long-

 

term essay on a wide variety of geographical subjects. 
b) The teacher and teacher-librarian meet to plan the approach, 

time allocation, subject choice, and the method of reviewing 
information retrieval techniques with students. 

c) The teacher-librarian reviews library materials and develops 
a	 preliminary list of subjects based on availability of 

material and curriculum parameters. 
d) The teacher and teacher-librarian review the suggested list 

of subjects; the teacher adds and deletes topics. 
e) The teacher and teacher-librarian select skills to be stressed, 

eg. access to subject headings in the card catalogue, 
note-taking, etc. Responsibilities for marking and mark 
distribution are determined. Ability levels of students are 
identified. 

f) The teacher and teacher-librarian set up a timeline of 
activities involving individuals, small groups and the whole 
class. Teacher-librarian time is booked. 

g) The teacher-librarian and aide prepare a worksheet for 
students which is randomly coded to organize students into 
groups. 

h) The teacher introduces the assignment worksheet in the 
class; the teacher-librarian introduces the activities in the 
library resource centre. 

i) The students work with the teacher-librarian in the library 
resource centre on information retrieval techniques; the 
teacher works with the students in class on writing 
techniques. 

j) Students are periodically scheduled into the library to renew 
borrowed materials and to discuss the progress of their 
essay. At this time the teacher-librarian checks students' 
bibliographic references, and works with individual students 
on retrieval of specific information, while the teacher works 
on course content. 

5. [intimation of Student Achievement  
lime line (continued from 1 4.) 
k) On completion of the assignment, the teacher marks the 

essay; the teacher-librarian evaluates the bibliography and 
use of footnotes and gives the marks to the teacher. 



 
- • : "" . • 
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C. 8CTVNL UNIT 
Student worksheets, a list of topics, and a list of subject headings 
related to the topics are included after the description of this unit. 
Not included are an evaluation sheet, an eHtensive Sill page student 
guide for the preparation of bibliographies and footnotes and a 
worksheet where students list any sources which they consulted 
outside the school; for eHomple, the District Resource Centre or a 
company like BC Hydro. The outline of the unit is as follows: 

Period One:  
a) . The teacher introduces  the assignment and hands out the 

worksheets in class. ' The following is discussed: 
- type of assignment, 
- ' approuimate length, 
- date due - - amount of scheduled class and library time 

allotted, and amount of students' own time that will be 
necessary. 

- eipectations for the amount of research, use of materials, 
standard of work, evaluation, inclusion of thesis statement, 
maps, diagrams, graphs, footnotes, and bibliography. 

b) ' The teacher-librarian re-introduces stúdents to the library and 
discusses: 
- elpectations for the assignment, 
- library materials; card catalogue; encyclopedias; pamphlet 

file and special references, including atlases, yearbooks and 
almanacs, and handbooks. 

 

Period Two: The class is divided into two groups. 
In the classroom, the teacher reviews formulation of the thesis 

statement and note-taking with Group 1. V 
In the library resource centre, the teacher-librarian shows Group 2 

the location of Canadian News Facts and Facts on file; 
then uses photocopied pages and overhead transparencies 
to euplain their methods of access. 
The same method is used to review access to Canadian 

Periodical Indus and Readers' Guide to Periodical Literature.  

Period Three: Group 1 changes location and activity with Group 2. 

   

Period Faun The whole class begins work on the assignment in 
the library. The teacher and teacher-librarian assist 

• 
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students with the worksheet. The teacher approves, 
marks and returns. the topic and the thesis statement. 

• 

  

Period Five: After two weeks, the whole class is scheduled into 
library t®  renew materials, to confer with the 
teacher librarian on retrieval of information, footnotes and .. 
bibliography, ; and with the teacher on content. The 
preliminary bibliography is handed in for marking by :the.. 
teacher-librarian and returned. 

Repeat Period Five until= the assignment is due. Half blocks only 
may be scheduled to renew materials, and to confer, as 
senior students are expected to complete work on 
assignment in own time. The teacher-librarian is, of course, 
available to help individuals. during regular library hours. 

 

• 

  

M. ElieLseTl AN DIE RECISION Of  TUE  UN IT 
Timeline (continued from s 5.) 
I) The teacher and teacher-librarian meet to review process, to 

consider: growth made by students in planned skills, and to ' 
suggest improvements to cooperatively planned unit. 

m) The teacher-librarian. develops a list of subject headings of 
all materials used, and notes extraneous sources consulted, and 

files these with the worksheet for future reference. 
n)The teacher and teacher-librarian indicate the success of the 

unit to other staff members in the department and to the 
principal. The teacher-librarian is prepared to revise the 
unit to meet the needs of other teachers. 

There is also a Guidelines for Review sheet which asks: 
1. Were resources adequate, good, excellent? - 
2. Was sufficient time allowed for search and retrieval? 
3. Were students able to demonstrate retrieval skills within the 

context of their own topic? 
4. Were any topics inadequately covered? 
5. Were students who were experiencing difficulty, adequately 

assisted? 
6. Should any topics be added to the list? 
7. What weaknesses in student retrieval skills were observed? 
O. What weaknesses in writing techniques were observed? 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

 

• • 

SAME 

TEACHER 

BLOCK 

 

TOPIC 

THESIS STATEMENT: 

• 

 

• 

DATES DUE: 

Thesis Statement 

Preliminary Bibliography 

Essay Assignment 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

TOPICS - - - . 

 

Acid rain 
Energy - resource types and world demand 

Agricultural land use and urbanization 

Man's misuse of the land 
Natural disasters 
Man-made disasters 
Polar resources (North or South) 

Resources of the sea 
Demand for water in the 21st century 
Wilderness as a resource 
Environmental hazards of nuclear energy •
Canada's transportation patterns 
World distribution of primary resources 

(water, forest, minerals) 
• 

The effect of climate on man's settlement 

 

patterns (i'n Canada, in world) 
.. 

Frontiers beyond the land (ocean bed, 
outer space). Is it envirónmentálly valid to exploit? 

 

Pollution control in the Fraser Valley 
. •••- •••- • . . . _ 

Waste disposal of a large metropolis --
Vancouver, New York, Toronto 

Oil and gas industry in Canada --

 

World hunger 
Natural resources of British Columbia 
Aquaculture  in British Columbia 
Population distribution in Canada 
World significance of Greenhouse Effect 
Climatic patterns in British Columbia 
Prospects for the B.C. forest industry 
Energy in British Columbia . 
Diversity of glacial or volcanic landforms 

in British Columbia 
Desertification and man 

Patterns of world climate and vegetation 
The tropical world 

Topic of your own choice, approved by teacher 

. • - • 

• 

• 

  

• 

• 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

STUDENT WORKSHEET 

 

TOPIC 

 

1. CARD CATALOGUE: 

(a) underline key words in your topic 

(b) list below two or three appropriate subject headings to look 
up in the card catalogue 

(1) (2) (3)  

(c) check card catalogue under SUBJECT headings and note full call 
number of books. Locate two or three books you could use as a major 
source of information. Assess usefulness of books (up-to-date; 
reading level) 

(1) 
call no. author title 

(2) 

(3) 

2. ENCYCLOPEDIAS: 

Obtain an overview of your topic from a senior encyclopedia: 

Encyclopedia Americana 
guide word looked up edition 

Collier's Encyclopedia 

Encyclopedia Britannica 

3. Check the PAMPHLET FILE card catalogue by subject heading and note subject 
heading and Dewey Decimal number below. 

(2) (3)              - 
4. REFERENCE:           

Check special subject reference books in the Reference section, and note 
bibliographic reference below. Use Statesman's Yearbook to obtain up-to-date 
statistics on population, production, resources etc. 

(1) Paxton, John (ed) STATESMAN'S YEARBOOK 
author title 

pub. company copyright date 

(1) 

 

(2) 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

STUDENT WORKSHEET 

5. CANADIAN NEWS FACTS: 

Check Canadian News Facts (or Facts on  Filé  if topic is international) 

under relevant subject headings in index. 

(1) 
subject 

(2) 

6. MAGAZINES:  

page no. date 

Check your subject heading in CANADIAN PERIODICAL INDEX (or READERS' 

GUIDE TO PERIODICAL LITERATURE it topic is international) and locate 

at least two magazine articles on your topic. 

(1)  
name of magazine vol.  no. page date 

(2)  

7. AUDIO-VISUAL: 

Check audio-visual material in card catalogue and in District Resource 

Centre catalogue. 

(1) 
title  call no. 

(2) 

8. Prepare a THESIS STATEMENT and obtain teacher approval. 

9. Make NOTES according to method outlined by teacher and teacher-librarian. 

10. Check reference sheet on FOOTNOTES. 

11. Checkreference sheet on BIBLIOGRAPHY. 

- 
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SUBJECT HEADINGS 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

Acid rain 
ACID RAIN; POLLUTION; AIR - POLLUTION; WATER - POLLUTION; 
INDUSTRIAL WASTES 

Energy - resource types and world demand 
ENERGY CONSUMPTION; ENERGY CONSERVATION; ENERGY RESOURCES; 
ELECTRIC POWER; FUEL; RENEWABLE ENERGY RESOURCES 

Agricultural land use and urbanization 
LAND USE; AGRICULTURE 

Man's misuse of the land 
SOIL EROSION; MAN - INFLUENCE ON ENVIRONMENT 

Natural disasters 
NATURAL DISASTERS: names of particular disasters 

Man-made disasters 
MAN - INFLUENCE ON ENVIRONMENT 

Polar resources 
ARCTIC REGIONS; POLAR REGIONS; OIL WELL DRILLING; SUBMARINE 

Resources of the sea 
MARINE RESOURCES; AQIZACULTURE; MARINE MINERAL RESOURCES; FISHERIES 

Demand for water in the 21st century 
WATER SUPPLY; WATER CONSERVATION; WATER POWER; WATER RESOURCES 
DEVELOPMENT 

 

Wilderness as a resource 
WILDERNESS AREAS; WILDLIFE CONSERVATION; PARKS - CANADA 

Environmental hazards of nuclear energy 
NUCLEAR POWER; NUCLEAR POWER PLANTS - ENVIRONMENTAL ASPECTS; 
RADIOACTIVE POLLUTION 

Canada's transportation patterns 
TRANSPORTATION; RAILROADS - CANADA; ROADS - CANADA 

. World distribution of primary resources 
NATURAL RESOURCES; GEOGRAPHY, COMMERCIAL 

The effect of climate on man's settlement patterns 
CLIMATE; MAN - INFLUENCE ON ENVIRONMENT 

Frontiers beyond the land 
OCEAN BOTTOM; MARINE MINERAL RESOURCES; OUTER SPACE 

Pollution control in the Fraser Valley 
BRITISH COLUMBIA; POLLUTION 
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GEOGRAPHY 12 - ESSAY ASSIGNMENT 

SUBJECT HEADINGS 

Waste disposal of a large metropolis 
REFUSE AND REFUSE DISPOSAL; RECYCLING (WASTE, ETC,) 

Oil and gas industry in Canada 
PETROLEUM - CANADA; PETROLEUM INDUSTRY AND TRADE; GAS - NATURAL 

World hunger 
FOOD SUPPLY; FAMINES 

Natural Resources of British Columbia 
NATURAL RESOURCES - BRITISH COLUMBIA; BRITISH COLUMBIA 
ECONOMIC CONDITIONS 

Aquaculture in British Columbia 
AQUACULTURE;  BRITISH COLUMBIA - ECONOMIC CONDITIONS 

Population distribution in Canada 
CANADA - POPULATION 

World significance of Greenhouse Effect 
GREENHOUSE EFFECT; CLIMATE 

Climatic patterns in British Columbia 
BRITISH COLUMBIA - CLIMATE 

Prospects for the B.C. forest industry 
FORESTS AND FORESTRY - BRITISH COLUMBIA 

Energy in British Columbia 
BRITISH COLUMBIA - ECONOMIC CONDITIONS; ENERGY RESOURCES 

Diversity in glacial or volcanic landforms in British Columbia 
PHYSICAL GEOGRAPHY - BRITISH COLUMBIA 

Desertification and man 
DESERTS; MAN - INFLUENCE ON ENVIRONMENT 

Patterns in world climate and vegetation 
CLIMATE; BIOGEOGRAPHY 

The tropical world 
TROPICS; AGRICULTURE - TROPICS 

Also, books on world geography 
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e1PPEND 111 II 

CSl■ REMIT: 

THE QOOEIFICOTI•NS Fell SCIIIOOL L1RRRi1ONS*  

Reprinted with the permission of: 
The Canadian Library Association, 

The Canadian School Library Association, 
and Ken Haycock, Committee Convenor. 

This document is reprinted in its entirety because of Its 
importance in defining the educational role of teacher-
librarians. Several years have passed since its publication, 
consequently teacher-librarians who are new to the 
profession may not be aware of its existence. It provides 
a professional focus for teacher-librarians, and is not 
intended to be prescriptive but to provide goals towards 
which individuals may work. 

s 
First published in the Fell 1979 issue of Moccasin Telegrnep , end 

later es part of the 1983 CSLR report, Education for School Librarian-
ship in Canada. 
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THE QUALIFICATIONS FOR SCHOOL LIBRARIANS 

Committee Members 

   

Ken Haycock,' Coordinator of Library Services, 
Vancouver School Board, Convener 

Elizabeth Austrom, Teacher-Librarian, Killarney 
Secondary School 

Dave Boettcher, Teacher-Librarian, WWavcrley 
Elementary School 

 

Stan Copland, Head of English, Churchill Second-
ary School 

Gerry Gibb, Teacher-Librarian, Kitsilano Secondary 
School 

Debbie Porteous, Teacher-Librarian, Strathcona 
Elementary School 

  

Background 

At the Annual General Meeting. of the Canadian 
Library Association in Edmonton in June, 1978 a 
motion was passed to.the effect that the CSLA 
define a "qualified school librarian." Subsequently, 
a Vancouver committee was established to report 
to the Executive Council of the Association. At the 
Executive Meeting of. CSLA on June 18, 197.9 in 
Ottawa, motions Were-passed to accept•the repcirt 
and facilitate its publication. 

This document is based on material originally pre-
pared by the Vancouver Chapter of the British 
Columbia School Librarians' Association and works 
listed in the selected bibliography. Since the Com-
mittee was local in composition, a "reactor panel" 
of leaders in the field in Canada was invited to 
review the first draft of the document. As a result, 
150 elementary and secondary school librarians, 
library educators and district coordinators/super-
visors contributed extensive suggestions which lead. 
to substantial revisions: 

 

Intr.Iduction 

During the past two decades, our schools have been 
struggling to adapt to the changing needs of society. 

What has emerged is an institution which focuses 
on the development of individuals who are prepared 
to think rationally and logically for themselves and 
to assume responsibilities. To develop students of 
this type has meant that schools have had to 
emphasize learner-oriented methods such as guided 
discovers' and inquiry as well as traditional teacher-
oriented methods. 

 

This broadening of educational methodology has 
had a great impact on schoól libraries. Many school 
librarians have been leaders in understanding and 
focusing on the expanding variety of teaching 
approaches and student experiences which the 
changing needs of society require. It is fact, how-
ever, that the inclusion of inquiry- , individualization 
and independent study programs has placed many 
additional demands on the library and on the li-
brarian. The need today is for the learning resource 
teacher to be a highly skilled teacher, able to 
function on the school tèam as a professional with 
competencies from teacher education and clas 
room experience as well as competencies fror. 
school librarianship and media services. Similarly, 
the library has moved from being a subject and 
merely a place to a service and a concept, a learning 

• 
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resource centre, for teachers and students. We 
attempt, to identify those competencies which are 
essential ' to the success of a learning . resource 
teacher.. In each case competencies are listed and 
have been developed and defined through multiple 
indicators of quality: 

Expectations for learning resource teachers are 
very high: It 'is expected that a learning resource 
teacher will be in the forefront of 'curricülum and 
professional development services, will' be' familiar 
with the full range of instructional strategies and 
learning styles, will 'be able to organize, time, 
personnel and `materials to maximize Utilization of 
each and 'will be 'active in professional concerns 
within the school and the district. • 

 

For the learning resource teacher to achieve these 
expectations, adequate support staff is essential to 
free the professional from clerical and technical 
tasks. School districts must recognize this need if 
the potential of the learning resource teacher and 
resource centre is to be realized. 

It should be noted that successful completion of 
formal course work will not guarantee success as a 
learning resource teacher. Personality factors, 
interpersonal relations skills, creativity, flexibility, 
professional commitment, and willingness to partici-
pate in continuing education, should be major 
factors in evaluating a learning resource teacher. 

• • 

Recent advances in education make it essential that 
the learning resource teacher demonstrates the 
competencies outlined if .the resource centre is to 
offer an educational service which is vital to the 
school's instructional program. 

 

Areas of Competence 

 

Although learning ' resource teachers have com-
petence in the areas listed, services are offered oñ 
the basis of the school program and the availability 
of personnel, materials and facilities. Priorities 'are 
determined by the individual school since not all 
services will be offered in every school or to the 
same extent in all schools. Different approaches 'to 
evaluation are available to administrators, school 
staffs and learning resource teachers and several 
of these are outlined in the Winter, 1974 issue 
(Volume 17, Number 2) of Moccasin Telegraph. 

Competency: Administration of the Learning 
Résoùrce Program '  

Administration includes the ability to manage re-
:' source centre programs, services and staff in order 

that these services may contribute to the stated 
edùcational goals of the school. 

' 'Indicators of Competence: 
The learning resource- teacher is able to: 

1) Establish rapport with schoól staff, students 
and community. 

2) Establish short and long range goals in terms 
of district guidelines arid school objectives. 

3) Select, supervise and plan for the effective use 
of resource centre professional and support 
staff. 

4) Recruit, select, train and motivate adult and 
student volunteers. 

5) Invite and accept suggestions from teaching 
staff about the services the program provides. 

6) Develop resource centre facilities to support 
the objectives of the instructional program. 

7) Plan for efficient use of space and equipment 
and for appropriate security for learning re-
sources. 
Plan and manage a flexible budget which re-
flects the instructional program. 
Organize and develop staff, collections, budget, 
facilities and services to achieve objectives. 
Maintain an inventory of materials and equip-
ment. 
Prepare oral and written reports on the re-
source.centre program. 
Provide an environment conducive to learning. 
Apply technological advances such as auto-
mation to resource centre services. 
Involve school staff in the evaluation of the 
effectiveness of resource centre program in 
terms of district guidelines and school objec-
tives. 

2. Competency: Selection of Learning Resources 
The selection of learning resources includes the 
ability to apply basic principles of evaluating learn-
ing resources for the purpose of developing a collec-
tion which will support the instructional program 
in the school. 

Indicators of Competence: 
The learning resource teacher is able to: 

1) Develop and implement criteria for the evalu-
ation and selection of a wide range of re-
sources. 

• 

 

8) 

9) 

10) 

11) 

12) 
13) 

14) 
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2) Develop policies and procedures for the selec-
tion of learning resources which meet curricu-
lar, informational and recreational needs. 

3) Build a collection of bibliographic, and evalu-

 

ative sources to.  provide current information 
about learning resources and equipment. 

4) Organize teacher involvement in the preview, 
evaluation and selection of learning resources. 

5) Develop extensive "consideration for pur-
chase" files of book and nonbook media. 

3. Competency: Acquisition, Organization and 
Circulation of Learning Resources 

The acquisition, organization and circulation of 
learning resources includes the professional tasks of 
classifying and cataloguing information and of 

'organizing circulation procedures and the super-
vision of efficient and systematic technical and 
clerical support services. 

 

Indicators of Competence: 
The - learning resource teacher performs, organizes 
systems and/or deploys trained assistants to: 

1) Implement procedures for ordering, receiving 
and processing learning resources. 

' 2) Classify and catalogue learning resources as 
necessary and according to accepted standards. 

3) Maintain an accurate catalogue according to 
established rules. 

4) Develop an efficient system for lending, re-
newing, reserving and.  recalling needed learn-
ing resources and equipment. 

5) Route curriculum resources and professional 
materials. 

6) Establish procedures for, and encourage the 
use of, interlibrary loans. 

7) Select commercial cataloguing services appro-
priate to school needs. 

 

4. Competency: Reading, Listening and Viewing 
Guidance 

Guidance in reading, listening and viewing includes 
the ability to assess student needs and interests and 
to provide resources which satisfy a given situation. 
Through this guidance students develop attitudes, 
appreciations and skills that motivate and stimulate 
the improved selection of appropriate learning re-
sources. 

Indicar-,rs of Competence: 
The learn:.ig resource teacher is able to: 

1) Work with individuals and groups of students 
to provide direction, improve selection, and 
develop critical thinking. 

2) Provide guidance for students and teachers 
during the school day and before and after 
school. 

3) Share with students and teachers the joy of 
reading. 

4) Promote appreciation  asid  interest in the use 
of learning resources by giving book/media 
talks. 

5) Develop storytelling, storyreading and other 
resource-centered programs for language de-
velopment. 

6) Assist students and teachers in the effective 
use of media. 

7) Recommend to teachers learning resources in 
various formats which may assist in the accom-
plishment of specific learning objectives. 

8) Advise teachers of medium appropriateness 
for particular instructional purposes. 

5. Competency: Design and Production of Learn-

 

ing Resources 
The design and production of learning resources 
include the ability to plan, design and produce 
materials for a specific instructional purpose, such 
as to improve communication effectiveness skills, 
where appropriate commercial materials are not 
available. 

Indicators of Competence: 
The learning resource teacher is able to: 

 

1) Advise students and teachers in media design 
and production through instruction and in-
service programs. 

2) Supervise the production of materials 'such as 
cassettes, slides, transparencies, talking books, 
video and slide/tape presentations. 

3) Assist in the evaluation of media produced. 

6: Competency: Information and Reference 
Services ' 

Information services include the ability to use refer-
ence materials in seeking answers to questions. The 
learning resource teacher also acts as a liaison be-
tween the resource centre/school and outside 
agencies for information services and resources. 

Indicators of Competence: 
The learning resource teacher is able to: 

1) Answer, or obtain answers to, questions from 
teachers and students. 

2) Provide guidance to teachers and students on 
locating information. 

• 
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3) Develop a working relationship with public li-
braries, specialized libraries, other: resource 
centres, 'communit Y. ̀ orga nizations, resource 
people anddistri é t'resource services. 

4) Lócate specific' information and resources 
found outside the school. 

5) Participate, in cooperative and coordinated,,,, 
projects within the, district which involve the 
sharing' of ideas, experiences and learning 
resources.. 

7. Competency: Promotion of the Effective Use 
' of Learning Resources and Services • 

The promotion of the effective use of learning re-
sources and services ,includes the ability to alert 
users to the full range of available resources. 

Indicators of Competence: 
The learning resource teacher is able to: 

 

1) Communicate effectively with teachers and 
administrators. 

2) Develop an informational and public relations 
program for staff, students and the corn-
munity. 

3) Capitalize on  thèmes  through special pro-
motions and media celebrations. 

4) Develop bulletin boards, displays, and other 
publicity materials. 

8. Competency: Cooperative Program Planning 
and Teaching . 

Cooperative program planning and teaching include 
the ability to participate as a teaching partner in 
the accomplishment of identified learning objectives - 
through a knowledge of recommended resources 
and appropriate teaching/learning strategies. 

Indicators of Competence: 
The learning resource teacher is able to: 

 

1) Develop cooperatively with teachers a sequen-
tial list of media, research and study skills for 
cross-grade and cross-subject implementation. 

2) Plan and develop units of work with teachers 
from the setting of objectives to evaluation. 

3) Integrate media, research and study skills with 
classroom instruction for independent and 
continued learning. 

4) Pre-plan with teachers and teach skills inte-
grated with classroom instruction to large and 
small groups and individuals._ 

5) Integrate the planned :use of learning resources, 
with the educational,_ program. ; - 

6) Provide leadership to develop programs which 
' .integrate the promotion ' of reading with the 

total school program and with individual 
teacher programs. 

7).• Initiate specific teaching. units to encourage 
• r; the¡acquisition of skills and the effective use 
' :'of learning resources. 

8) Provide curriculum-related book and nonbook 
media talks and celebrations: 

9) ' Compile bibliographies, resource lists and book 
• , and nonbook• media lists.as needed. :. 

9. Competency: Professionalism and Leadership 
Professionalism and leadership include the ability 
to develop and promote the use of the human and 
material resources of the school resource centre 
and its facilities through cooperative professional 
activities. . 

Indicators of Competence: 
The learning resource teacher is able to: 

 

1) Develop a strong team approach with other 
teachers. 

2) Lead in-service education programs on the 
effective ' use -of the resource centre: criteria 
for selection of materials; designing resource-

, based units of study; using audio-visual equip-
ment; promoting voluntary reading; media, 
research and study skill development; co-
operative teaching; community resources. 

3) Share techniques and strategies for using 
learning resources. 

4) Involve students and staff in establishing learn-
ing resources policy and service guidelines. 

5) Plan strategies for developing, presenting and 
securing support for learning resource services. 

6) Serve on local and district curriculum com-
mittees. 

7) Keep abreast of current developments in 
school librarianship, library and information 
science, media services and related fields. 

8) Participate in the school's educational pro-
gram by serving on advisory groups and com-
mittees and working with the student extra-
curricular program. 

9) ' Take advantage of opportunities for continu-
ing education and professional development. 

10) Apply specific research findings and the prin-
ciples of research to the development and 
improvement of resource centre services. 

11) Maintain membership and participate in pro-
fessional education and library associations at 
the local, provincial and national levels. 
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Guiding Principles for Education for . School 
Librarianship , 

Although there is little consistency in provincial 
requirements for learning .resource teachers, the 
Canadian School Library Association believes that 
programs ,for the education of learning resource 
teachers should reflect the areas of competence 
outlined. Further, the following basic principles 
should form the foundation for formal education 
programs: 

* a valid teaching certificate and successful class-
room teaching experience should be required 
of all candidates prior to entry 

* programs should be offered at the post-
baccalaureate and/or graduate levels only 

* courses should reflect the general framework 
of teaching and learning in elementary and 
secondary schools 

* programs should reflect an integrated approach 
to "library" and "audio-visual" services 

• 

* , programs should be a minimum of one aca-
demic year or equivalent 

* access to programs should be improved through 
part-time and. summer session study and con-
tinuing education opportunities 

New and revised programs for the education of 
learning resource teachers should be based on re-
quired competencies. These programs and provin-
cial . requirements . should be developed as soon as 
possible by agencies involved in education for 
school. librarianship in consultation with the appro-
priate professional associations. 

 

American Association of School Librarians. School Library 
Manpower Project. Curriculum Alternatives; Experiments 
in School Library Media Education,• by ,Robert N. Case 
and Anna Mary Lowrey. Chicago: American Library 
Association, 1974. 

 

American Association of School Librarians. School Library 
Manpower Project. Evaluation of Alternative Curricula; 
Approaches to School Library Media Education, by 
Robert N. Case and others. Chicago: American Library 
Association, 1975. 

 

British Columbia School Librarian's' Association. Vancouver 
Chapter. Minimum Qualifications for Teacher-Librarians 
in District 39 (Vancouver). Vancouver: Vancouver 
School Board Library Services, 1979. 

Canadian School Library Association. Education for School 
Librarianship Committee. Education for Schoól Li-
brarianship in Canada; Proceedings of a Workshop held 
at Jasper Park Lodge on Saturday, June 8, 1968. Spon-
sored by the Canadian School Library Association, 
Alberta School Library Council and the Saskatchewan 
Association of School Librarians. Ottawa: Canadian 
Library Association, 1970. 

Chisholm, Margaret E. and Donald P. Ely. Media Personnel 
in Education: A Competency Approach. Englewood 
Cliffs, New Jersey: Prentice-Hall, 1976. 

 

Davies, Ruth Ann. The School Library Media Centre; A 
Force for Educational Excellence. Second Edition. New 
York: R. R. Bowker, 1974. 

Haycock, Ken. "The School Librarian as a Professional 
Teacher." Moccasin Telegraph, Volume 19, Number 34 
(Spring-Summer, 1977), pp. 2-6+. 

Haycock, Ken. Services of School Resource Centres: A 
Discussion and Planning Guide. London, Ontario: Dyad 
Services, 1975. 

Media Programs: District and School. Prepared by the 
American Association of School Librarians and the 
Association for Educational Communications and 
Technology. Chicago: American Library Association, 
1975. 
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APPEND I II :B 

COSE  STUDIES FOR PROBLEM SOLVING 

   

Case studies are effectively used in workshop situations to analyze a 
problem, to determine practical solutions end to provide an opportunity 
to compare approaches and problem solving strategies. The following 
case studies, which are based on the eeperiences of several 
teacher-librarians, represent incidents relating to cooperative planning 
and team teaching. The principles presented in this publication will 
provide a perspective which frames a positive examination of each 
situation. 

 

• k. ' 

These •uldeliues  fer  ®erkshep leaders «sure successful 
discussie®s: 

I. Establish time limits for the discussions based on 
available time. This will vary according to the individual sessions 
in question. 

2. form small groupscomposed of not more than 6 people. 

3. Select o discuss/on leader and o recorder for each small 
group. The leader ensures that the activity generates positive 
solutions by not accepting negative comments. 

4. Distribute case studies to each small group. Each group leader 
should have a copy of the case study to be discussed. 

5. Use either of these approaches: 

* Each small group has the same case studies. This method 
provides an opportunity to compare solutions. 

* Each small group hes different  cese  studies, allowing more 
situations to be discussed in the same amount of time. When 
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solutions are reported back, it is possible to elicit comments and 
reactions from the whole group. 

 

• 

6. pireci eech group to: 

* Identify the central problem(s). 

* Brainstorm solutions based both on personal eHperienceand 
upon information presented in fuel for Change. 

 

• 

7. Nape group recorders report beat to the other participants, 
summarizing the incident and sharing the group's solutions. 

• 

• 

I. 6s the Inerkshep Seeder, high/ighi hose solutions which 
reflect Me philosophical t►iewpoini outlined in This 
publication. 

 

l 
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CLASE STUU?  t 1: 

Bill Daniels is a reserved, well-organized man who has a 
reputation as a very effective English teacher. This year, for the first 
time, he has brought his grade 10 class into the library resource centre 
for a cooperatively planned research project. Instruction was shared by 
Bill and the teacher-librarian, Ms Murphy, although she did most of the 
preparation and approximately 60% of the in-library instruction in 
research skills. Mr. Daniels did do an extensive introduction in the 
classroom so Ms Murphy was happy to carry more of the load in the 
library resource centre. Instruction was kept as brief as possible so 
that the bulk of the four hours in the library resource centre: could be 
utilized _ by,  students to locate materials and extract pertinent 
information for their debate topics. The unit went extremely well. The 
students were interested and prepared excellent presentations while Ms 
Murphy was impressed with their growth in mastery of process_ skills. 
Bill Daniels eHpressed emphatically his view that the assignment had 
been of great benefit to his students but said he doubted that he would 
ever use the assignment again, or indeed, any similar assignment. When 
pressed for a reason he told Ms Murphy that he had been bored. He said, 
I went into teaching because it gave me a chance to express myself. I 

can be all the characters in a novel. I can control the attention of a 
entire group of people and it's an exciting feeling!' Ms ' Murphy did not 
know how to go about getting him to change his mind. 
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COPSE STUIT # 2: 

• 

One day after school Joan Hudson, a grade 6 social studies 
teacher, met with John Lee; the teachèr-librarian, to plan a unit on The 
Oriental Cultural Realin° using a centres approach. They had met on two 
previous occasions and Joan felt that a quick planning session was 
necessary to ensure that all the centre materials (eg. job cards, 
instruction cards, print and non-print library resource materials) ' were 
organized. She also wanted to discuss evaluation of the unit as she 
needed marks for report cards. 

after John and Joan had completed the final organization of 
the centres, Joan said, °John, I'm very pleased with the multi- resource 
based activities that we have developed in this unit. With each of us 
preparing three centres; you really have cut my work in half. My 
students are going to  havé  fun. However, l am concerned about 
evaluation of the students' work. In a previous unit I had the students 
judge the quality of their own work and self-evaluate. Then I evaluated 
their work and conferenced with each student to compare the results 
and point out areas of weakness and strength. John, what dó you think? 
How should we approach evaluation of these centres?' 

Looking at his watch, John said, °Well, if you want to start 
this unit tomorrow I think we should forget about self-evaluation. The 
kids just put down the mark they want anyway. Why don't we simply 
evaluate students' work when they are finished the centre? 'We ' did 
decide to use teacher checkpoints to ensure draft copies were proofread 
by one of us, so I don't see any problems with evaluating the final copy 
when the student has finished the centre. Maybe we should consider 
time management and neatness as criteria. Yes -- that should do it.' 

Hesitantly, Joan agreed as she knew John was in a hurry and 
she did want to start the unit the following day, but she still had 
reservations about the evaluation. 
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C0SE SNOT # 3: 

•' Mrs. Whelan and the teacher-librarian, Miss Frank, planned 
their first resource-based unit together on the topic of the Middle llges. 
Their plans were made well in advance so that additional materials could 
be secured from other libraries and so that they would have time to 
match lower ability students with appropriate materials. Goals and 
objectives were well thought out and ' consideration was given to how ' 
student achievement and unit effectiveness could be evaluated liter. 
They agreed that Miss Frank should give an introduction to some of the 
special materials during the first period that the students were in the 
library, focusing on how to find information in the books by using tables 
of contents, indesies, lists of illustrations and key word strategies. 

Miss Frank went to a great deal of work in securing materials 
and in preparing the introductory lesson. She was very pleased with her 
presentation. When she finished the 20 minute introduction, she 
returned to her technical duties. Miss Frank felt she had provided the 
students with a sound basis for a successful approach to the materials. 

Mrs. Whelan eiipected Miss Frank to return and assist 
individual students with locating and extracting information for the 
remainder of the period. When Miss Frank did not return, Mrs. Whelan 
felt annoyed, and then irate as the individual demands of almost the 
whole class pressed upon her. When the bell sounded to end the period, 
Mrs. Whelan did not even bother to have the students return the 
materials to the shelves or trolley and straighten up the area, but 
stormed out past Miss Frank's desk saying, "Weil, that certainly didn't 
work out very well. This planning together you were so keen on doesn't 
seem too effective!' 
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CUE # 4 

Pat Johnson was a parent volunteer in the library resource 
centre. Being very artistic, Pat has assisted Linda Brown, the 
teacher-librarian, to design many job card and folders for the 
cooperatively planned and teem-taught activities which occurred 
regularly in the LRC. Pat was very impressed with the way in which 
most students came and worked in the LRC and looked forward to her 
grade 1 son, Joe, participating in a unit. She decided to approach Linda 
for information. She said, "Linda, since it is the end of January I was 
wondering when Joe's class would be starting a project in the library. 
I've noticed the other grade 1 class has almost finished the unit on 
communities. Will Joe's class begin something soon?" 

Linda thought to herself, "I wish l knew!" but diplomatically 
said, "I've spoken to Joe's teacher, Mrs. Henry, and she feels it's 
important to continue to bring her grade 1's and conduct her own book 
ewchange rather than embark upon a unit in the LRC. However, l am 
hoping that we will develop a unit in the spring.' Less than satisfied, 
Pat went back to her work. 

In the spring Joe and his class were still coming to the LRC 
for class book e«changes. fit this time Linda was usually busy team-
teaching. To her frustration she was frequently interrupted by the noise 
and confusion at the circulation desk. On one occasion Pat was also 
there. lifter the class left Pot said to Linda, 'Gee, I'm sorry Joe forgot 
to return his book today. Unfortunately, he and the other kids who 
forgot their books got rambunctious after looking at books for 20 
minutes. They had to sit out while the others finished signing out their 
books. I know Joe is not an angel, but I wonder about the use of his 
time. I sure would like him to have an opportunity to work at some of 
those centres I've helped draw, and cut and color. Have you arranged a 
time for the unit to begin?' 

Linda really felt she could not make any comments but stated 
that she would see about arranging a unit in the near future. Pat nodded 
and said, ' I hope you don't think I'm overstepping my boundaries but 
because I think so highly of the things that go on here, I'm going to ask 
Mrs. Henry when Joe will get an opportunity to work at the centres in the 
library." 
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